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EXECUTIVE SUMMARY

INTRODUCT ION

The Navajo Reservation, covering a land area larager than
the state of West Virginia, is home to approximately 170,000
Navajo people. The Reservation is divided into 106 chapters,
each of which is governed through local partlciﬁation in
chapter-house meetings. Each chapter elects a representative to
the Navajo Tribal Council, which meets in Window Rock, Arizona,

the Capital of the Navajo Nation.

The Navajos comprise the'largest,population of Native
Americans who still speak their original lanouage, and because
of the large proportion of these people under the age of 20,
over 80,000 Navajos are in school. The diversity of educational
institutions serving these people include the BIA schools (which
ontain about 25,000 students); the public schools (which contain
about 50,000 students); the community—conérolled contract
schools (which serve about 2,500 studénts); and a number of

mission and placement programs which serve the remainina 2,500.

Navajos tribal leaders and local community people, at the
chapter levels, have desired increasingly to assume control of
these educational systems in a‘manner sufficient to ensure that
their children get a quality education. Among other things,
this quality education has meant that children would be able to

adapt to modern life without losing a unique identity which has

so far enabled them to maintain at least a marginal economic and

1) —
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social viability. Efforts toward such control have proceeded

slowly, at best, because Navajos have had to come to terms with

identifying just what sort of education (or variety of
education). is best to effect this viability in their children,

and how to ensure that this education is delivered adequately.

This report is a description of a well-estabalished, or
exemplary, program in Navajo education. Among other‘thiﬁgs,
this means that bilingual education comprises the center around
which the rest of the educational program is integrated. It is
not simply a part of some other program, or programs, within the

L)

school system, The program is located at Rock Point, a Navajo
chapter, and the school there is a community-controlled contract
school. The report describes

A. how community and statf developed a conceptualization

of the kind of education they want for their children,
in part by watching how their program affected the
performance of their children; and

how, in turn, the program responded to this
conceputalization in its curriculum development,
classroom teaching approach, and development of
relationships between school and community.

This study elucidated these two interacting phenomena
through a cognitive interviewing approach which first elicited
the program's impacts on the children. From these impacts the
researchers could then elicit the educational philosophy which

makes sense of these impacts.,




SDUCATIONAL PHILOSOPHY

The edgcational philosophy, like the impacts which people
discussed, is based on a systematic definition of what people
themselves described. The philosophy we present is composed of
three major elements which define what Navajos in Rock Point
mean by a well-adjusted eduéﬁted student. Each element is
logically-related to the others because it is either a

precondition for, or else a result of, the other.

In the first element, the student is supposed to be well-

« ~

motivated and not apathetic. This means that

A. In general, a student should be able to begin his or
her daily routines without being pushed, or constantly
cajoled by teachers or parents.

B. Students should be enthusiastic about undertaking
these daily tasks. '

Cc. They should do what they are told, but also be able to
follow these tasks to completion without being
supervised constantly.

D. Then, tasks should relate both to what must be done in
the realms of both home and school, and the work in
one realm is seen as directly relevant to--and just as
important as--that in the other.

In the second element, it follows that a student cnanot be
forced by threat of stern punishment to e so motivated.
Motivation must be based on the student's rgcognition that the
tasks are important to the deJelopment of a Navajo as a full
human being. This means that:

A, The individual takes constructive criticism and advice

with equanimity, knowing that it is delivered by

parent and teacher with the student's best interests
in. mind.. _ ..




Again, these interests are based on the principles
that Navajo ways of life must be respected because
they make good sense--economically, as well as in more
general ways--in Navajo and modern settings.

In the third element, it is recognized that while the

previous two elements can be seen to be applicable in perhaps

any society or culture, they are also specifically applicable to

the bicultural settings of Navajo and Dominant Anglo cultures.

A,

A Navajo student must develop a good self image, and
the best way to do that is to begin through a good
understanding of the kin-based social and ethical
behavior toward other Navajos within this system.

This need for knowing one's social context means that
a student must know the structure of this
organization, and the ethical behavior toward other
Navajos within this system.

They should thus be conversant in the different social
relationships and act ethically and with spontaneity.

It follows that they should be able to plan ahead not
only for their own futures, but plan with the needs
and aspirations of those around them in mind as well.

Finally, once they are well-grounded in these Navajo-
based ideas, they should be able to gesneralize these
principles to life beyond the Navajo Reservation.

This last consideration means that the students should be

competent in the speaking and writing of both languages, and

thus in the analytical understanding of concepts in both,

THE PROGRAM RESPONSE

There are, at first glance, paradoxes in this phil osophy

within which the developing program must mediate., For example,

how can both school and family impart the values of self-

discipline without resorting to stern measures such as physical

punishment? Or, how can an individual be expected to plan ahead




on one's own and still keep in mind a constellation of social

relationships and cultural teachings?

First, in the realm of core teaching, the school board and

administration instituted the teaching of clanship. That is,

A,

By making students literate first in Navajo and then
in English, the students could be taught their
relationships to the Navajo kin-based clan structure.

Special clanship instructors could then impart
impor tant ethical behavior both formally, through
instruction, and informally, through example.

Parents observed that as a result of this instruction,
children were more outgoing and at ease with a wide
range of adults in the community, than were they
themselves at the same age.

They also observed that the students at times mastered
these ideas faster than did they themselves, at the
same age. -

Finally, they observed that, in this formal
instructional and informal mileu, the students showed
more initiative in undertaking complex tasks than did
they themselves at the same age.

Second, the parents and statf noted spinoff effects of this

core of instruction in other realms of teaching.

A,

B,

It is easier to discipline students without resorting
to stern or arbitrary puaishment.

It is easier to explain to students how non-Navajo
life differs from their own, and how economic
realities of non-Navajo life can be reconc1led with
those of the Navajo.

Third, parent—teache? conferences and other interaction

were found to be more productive because a foundation had been

-

laid in the clanship instruction so that the students too could

take part.

Parents, in turn, reported that they were more

willing to co-operate with the school because they wefe assured




that the school took seriously their values and teachings.

Fourth, the bilingual instruction is a co-ordinate one.

That is, the student is expected to be conversant in Navajo and
English without having to mix or borrow terms from one language in
order to speak in another. To effect this co-ordinate approach:

A. Staff carefully identify student behavioral
objectives. That is, they are explicit in what they
expect from the student, at a given instructional
level, and would not promote them until they mastered
specific instruction.

B. If the students do not demonstrate proficiency, the
teachers are expected to continue with the instruction
'ntil mastery is achieved.

E. Students who lag behind, or who arrive at the school
affter attending school elsewhere, are not separated
from the others. 1Instead, they receive instruction in
their own classroomn, from itinerant teachers.

All these measures are explicitly intended to assure the

student that he or she can master the subject--and is expected

to do so.

ROCK POINT AS AN EVOLVING PROGRAM

Rock Point is still evolving, and as a result, both staff
and community have faced, and continue to face, a number of
serious issues. Many of these confront Navajos elsewhere on the
Reservation, but others are inaicative of the exemplary progress

of the Program.

First, when the program was initiated formally, in 1972,

they faced issues confronting community-controlled contract

iu
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schools

elsewhere on the Navajo Reservation,

Local people questioned whether or not they had the
knowhow and ability to co-operate with _each other
which would be necessary in order to operate such a
program. R? .

Others felt that English-only teaching would best
effect the development of Navaio youth able to compete
in the non-Navajo world.

Navajos who held job with the Bureau of Indian Affairs
school (which was to be converted to a contract
school) were afraid of losing their jobs under a
community-controlled contract school program.

Other Navajos doubted that they would obtain enough
money for their school, if the-BIA did not remain with
the program.

Navajo leaders in Rock Point addressed these issues in a

number of important ways.

A,

Most importantly, they maintained that the School
Board stuck to the original goals of the school: to
reverse the deterioration of their children in their
respect for Navajo life, language ability, and overall
motivation and direction. Local political
considerations extraneous to the interests of the
school {such as hiring of relatives for jobs) was kept
to a minimum.

The school board and administration kept contact with
the community through conferences and similar
activities, and could demonstrate the program's
successes to the community, thereby winning them over.

Once the program was initiated, the school board had
(and took advantage of) the time to make innovations
only after careful thought and discussion with many

parents in the community.

Second, it was through these three orientations that other

issves were dealt with, For example, parents in the community

diéagneed about how much sacred Navajo knowledge should be

taught.

Some Navajos are Christians and disagreed with those of

the Traditional Navajo and Native American Church religions as




to how much ceremonial and sacred knowledge should be tgpght in

the schools. The decision by the Board was to teach those

elements of Navajo culture, such as the ethics of clanship,
which would instill respect for the culture. All other sacred

esoterica would then be the domain of the home.

Now, Rock Point staff point out that the addition of
secondary grades, one axyear since 1975, have broughi up still
more questions. For ex;ﬁple, how are attitudes and values which
have been taught adequately in elementary grades to be taught at
older levels? As the students are older and more independent,
how are parents to co-operate with teachers and staff to work
with students in ways similar to those which have been worked

out for the local levels?

It is obvious that the need to confront these issues is the
mark of a healthy developing institution. Moreover, future
studies will no douubt shed light on how solutions are reached,
as well as what new issues await Rock Poiqt. However, while
this study will have shed light on how Rock Point dealt with
these issues, thig study is n;t to be taken as a blueprint for
the replication of such programs elsewhere. While it is clear,
for example, that the Rock Poiné School Board succeeded in many
cases because it had ample time, took care to inform concerned
people, and proceeded cautiously, these qualities are still
stated too generally to set a path for others to fellow.

Instead, the reader of this study should consider that solutions

to issues confronting bilingual education cannot be determined
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through f;at, or in other ways from the top down, alone. C e

rSolutions evolve, rather obviously, from a good understdanding of

-

the interaction among various levels of the schooi, community,
and. cther educational hierarchy. Tribal, state apd Federal
policy andlplanning must incorporate an understandiqg of this
interaction into the{r decision processes in order to make

bilingual education--or any other education--work. Here is

-

simplyﬁana\exambie of how all. this could take plgce.‘ )/
r
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SECTION 1

INTRODUCTION .

1.1. THE NEED FOR INTENSIVE PROGRAM STUDY
s .

BiIingual'education was originally implemented in order to
effect more smoothly the transition of a non—English—Speaking
student from his or her native background to one of greater
competence in English. 1In recent years, however, this
transitional approach‘has undergone enlargement in scope to
include co-existence of both the native language and the
langauge of the Dominant, or Anglo, culture. While it is
evident that this enlargéd, or perhaps more "radical," approach
has become increasingly popular on the Navajo Reservation,
partly as a result of socioeconomic considerations (Schoepfle,
et al, 1981), it is equally true that this enlarged scope has
come as a result of issues proper to routine program evaluation
as well. That is, the evaluation of the effectiveness of
education programs requires more than simple measurement of
student performanée; it requires understanding of the social
milieu (often given the restricted definition of "self-image").
For Native Americans in general, and Navajos in particular, th
context of evaluation in turn brings forth the need to consider
the history of

A. the interplay of school administration development and

community involvement, treaty law and developing,

definitions of "sovereignty."

B. The attempt by many Native American leaders to

1
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maintain these tribal entities as independent from the

class structure-related minority politics of the

United States during the Middle and Late 20th Century.

The interplay of .all these has resulted in considerable

political confusion which has virtg;liifbrought to a halt the
development of a comprehensive educational policy on the Navajo
Reservation. For example, Navajos have stated publicly that
they do not Qant bilingual education in the schools, i.e. that
Navajo culture is’better taught in the homes. On the other,
they also state that they are annoyed at the schools’

indifference to helping Navajo children observe their kin-based

cultural identity (Platero et al, 1977).

At the national level the continuation of bilingual
education is being threatened by educators and legislators who
perceive) or at least maintain that they perceive{ no
educational improvement in minority student performance. To be
sure, it is possible to say that some educators hostile to
bilingual education fail to acknowledge improvements which have
indeed been made. However, the fact remains that little is
known about the impact of bilingual education progfams, and as a
result, bilingual education's proponents have few means at their

disposal to defend themselves against destructive criticism.

Yet, information about such impacts should be availble.
Isolated bilingual programs have developed in various
communities throughout the Navajo Reservation, and their
iﬁplementors have confronted a wide variety of political and

policy issues as their programs have matured. It follows that




| an in-depth description of these programs would provide the

means of analyzing systematically some of these basic issues
through better understanding of them in a real-life context.
Study of the more exemplary programs would be best for providing

this background information because

A. The program has usually been in operation for a longer
time.

B. participants have had time to consider bilingual
educational issues.

C. parents have had more time to become actively
involved.

In other words, all of the program's participants have haad
time to acquire a realistic knowledge of bilingual education,
and to think carefully and co-operatively about "where we go

from here."

1.2, THE OUTLINE OF THIS REPORT

The purpose of this report, then, is to outline how a
combined ethnographic and sociolinguisﬁic study of an exemplary
bilingual education program in the Navajo community of Rock
Point may hélp rationally explain how comnmunity people have
dqtermined what they want from a bilingual program, and what
sort of issues they must face to achieve these goals. This
report will be descriptive rather than evaluative, and focus
primarily on obtaising the view (or views) of the participants
themselves, rather than restricting inquiry to the validation of

those of the researchers.

In Section 2 we will describe the methodology of this




study. The methodology is in two parts. The first deals with
how we used systematic interview and observation to obtain the
views of parents and staff about the education in their school.
The second is a sketch of how we came to select Rock Point as an
exemplary program. The actual comparison 6f schools is included

in Appendizx I.

Section 3 includes an overall description of the Navajo
Reservapion and the Rock Point Community. Discussion then turns
to an overview of the school itsel-f. Then, our attention turns
to discussion of the implications of this description toward

what we mean by the term "community."

Section 4 is a cognitive ethnographic description of the
overall educational philosophy which has evolved from the
interaction between the developing school program and increased
parental involvement. Th}s philosophy includes not only the
generalized ideals of what parents would like their children to
Lecome, but also their perceptions of the Rock Point Progrm's
actual impacis. Statements by parents and staff obtained in

interview are the primary source of information.

Section 5 is a description of the Rock Point Program
itself, and how it is in turn related td the evolving
educational philosophy; Here; w; focus attention on how the
program itself works, not only from the ideal standpoint, of the
educational philosophy, but from the standpoint of observed

interaction in the classroom. In addition to interview

information, classroom observations are therefore included as

1y
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well. At the end of this section we summarize the key impacts

of this program, from the viewpoints of the parents.

Section 6 is an interpretive look back to the history of
the school Py the parents involved. Instead of an actual
reconstrucéion of the events leading up to the present, this
1ook back is a review of the issues which would be faced in the
development of this program--and other Navajo educational

programs as well--and how these were surmounted at Rock Point.

Finally, in Section 7 we review what this report is ;nd
what it is not. From a generalized standpoint we discuss how,
from an ethnographic view, we may address such questions as how
representative this report is of the total community, the
slightly different question of how much these viewpoints are
shared by members of the community (i.e. psychological reality),
and the possible effects of research on the actual viewpoints of
the people themselves. .From a more particularlized staﬁdpoint
we then discuss the possible reasons that various aspects of the

Rock Point Program, such as its secondary level, were discused

little, if at all.




SECTION 2

METHOD AND THEORY

2.1. ETHNOGRAPHY AND THE ETHNOGRAPHY OF SPEAKING

Ethnography has featured, as a method of social inquiry,

A. the choice of a small sample of individuals as a unit
of study (i.e. either a highly limited geographical
entity or network of individuals); and
the intensive interview and observation of social life
and knowledge through what is referred to as
"participant observation,"”

If we assume that ethnography features the study of face-
to-face social life and cultural knowledge of individuals as its
primary goal, then sociolinguistics follows from it. Such
consistent following is obvious when Cherry's definition of
_communication is observed: "the establishment of a social order
of individuals through the use of language and signs." (Marler,
1961). Thus, the unit of study can shift from focus on social

structure and patterns of knowledge to a concentration on what

sorts of communication units people use, who uses them, where

they are used, and perhaps most important, how people consider

them important.

2.1.1. PROBLEMS WITH PARTICIPANT OBSERVATION

However, ethnography is not without its préblems. And many
of these stem particularly from the use of participant
observation. First, participant observation involves an

intricate blending of interview, conversation, and various




grades of formal to informal observation. This actidity
soméﬁiﬁé; requiies years to do because disparéte bits and pieces
of interviey and observation must be put together as they emerge
to Ehé éthnographéi. The formulation of a cogent holistic
déscgiptibn of a cul;ure is thus not something immediately
describable or presentable back to the local peole with whom the
researcher is working. These people feel uncomfortable about
this delay because they want to know what the researchérs are
finding, and the researcher's replies are often vague,
overgeneralizéd, or incomplete. Thus, the researchers simply

cannot give coherent progress reports on their research untail

the project is done.

second, one of the requirements of participant observation
often cited is that the ethnographer "steep$s oneself" in the
culture. Essentially, this means that the ethnogfaphersfattempt
to fit together pieces of information gathered from informal
observation and conversation.:' While we do not wish to detract
from the value of such a pursuit, this "steeping" of oneself has
given rise to the unfortunate impression (by both local
populations and professional coileague) that ethnographers

simply "hang around." They do not.

Third, once the report is completed, the descriptions are
in narrative form. This form is difficult to integrate with the
often more formal, or quantitative, methodological approaches
used in the other social and behavioral sciences. Thus, the

findings are hard to generalize not only to other disciplines

' 7 2o
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but to other ethnographies. o

2.1.2. ~ COGNITIVE ETHNOGRAPHY
While solutions to some of these shortcomings can not be
found entirely in the ecthnographic aprroach alone, a restriction
in the methodological scope of ethnography is helpfui. The
restriction we have imposed is to rely primarily upon systematic
interview, in the research.. The methodologies have been
recommended under the general rubric of cognitive ethnography
(Gladwin, 1979), and the more restricted ethnoscience
ethnography (Spradley & McCurdy, 1972; Agar, 1971; Werner' et al,
m.s.). The ethnoscience ethnography involves the following .
interview étrategy: °
A. The researcher begins with an open-ended interview
question (i.e. "grand tour"” question (Spradley &
McCurdy, 1972; Werner, forthcoming) intended to elicit
informant discourse on a topic. Little or no effort is
made to restrict the informant's reply; the informant is
urged to speak on whatever he or she .considers
important. c \

'B. If possible, the researchers transcribe the informant
discourse, and obtain key terms which denote ‘the
effective environment of the speaker.

C. Researchers initiate more restricted questions (i.e.
"mini-tour" questions of Spradley & McCurdy & Werner
et al) intended to elicit definitions of key terms.

. The questioning sequence is repeated for other domains
of knowledge (Werner et al, m.s.). :

The intended result of the cognitive ethnography is to
obtain the "insider's" view of a setting. This means that the
most important information is the view of the people directly
involved in the educational process. The language which people

themselves use to refer to their environment is therefore the

8 25




highest priority.

Analysis of interviews and language therefore involves the
systematic analysis of meaning. The definitions of terms people
use to discuss their envirconment are the basic unit of this
analysis. Defjinitions consist of a giveh term and additional
sentences, or attributes, which provide more information about
the term. Additional informaﬁlon, in turn, usually is
informatioA about other terms in peoples' language and
vocabulary, and therefore usually describes a term's logical or
semantic relationship to these other terms. Among these
relationships are taxonomy (i.e. determining that "X is a kind
of Y"), sequence (i.e. determining that "If X then Y¥"); part-whole
(i.e. determining that "X is an integral part of Y¥Y"),

implication (i.e. determining "If X is true, then Y is true"),

and inverses of the above (Werner, 1973).

° R}
Taxonomies especially can be presented in the form of tree
diagrams in which the lines stand for the statement "X is a kind
of Y." Thus, in the description on subsequent pages, the Navajo

equivalent of the following may appear.

Disciplined
People

people who people who people who
are not lazy have fortitude think for
themselves

In reading the diagrams, one may say "people who are not




lazy are disciplined people."

/

The advantages of the cognitive ethnographic approach are,

first, that an overall structure, or pattern, of social
structure and knowledge can be obtained rapidly, at one time,
rather than piecemeal. Second, it can be done in rapi oursts
of field work, followed by analysis, and this means that the
researcher can respond quickly to field-initiated scheduling
needs, and notégisrupt a setting by prolonged presence. Third,
it is easily presentable, in understandable schematic form, back
to the informants. Thus, the researcher's effect can be more

systematically monitored.

Observation as a mode of data-gathering, is not ruled out.

Rather, it is guided by the interview data and is intended to

A. gather further detail about folk definitions,
B. confirm or disconfirm interview testimony
C. provide situational means of eliciting informant

testimony (e.g. "what's going on over there right
now?").

2.1.3. INTERVIEW, OBSERVATION AND SAMPLING SEQUENCES.

We initiated three sets fof interviews with three separate
samples of individuals. The first sample consisted of six
indivivals from-Rock Point Community, chosen by the
administration. The choice was based on how highly articulate
they were, and the interview results were intended as well, to

demonstrate how the research was to be conducted.

‘\




The second sample consisted of 20 individuals from among

Rock Poinf,. School staff and community people employed by the
school. From a ten percent stratifed random sample we selected
20 individuals who were interviewed and recorded, Strata were

based on the following occupational categories in the school

A, Navajo Lancuage Teachers: 2 interviewed
B. Enqglish Lanquage Teachers: 2 interviewed
C. Programmed Reading Tutors: 1 interviewed

D. Secondary (i.e. high school) teachers: 2 interviewed

E. Recreationr persénnel: 1 intervie&ed

F. Residential Care personnel: 2 interviewed :

G. Culture instructors: 1 interviewed

H. Navajo Arts and Crafts instructors: 1 interviewed

I. Livestock instructors: 1 interviewed

J. Food Services personnel: 1 intgrviewed

K. Transportation personnel: 1 interviewed

L. Maintenance personnel: 1 interviewed

M. Adninistration: 1 interviewed

N. School Board: 2 interviewed

0. Parent Involvement Committee: 1 interviewed
TOTAL: 20

11




Thus, we varied slightly the grand tour questions for these

first two samples. r .

-t

A. For the first sample, we first asked "how do 'your
children learn through school?"

B. For the bilingual educational statf of the school
(including administraticn and teachers, among others),
we asked two additioal questions: "What have you done

here at school during the time you have worked here?"
and "What have been important events here?"

For the community, the question in "A" generally elicited a
well-organized body of verbal discourse lasting for more than an
hour without intervention by the researcher. This is not at all

unusual for Navajos, who are famous for speaking on various

subjects in an oratorical style (Ladd, 1957)

For the gtaff, the two questions were designed to help the
informants restrict and frame their*answers. That ig; the first
question was intended as a job description and employment
history. of ‘the individual. The informant would then be able to

answer the second question more easily, having thought about the

- first one.

The third interview sample was from a list of community
people either presently not employed with the school, or whose
chilfiren were not presently attending school there.

¢ {
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The third was a random sample from a total list of parents.

We attempted, here, to exclude people presently employed at the
school. Ten of these individals were interviewed in order to
see if their views would differ from those presently more
closely affiliated. It turned out that their views did not

differ.

In this report, the interview quotations of all these
individuals are included together becausg we were unable to
determine any major variations within the scope of the analysis
done shere. Most of the quotations are from the first and second
interviews, as little new information emerged from the third

interview sample.

This is not to say that other detail--particularly of a
historiéal nature--would not be obtained if more intensive
iﬁterviews were undertaken. Similarly, statistical methods
might deliver a better sense of variability to the reader.
Nevertheless, we are convinced that the results of this
ethnographic approach will provide novel insights into the

interaction between school program and community.

Thus, the flow chart on the following pages describes an

aggregate interview pattern which emerged as a result of

" information collected during i;tervievs themselves. The

existence of such an aggregate patﬁern suggests that the knowledge
that one informant had was very similar to that of another. At

least this appears true for the subjet matter brought up during

interview.




(4) pDoes S/he list (3)

Request Discuss in

More " sufficient

Detail Details?

\ Ask: What Makes These

Important? (5)
| .

Request Adequate , 6

-| Examples ¢ N petail? I . (6)

Y

Consider Questions of
Navajo Knowledge (7)
Content Teaching

'

Has Navajo

Language a//// —>
v Been Discussed?

Ask: What . )
‘Navajo Cultural (8)

Knowledge is .
taught here?

Compare R,P, School
N to their school re (9)

how well students
do.




Request
Examples

A brief description of the flowchart is in order.

job description is requested

wheth§r all jobs
important events
outlined. Then,
whether adequate

obtained.

e////;////;;;quate ~

\\//

-

/ - \'-“~ -
Have staff mentioned

N

parental inggtz/”ff;> ¥

N Inventory & describe
activities re input

Ask parents about
plans for own children

4

Ask if any important
points have been omitted

have been sufriciently inventoried.

(10)

(11)

(12)

First, a

followed by assessment of

Then, (2)

which have happened during this job are
a standard assessment (3) is made to determine
definitional and attitudinal detail has been

At issue heré is whether or not the informant

actually can (or is willing to) provide more detail in regard to

describing events and outlining attitudes toward such events,

If insufficient informational detail is given, the informants

were asked to provide more (4).

1f such detail was given in the

first question, then attitudes were elicited (5) by requesting

[}
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information as to what factors made them important to the

individual, and why they were important.

At this point events had been described and we were
interested in determining their gagnificance. If sufficient
detail was not available (6) then the informant was asked to
provide concrete examples of Qhat they meant (i.e. descriptioﬁ
of actual events). Thus, for example, if an informant reported
that his or her students were doing better than students in
other schools in reading, we asked for examples and received
instances of students pronouncing words without accent, of
remembering clan affiliations at the ages of 5 - 7‘instead of 7
- 10, etc. Similarly, if staff mentioned better school-parent
communication, we would request exact avenues of such
communication, such as conferences, school board meetings, and
so forth. Then, we would ask for the specific activities which
would go on during, say, a parent-teacher conference. The
latter form of eiicitation, while somewhat exhausting and
tedious for the informant, usﬁally netted a natural- history, or

sequence, of activities which occurred.

The discussion of these examples was important because (7)
discussion often shifted to qpestions about how much knowledge
was taught in the school, if that had not been mentioned by tbe
informant befére. Once we had insured (8) that this had been
discussed adequately, we asked how, in a general fashion, the

schools they had attended during their younger years were

similar or different. If this answer did not lead naturally to




questions of school-community relations (10 - 12) then questions
pertaining to these were asked. Then, (13) staff would be asked
to outline the plans for their own children's education&l
future. These could easily be compared with those of other
community members. Finally (14) all interviews would end with a
questioh to the effect of "are there important issues or
information which we have not discussed?" This obviously was
intended to encourage the informant to mention anything on his
or her mind which may not have occurred to them in the course of

the interview.

2.1.4. - ANALYSIS

After thé interviews were recorded, the& were transcribed
“in the language of the speaker. Whererver the inteviews were in
Navajo, they were first transcribed in the standard Navajo
orthography of Young and Mo;gan (1980). They were then

translated in three steps: o

A. First, individual sentences were separated; then
B. Sentences were translatd word-for-word; and then

c. A smooth English sentence translation was derived from
the word-for-word translation.

In the texts provided here, the Navajo sentences and smooth

English translations only are provided.. The following is an

illustration of how all three of these would appear.

<
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the means for us to infer the definitions and taxonomies which

are the backbone of our study.

2.2, CHOICE OF AN EXEMPLARY PROGRAM

kinds of schools, which can be distinguished by the form of
administration they have. In choosing the exemplary program,
all school types must be considered because all purport to

sponsor bilingual education programs.

——-hKko  Olta' -dgé' ninddahajeehgo ndi dibé

Thus School from it they return from it when sheep

bich'i' dabi'dil'aaco doo vich'i! bit =~ dahdyée'da

- care for them one asks'them not with them they are not lazy.

Thus, when they are asked to care for the sheep when they return from
school, they are not hesitant or lazy. .

Sentences such as these are the attributes which comprise

Throughout the Navajo Reservation there are three main

A. Bureau of Indian Affairs Schools: administered by the
* Federal government, they house about 25,000 Navajo
students who are primarily from the rural areas of the
Reservation, away from the border towns of the
Reservation and major paved highways.

B. Public Schools: administered by the contiguous states
of Arizona, Utah and New Mexico, these schools were
established originally to serve the needs of non-
Navajo students but now serve approximately 50,000
Navajos who live somewhat closer to the border towns
and major highways mentioned above.

C. Contract Schools: administered primarily by personnel
chosen by local school boards, these are often
referred to as community-controlled schools. Unlike
the state- and Federal-operated schools, the local
board has the authority to hire personnel and Choose

18
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curriculum. They now serve approximately 2,500 Navajo
students.

D. Mission and Placement Schools: Serving about 2,500
Navajo young people, these schools are sponsored
primarily by church missions or lay missions. Most of
the placement home activity is through the Church of
Jesus Christ of the Latter Day Saints, or Mormons, and
students are placed in homes off-Reservation,

Each of these school types has developed different
educational philosophies and educational policies as a result of
the form of adminstration they have, and of the developmental
history of this administration., The greatest percentage of
Navajo students now attend public schools as a result of BIA-
ratified Tribal policy which requires that all Navajo children
living within one-and-one-half-miles of a paved highway will
attend public schools (Platero et al, 1977). This is the case
despite the distinct possibility that the round-trip distance that

the student may have to commute to a consolidated school exceeds

200 miles.

Fifty-seven BIA-funded elementary and secondary schools and
30 puBlic, schools were found to claim to offer bilingual

education programs. These programs were then compared as to:

A. the length of time that the bilingual program has been
in operation. At a minimum, programs will be
considered if they are at least five years old.

B. the percentage of children entering first grade who
are fluent in Navajo and limited in English. At a
minimum, programs will be considered where at least
two-thirds of the children are in this category.

C. the extent to which there is evidence of community
acceptance of the program. ’

D. the extent to which there is available description of
the method of implementation of the program, including

[ Y

19

. 3 ‘i




teacher training and curriculum development.

E. the extent to which data are available evaluating the
educational effect of the .program over at least five
years.

F. the willingness of the school administration and of
_the community to participate in the project; and

G. the extent to which other Navajo schools and educators
would accept the school chosen as an example.

Criteria in "D", "E", and "F". were stressed the most in
comparison because they are most easily accessible for
examinatien. "B" was utilized wherever needed, but in most
Reservation schools, applies aetomatically. "c" is difficult to
evaluate, even where the program has been investigated

carefuliy, without extensive ethnographic study.

In all cases, attempts were made to collect the data
evenly. This means that because the selection process was under
way by August 1980, some schools were not even in operation.
Theretore, few face-to~face interviews were conducted with
school administration at this time. Written statements of
progrdm goals, objectives, history were collected and served as

the primary information base for analysis.

While these data were being collected, we also decided to
contact those agencies already serving programs funded by ESEA
Titles I, IV, and VII. Flfteen overview interviews were thus
conducted with personnel in:

A, the American Indian Bilingual Education Center (AIBEC)

located at the University of New Mexicc in .
Albuquerque., . :

B. the Native American Materials Development Center




(NAMDC) in Albuquerque, New Mexico.

C. the Mavajo Tribal Division of Education (NDOE) office
of Program Evaluation, at Window Rock, Arizona, the
Navajo Tribal Capital.

D. the Bureau of Indian Affairs (BIA) Office of Title I
Program Administration in Gallup, New Mexico.

The first .two, while located in New Mexico, serve the
Reservation areas located in Arizona and Utah as well. rBoth are
part of the network of Title VII-funded organizations serving

larger sections of the Southwest.

Following these overview interviews, two ERIC searches were
made. Tﬁe first one was for anyndééhmentation and directories
for extant programs and program reviews for the Navajo area
funded by Title VII, which may have eééaped our attention. The
second was a more intensive search for all other programs which

were funded for the Navajo Reservation, regardless of the

funding source.

The screening then proceeded according to the criteria
discudsed above. The screening thus is a deséiiption of how we,
as a research brogram, came to decide'upon Rock Point Community
School as the site for our ethnographic and research project.

It is distinctly not intended as a guide to determ{ne who has
the best program. Readers may disagfee with our decisions,
depending on their own emphasés and biases (inherent in any
research or policy orientation). For a description of the

decisions we actually made in screening, please refer to Schoepfle

and Conescu (1980), with is enclosed in Appendix I.




SECTION 3

DEFINITION OF COMMUNITY

3.1.  THE CHAPTER IN GENERAL

Brief mention should be made of what is meént by
"community." In Some literéture, particularly that describing
what happens in the United States, "Community" is often equated
‘with ethnic boundary or neighborhood (Barth, 1968). Thus,
reference is often made to a "Chicano communi£y" or Black
Community (Hannerz, 1968) for both urban and rural settings. In
the Navajo situation {as well as in most c*her non-Western

situations) this designation is not applicable.

First, we must describe the Navajo Reservation. It is a
land mass of 25,000 square miles whose present boundaries
include parts of the contiguous states of Arizona, New Mexico
and Utah., They were initially fixed by the Treaty of 1868, and
later ‘extended by Executive Order to include more of the land
traditionally used by the Navajo people, and to protect them

from Spanish and Anglo encroachment (Fanale, 1982).

The Navajoé are linguistically related to their various
Apache neighbors and together, constitute the majority of the
Southern Athapascan language subgroup. Today. with a population
of approximately 170,000, they constitute tﬁe largést population
ot WNaive Americans, the number of whose native-language

speakers are on the increase.
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By the late 16th Century, historical accodnts report
clashes between Navajos and invading Spanish, who first came to
take gold, and later, to establish ranching (Forbes, 1972).
Through the middle of the 19th Century these clashes became more
frequent as Spanish, and later Mexican, encroachment and slave

raiding increased (Roessel, 1979).

With the assumption of control of the Southwest by the
United States, clashes between U.S. soldiers and Navajos were
treported, as the former attempted to reduce warfare between

Navajos and Mexicans, and open the area for Anglo settlment.

By the early 1860's the situation had deteriorated to the
péint that some of the neighboring'Indian tribes, and Spanish
and Mexican interests urged the United States troops to launch a
scorched earth campaign intended‘to starve out the Navajos, and
then, to intern them at Fort fumner, New Mexico. This
internment,’and its attendant concentration mafch of over 300
miles, is known by historians as the Lﬁng Walk and by the
Navajos as Hweeldi, and resulted in the death of undetermined
thousands of these people. While originally intended by the U.S.
Army as a permanent resettlement program, its failure was \
increasingly obvious and politically embarrassing (Young, 1968).
Thus, the Navajos were released after signing a Treaty in 1868,

and returned home.

After their return, contact with Anglos increased

gradually, as Federal efforts increased in education, and market

activity through traders intensified. However, it was with the




.Stock Reduction of the 1930's that there was a gquantum increase
in intensity. Herds of sheep, the primary source of livelihood,
were reduced in many cases below the level of subsistence, and
establishment of Reservation-wide grazing district boundaries

closed off access to traditional ceremonial and grazing areas.

While originally intended as a conservation measure, its
result was the shattering of a subsistence economy and the ,
paftial disintegration of a society (Fanale, 1982). As these
traditional social ties were attenuated and subjected to
considerable economic risk, Navajos of the early 1940's were
incresingly exposed to the outside world as they had to take on

more wage work for support, and as they became subject to

military service.

Navajos, as a résult, turned increasingly to education, as
the income from wage work became more necessary to support
households, and as the need increased for educated leaders who
could,deal with outside pressures on behalf of relatives and
neighbors. With these economic and educational changes came
further problems, as school chiléren became alienated from
fami;y and kin. Indeed,'it was in response to these
historically-accupulating pressures, and their impacts, that
Rock Point Navajos decided to take control of their education,

Ly

as we shall see later.

3.2, CHAPTER AND SCHOOL

Upon the establishment of the Reservation, by the treaty of

1868, the Federal Government launched a campaign-—albeit not




originally imposed by the Federal government in order to

- of school board members and plays an integral part in the

always systematically--to establish a single Tribal entity
(Boyce, 1974), by 1934, with the passage of the Indian
Reorganization Act (IRA). At the same time, concerted effort
was made to establish more localized entities known as Chapters,
around 1927 (Young, 1961). Originally intended as public
meeting forums for Navajos returning from far-off boarding
schools and wage-work jobs, these entities have become the basic
geopolitical unit of the Tribal political and govprning
structure. As such, chapter meetings have become the means not
only of distributing information to a largely non-literate
public, but also where disputes are settled, grazing-right
boundaries agreed upon, and more recently, where community

planning is carried out.

-

Some writers have maintained that the Chapter was .
undercut the decisioﬁ*making capacity of traditional "land use
units" and other kin-based groups (Kimball and Provinse, 1924).
At présent, however, it appears that the Chapter, as an
organization, has:been assimilated, to variobus degrees, within
what appears to’be an aggregation of relatively fluid kin-based
organization in present-day political decision-making.
Consideration of the Chapter as a basic geopolitical, kin-based
unit of social organizaﬁfdn will be important in understanding
the development’ of a bilingual education program at Rock Point

Community School. The Chapter is responsible for the electit?

decision-making proéess through which parents have an input into

25




//) i : | -

the school's operatioﬁ{//zz also places in sharp relief a

provisional definition of community: -metworks of extended kin-
based groups associated with both the Chapter and school, and |
who are independent in many ways, from other similar Navajo
groups around them. This definition is important because such
kin groups are not located in any geog}aghically centralized
.

point; they are dispersed, in residence, among a number of

"camps" (or "outfits," Levy, 1962) where lifestock are raised.

e
There are no centralized villages.

\ “

' The chapter thus‘%f/a place of congregation because it is a
location where peQple come to obtain well water during dry
seasons, can buy items they need from the trading post, and be
guaranteed a building--i.e. the Chapter house--with enough space
and facilities for organized meetirngs and some offices. Thus,
as one drives past seemingly (and deceptiveiy) endless open
spacés, the only visible indications of what is referred to as a
"community" are a school and sdrrounding residentsgi compound, a

chaptér house, a trading post, or a combination of these. For a

people, a majority of whom lack eléctgicity, running water, and ?
immediate access to paved roads, these facilities a thus

understandably a focal point of social contact.

Rock Point is thus one of these chapters (See Maps, next
two pages). 1Its population, by the 1970 Census, is
approximately 1,200 people, or about 300 family households,, The
Chapter house is located near the school, a frading post and a

Lutheran Church mission established there in the early 1950's.

.
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Rock Point's economy is based on pastoral livestock raising
and some irrigated farming. Prior to the 1930's an extensivé
system of irrigated agriculture had been introduced, but after
World War II the ditches fell into disuse and disrepair because
of a combination of changing community organization and
declining economic importance for farming. While attempts have
been made to revive farming as an income-producing entity, the

school itself is by far the largest local wage-work employer.

As shall be seen below, livestock now produce little
monetary income. The primary economic value of livestock is in
their capacity to provide food which need not be hsught at a
store (i.e. avoided costs) and as a source for some monetary
income through use of sheep wool for weaving. The famous Navajo
- rugs are £hen sold. Thus, while not necessarily enough for
self-sufficiency, livestock are nevertheless of considerable
economic significance.

N al

Some economists (Reno, 1980) have suggested that

traditional Navajo pastoralism is greatly in decline because of
“ .

its obvious inability to provide sole economic support, and
writérs then infer that the Navajo culture is in a state of
decline. While no one can deny importanr cultural
transformations, to infer that Navajo culture is in decline is
to miss an important possibility,‘within not oﬁly Rock Point but
elsewhere: Navajo culture is modernizing, not simply

westernizing. To observe at least this possibility should

direct our attention to how Rock Point school and community

29 .
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maintain a Navajo education which also, with minimal

contradi , orients their children toward the outside world.

3.3. ROCK POINT SCHOOL

During the two years this research, Rock Point School had a
total enrollment of 430 students. As mentioned in 2.4.£ff, Rock
Point, is a community-controlled contract school. That is,

(Holm, et al, 1981; see also Roessel, 1979),

The chapter elects the School Board, a "Local Navajo
Community School Board" under Title X of the Navajo Tribal
Code. The School Board meets once a week, The Board
negotiates or approves all contracts and grants, interviews
and hires all employees, makes all major policy decisions
an dapproveds all major expenditures. {

The contract is renewed yearly between the Bureau of Indian

Affairs and the School Board (Holm, et al, 1981; Roessel, 1979)

Each year, the Board makes a written proposal to the Tribe
and the BIA to continue the current 3-year contract or to
start a new contract. They say what they want to do, how
they want to do it, how the school's work will be measured
or evalauted, and how they would spend the/ Bureau money
they expect. The Board contracts with the approval of the
Navajo Tribal Council. Any continuation or modification
dan be "vetoed" by the Council. A number of meetings are
held between the Board and Area BIA people. When
agreements are reached, these are written up into a
contract and both sides sign the contract. In effect, the
contract is-a set of rules and promises the Board and the
Bureau have agreed to keep for one year.

Once the contract is ratified by the Bureau, the School
receives as much as, but not more than, the amount provided to a
comparable Bureau school-program under per-pupil funding

formulas.

PL 93-638 regulations insist the contract school will get as

much as but no more than a Bureau-operated school. Egr the las;

+
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few years, money has been distributed within the Bureau by a per

_ pupil nformula": so much money for each day, boarding, jr.

high, or sr. high student. Rock Point receives as much but nc
more Navajo Area BIA money than a BIA school with the same

students.

At the same time the contract is signed, the Board agrees to a
certain budget, saying how much money they think they will spend
for each "line": 1like "Academic salaries" or "Dormitory
supplies", etc. the Board must tell the Area ﬁIA about any
small changes they make: they must get the Area BIA's approal

for bigger changes.

The Board differs from those of the BIA schools in the
control it has in the hiring and firing of staff, and in its
access to other funding sources. This was mentioned in 2.4.ffF

and is explained in detail below. (Holm, et al, 198l1; Roessel,

All of the employees work for the Board. Even tr.ough the
money may come from the BIA, or Title I, or Title IV, the
Board tries to run one integrated education and care
program.

All Board employees are under "contract" to the Board--as
in the public schools Each year, the Board looks at the
money available and at their employees; they they offer
contracts to the people they want to return. Contracts are
ten or twelve months; teachers are on ten-month contracts.

If some full-time people. leave, or new full-time jobs open
up, the Board 'interviews applicants and selects new
employees.




Because the school is a community-controlled school, it can

submit proposals for cther monies. Some 'of these are

simply .allocated per pupil: Title I, Title IV-A(LEA), and

JO'M.” Others are competitive (and therefore uncertain):

Title IV-A (ICS), NEH, Title IV-B (Bilingual Ed) . ] -

b . . o




SECTION 4
PARENTAL IDEAS ON WHAT EDUCATION HAS DONE

AND IS SUPPOSED TO DO

At the time we were interviewing, Névajo Parents and staff
had well-definéd ideas on how they wanted their children to
behave in a world which increasingly requires knowledge of two
cultures. They also proposeg the ways in which their school

programs could, and did, bring out this~bicultural competence.

In order to describe these in a way in which their
attitudes can be properly related to one another, we will
present a classification system centering around the overall

qualities of a well-adjusted student.

On the next page is the overall taxonmy, whose components
will be the basis of discussion in the subsection of Section 4.
All t?rms have been lettered and numbered a; an attempt to
facilitate reference back and forth through this report. This
description emerges not from the knowledge or statements of any

one individual, but is instead a composite of what many people

had to say about - the education of their children.
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One term arose throughout the interview and dehotes the
desirted sﬁage of an educated Navajo individual: dine t'aa bi
at'eego (People + just + they themselves are + as they are = ~
Well-directed person = wéll—disciplined person). This term has
three majdr subclassifications, as described in the following

tree diagram.

Diné t’ad bi at’éego
A well-diracted percon

- —

. ¢ . s ’ ."\\ -
Doo bil hoyée'da T'aa attsoni yich'j’ Doo tséstl’aaghdahda
Ies not lazy Ha’olni Not externally con-
Has strong Foundation strained

(in thinking)

v

The vertical slanting tree—lines indicate the relationship of ,
taxonomy. Thus, the line between No. 1 and the topmost term
could be read in Navajo as "Dine doo bil h%yee'dago dine t'aa bi
at'eego at'e" or "People who are not lazy are people who are

well-directed." The term "at'e (is a kind of)" denotes taxonomy .

and id placed at the end of a simple sentence.

Note also that theré are horizontal lines. These denote
the relationships of sequence and implication. Thus, a speaker

might first say

"Dine doo bil hoyee'dago, dine t'aa bi at'eego at'e (People
who are not lazy are people who are well-directed)"

and then later say \

"aadoo [or BAko] dine t'aa altsoni yich'i' ha'olnigo dine n

'aa bi at'eego at'e (=And then [or "thus"] people who have
strong foundation are people who are well-directed.)".

In other words, No. lfis a precursor or precondition for No. 2.
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In the remainder of chis dxspu§3ion, we will provide simply

J b
the quality itself (e.g. doo bil hoyee'da = not lazy) rather

¢ than the full sentence or phrase. The Navajo term itself will
first appear, followed by a dictionary translation either from
The Dictionary of the Navajo Language (Young and Morgan, 1980),
or a translation analogous to it. This will in turn be followed
by a translation whose meaning is better related to the contexts

of what the informants happened to be discussing.

The meanlng of a well-disciplined person in Navajo is not
entirely the same as it is in English. It means that an
individual listens caretuly.to what is said, is willing to work
hard, and deals.well with stress, It also implies.that while a

person "should be patlentL’Ettentlve and tough, the patience and

'_ Tt

*

attentiveness is not to be imposed externally, through threats

of punishment., The latter is best seen as an external

suppression of Navajo speech and behavior, while Navajo
‘ ¥
discpline originates from within a person. As will be seen in

Sectidn 6 this difference is important.

4.1, A: DOO BIL HOYEE!'DA (NOT + LAZY = NOT LAZY = ALERT)
The quality translated here as "not being lazy" also

carries with it the meaning of alertness, ability to pay

attention to,what is going on, a state of good health, and the

cepadity to act quickly and spontaneously. This term involves

V

three subcategorles, each of which is a precondition for the

other. Each mubcatetory term in turn illustrates further the

connotatlons of. alertness and spontaneity.
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Parents reported that they teach their children not to be lazy
even before they are cf the age to enter school, and they do so
through a variety of direct apd'&ﬁdirect means;, The nature of
these means is the subject oﬁ\?iscussion in the following

i

subsections.

4.1.1. Al: ABINIDAA' NAAGHA (IN THE MORNING + ARE ABOUT =
ARE ABOUT PROMPTLY IN THE MORNING = RISES ON TIME
EARLY IN THL MORNING) ‘
Spoﬂtaneitf and health, here, have long been asociated in
the traditional Nayajo culture with rising early in the morninq
and running. In earlier times particuarly, many Navajo children
were expected to rise early, even.before daybreak, to run, even
if it 'were could o; snowing. Not only were children expected to
. be healthy and spontaneous; they were intended to become inured

to the stress and suffering they would face as a normal course

of events'in later life.

Parents pointed out, however, that, children did not usually
adopt the préctiCe willingly. Older men, particularly, mention
. how they had to‘pick up the children and‘ﬂake them run. In .

fact, if there were snow on the ground, the chilren would be

thrown out into the snow, while the older men would roll 3fbund

"0
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A-1

Abinidaa’ naaghd

Rise early in
the morning on
time

A-la
7' 44 bi naddii'nah
Wakes up on his/
her ouwn

%

A
Doo bil hoyée’da
Not lazy
~

A2
Naanish yineedli
Is enthusiastic
about work

A-2a
7’ 4adoo 4bi'di'nini
naalnish
Is ser—motivated
toward work

4
c.

a3
Ak 'ehdl'l
Is obidient

A-.a
T a4 dbi'di’-
ninigl 4t'é
Does what
she/he s
told to do




in it. The more the children kicked and&protested the longer
o 3
they were kept there. The children soon learned that it was

i

better not to protest.
{.

OQ the other hand, this practice was always carried out in
a joking context, and was not,intended aé a cruel means of
inuring the child to hardship. Two ¢r three older relatives,
including perhaps the graﬁdfather,.would pick a time when it had
snowed, and, amidst laughter, take the screaming.child outside
and deposit him in the snow. As adults then reported, they, as
children, would soon like to 5oin these morning runs, in pért;
in response to the humorous context and close companionship with

which they had started out. - .

. ‘ -
One speaker in the community describes how he instituted

running early in the morning for . his boys, at Rock Point, and--
although his is now in .a -distinct minority--continues this

today. For other speakers, there are other ways to instill the

%

approgriate values.

——-——Déi yastah nd’dnah A4 na’iiltin @86 abinidid’ na’ada *3\5
44466 yirkddhdlda' tadidiin 446 naada’algai bee sohodizin ;

é1i dii sha’dichini bee bich'i' yashti’.

I teach my children about getting into snow, racing.

early, ricing early in the morning and praying with

corn pollen and white corn meal each morning.

X A

————— Dii sha'dichini éi abinidd4’ nddhodiishnil, &ko doo nizh-
diijeehgdS éi t'aara’d doo niléi neezndaji’' ha e’eshtah
34356 é1 to6 sikaz hak'iyaashkdadh, dko éi binahji' t'aa
hé nddzhdiijah dajizlii’.

4t 5o, if my children did not get up right away, when I woke
them up, I would count from one to ten and then would
throw cold water on them; as a result, they now rise up
early on their own. .

D




—---A3d56 dii abinigo nizhdiijahgo éi naady’ algall ts’aa’
bee ha séikd 44ddé tadidiin A4’ ha séltsoos ieh.

Then, when they had aricen I would place white dorn meal
and corn pollen for them in a bowl.

L]

—---A4d56 abiniddd’ ch'ééhash'ishgo tséédazhdilziih, diigi adonl

hOdlShnllgO, shikék'ehgdd adadoni hodishniigo, taadi daats

akondhoosh’ iih. !
A4 pnd then, earlu in the morning, I would take them out to

pray, I would teach them (through repetition) perhaps

three timcs, ike manner in which they would say these

prayers.

----- A3dscd bik'ihji' éi ¢h'inAdhdsh'ishgo, t'aatd’a jinizinigo
_ch’ihwiish’éeshgo t'ad hd shindat tsodazhdilzin eh.

And then later, when I would take them aside, one—by-one,
they would pray on their own in my presence.

—---R3356 dii bik'iji’ éi, t'aa bi ch'indkahgo, t'aa bi

© tsodadilzin ieh.
And then still later, they would usually go ouil and pray
on their own.

kA

s 22

——-——qg daii t'aa k031 11nan1911 éi doo adahozhdeelaagoo
déé doo hot hdyée'gdd t’éiya bits’ Qadoo béesoo hdld

jini.

You see, only when one is not lazy will one successfully

acquire money and use it to carry on this livelihood we

have as Navajo from day-to-day.

L]

380k Point staff and other community acknowledged the
importance parents held to the disposition to arise
spontaneously, but added that few people actually still
instituted the practice of the morning run. Other informants
"made a similar observation and maintained that they stressed the
quality of arriving on time to one's destination as an approximate

replacement for the older practice of running.

Thus, the whole object of running early was to instill in
the children a desire rise up on one's own (T'aa bi naadii nah).
Just because many no longer do this is not to infer that Navajos

oe.
l)U
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no longer have the resolve to achieve, Other ways have been
found to insti1ll these values, and one of these is simply to get

to a place on time, such as school.

4.1.2. A2: NAANISH YINEEDLI (WORK + IS ENTHUSIASTI® ABOUT 1T
) = ONE IS ENTHUSIASTIC ABOUT WORK). '

Navajos we interviewed expected that the capacity and
willingness to wake up on one's own should be easily
generalizable to being able té undertake work spontaneously. In
addition, this work ethic is not to be seen as a compulsion (as
sometimes described in the Western literature) but as an ethic

whose importance is explained in the religious and cultural

teachings of the family.

———-Dii koji &lta’ haz'éddji atdd’ t'dadoo bahat’aadi t’aa -
dkénddnat'é dii naakits'dadahji' ajighddh déS ydwohii’
nads dahndizhdiidddh déd dikwii shii naanish al’aq at'éego
binddhoo'aah. :

*4  1his education that one gets is also definitely the eame
as owr traditional livelihood, t.us, one will finish the
12th grade level and go on to higher schooling, from
wnence he will learn several different vays of living.

---—Dii naédsdi doo ha'iinilniigdd, adahodinildago t’4a ithoshgo
ha’ii'aahgo, éi doodago t’'0d dahootahgdd naniiltka'go,
4kdt'éego é1 doo iina wolyéeda", shi’doo’niid.

*% I was also taught that later in life you find that if you
are not patient, or if you are lazy and sleep until sun-
up or else wander about from one house to another, this
is not life.

—m——Yko Aii kOt'éego éi iiyisi na'nitin nit'é¢’", dajini.

44 s is the way real teaching used to be'.

——-—-Dii t'44 konibaahddd hodees’'dago, ko' diltii’ ddd td ddd
ch'iiyddn ddS tsésk’'eh haz'aagi, koddd hodees’d, 83d6S
ch'ihool’4 niléi t1'do’di nadhdst’'a, kot’'éego sha’alchini
bich'i’ yashti’.

A% would instruct my children in all the teachings from
this very fireplace, from the burning fire itself, and
the water and food and the place of bedding, and from
all outside activities.

o
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Ko’ é dii iindhigii két'é, dii hazhd'd baa’adkencosiih
44306 nildhji Slta’si shif aldd’ t'da édkot’'é", hodishnii-
go binahonishtin.

44 T would tell them "this is the way we take very seriously
the w%y\we live, at this very place, and there is. another
life thrpugh school that i1s the same also".

N
The eﬁhgéal‘nature of this enthusiasm can be seen in the
nature of what is referred to here as self-motivation (i.e.
t'aadoo abi'di'nini naalnish = without + being told + works).
That is, one begins work spontaneously -because it is a good and

sensible thing to do in the world.

From ages 3 - 4, the individual was supposed to carry in
woo¢ =ud engage in some househcld tasks on one's own, and this

initiative is supposed to transfer to the schocl setting.

’
4.1.3. A3: AK'EHOL'I (OBEDIENT)

It follows that if an individual is capable of initiative,
then he or she is teachable in other skills. The individual is
thus willing to do what he or she is told to do (t'aa abi'
di'niq%gi at'e), and does not stray away to do other things. It
cannot be stressed too often that obedience here is not the
blind obedience to external constraint or sanction. As the
quote in 4.1.2. supports, this obedience is supposed to
originate from within the individual. Again, one obeys because

it is right and sensible to do so in this world.

Navajo adults teaching in the school stress that it is

better if the quality of spdntaneous obedience, as well as those

of other sorts of initiative (see 4.1.1. - 4.1.2.), are first

taught in the home. In turn these are more easily taught in the
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home if the family possesses lLvestock.’ Without livestock, much

of the‘practidhm experience necessary to support teaching is
hN

more difficult to come by, and behavior problems emerge in the
: f

classroom as a result.

————— J6 eii dibdda shijée'go éf Alchini bich'i' yil'd, dii anilééh
bi'di’ni. .

*4  You see, when onc poescsses sheep, (their care) is the child's
duty; he is lold "do this with the sheep".

———-J6 dii 1ahgdd aii bich'i’ al’dadooigii Adaadin 14, ako dii
dlchini al’dagi doo bil bééhdzinda.

A% you see, at some homes, (these) duties are lacking’ for the .
children; as a result, these children do not know how to
Le well-disciplined (at school).

----- AAdSS dil ama dd6 azheé'é 1a’ doo ba’alchini yich'j’ yadaalti'da,
4ko kodi nehekaahgo éi t'aa béé hézini la’ t'aa biighahd
yaanaakai..

x4 ud then some mothers and fathers, do not teach (i.e. talk i)
their children; thus, when they get to school, 1t 18 obvious,
for some get into mischief.

—————fko dii &chini la’ t’dadoo é'él’{ yaanaakai leh, 4addo
naind ta’ éi bich'i’ yajilti'go nizhdnigo nahdaztdq leh,
diigi &t'éego nizhdnigo dahonét'ii ‘leh.

A4 Thus, some of these children will not behave, and others will
behave when talked to, they will sit still and listen, generally;
these children will look you in the eje as you talk to them.

————— Djj dchini bich'j’ yati'go doo da'iists’4'igii éi ts'ida

‘+ daats'i alnii’' biladhddd akot'ée 1eh. ,

*4  When they are being taught over half of these children will
not listen closely.

Indeed, one of the stated purposes of the school has been
to instill the Navajo values to those students whose background
does not include raising livestock. The way in which this is

done will be explained in 5.1.1. and 5.1.2., in the description

of clanship.




While the Navajo way of life is strongly viable in the view
of the informants, wage work made accessible by education is
increasingly important, and efforts are being made to integrate

the two.

—————"Dii shi nchydd Aibé yikah A4ddd nildhgdd 1i{’ bikéé’
dinddh, t'dadoo yikéd' ddya'dda nildhgdd bini'dii diné
da'élta’, niléi koji bixéé’ ahidinizi, shi'di’ninigii
biniinaa t'dadoo iilta’da.

I mysely did not go to school Decause I was told "there
are sheep here and horses there, go after them, there 1s
no one to care for them, le¢t the others go to school”.

A4

————— Ako nidi k'adgo dii naanish bee iindnigii t'éiya alaahgo
yee béesoco adeiil’'y.

*t  Por the present, linelihood through wage work 15 the ’ >
only way of acquiring more money.

————— Nadna aii koji dibé bee iindnigii éi k'adgo t’aa ach’j’'go
bee béesoo 31’1 t'dd hazhd’d t'66 bikiinigo 43dé6 t'&0
bee atah ya'adhoot’éhégo holQ. :

*4 At present, sheep are kept mainly for food and to keep
one in poychological health, livelihood through sheep
are a source of very litcle money.

—————A3dd6 Aii dibé bee iindnigii éi alk'idag’ éiya t'aa anii
biziilgo bee iind d1'i nit’¢é’.
x4 In the past, livelihood through sheep was indeed the
strongest means to a successful life. .
e-Addd6 diij{iai éi yddaati’go, "iinilta'go déd naa’ii- -« .
nilta’go t'éiya dii naanishigii nididiilée: 4adéd bee
ya'at'ééhgo hinindadoo", daha’ni.
A% And then now, many say "go to school, finish, and get a
higher education, only then will you acquire a good job
and through it lead a good life'.

4.2 B: T'AA ALTSONI YICH'I' HA'OLNI (HAS STRONG
FOUNDATION [IN THINKING])

If a person has internalized the capacity for initiative,
alertness and spontaneity from teachings about Navajo life, then

it follows that the individual has a strong foundation in
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thought. "Ha'olni," (or also "fortitude") denotes the ability
to accept constructive criticism without offense, to pay
attention to instruction, and to follow through one's work and

learning to completion.

‘ B
T 44 altsoni yich’i’ ha'dlni
Has strong foundation (in

thinking)
/ -\\\.“‘-.
B-1 B-2 g%

Doo hidi si’dazda Yisda yiniidzil Naanish yinildzil

- Not resentful Endures sitting Endures work

~

~

A-3a B-la B~-2a -2b B-3a
44 dbi'di’ Ach’i’ Nabi’d®’'nitin Olta’ Binaanish
ninigi ét’'é  yati®  yinildzil yinildzil 2a’ yooliil
Does what Accepts Stays through  Stays thr- Sees one's
one is told correc~ instruction ough sch-  work through
te do tion to completion ooling to to completion

completion

4.2.1. Bl: DOO HADI SI'AADA (NOT + SHORT-TEMPERED + STATE OF
BEING = NOT RESENTFUL [OF BEING DISCIPLINED])

An individual is not supposed to be overly sensitive to
critiq;sm; he or she is supposed to accept it as a matter of
course. Acceptance aqd enduring of such correction (ach'i'
yati' yinildzil = accepts correction) is thus a part of this
quality. In such acceptance the concept overlaps in meaning
with the attribute t'aa gbi'di'ninigi at'e (one does what he/she
is‘told to do). ' .

1
¥

Again, these qualities are very different from those of
external sanctions and punishment often associated with the idea
of discipline in Western "back-to-the basics" eduction.

Discipline, here, almost always is supposed to involve




explanation of why something should not be done, or, reported

more frequently, why something went wrong or should not have

been done. 1In the latter cases, a strong person is supposed to

remain inwardly calm and confront the outcome of his or her

actiong for what they are, and take responsibility for them.

4.2.2, B2: YISDA YINILDZIL (REMAINING IN PLACE + ABOUT IT +
HAS ENDURING STRENGTH = SITS + ENDURES 1S = ENDURES
SITTING)

Following from an ability to remain inwardly calm is the
ability to concentrate on important matters and see them through
to their final outcome. While an individual should want to do
these things as a matter of course, reatives and companions of
the individual will observe that he or she sits patiently
through instruction. Thus, again, the individual is not
supposed to sit passively through these activities; a person
should also show interest throuéh asking questions, This

double-sided quality will be discussed more in 4.3. below.

ﬁ}so, an aspect of enduring sitting is the abilty to endure
school in general {olta' yinildzil). The ability to sit still,
follows from the ability to accept and endure criticism, and in
turn allows one to do well in school. This causality does not
mean, however, that children are simply intended to sit
passively by and absorb what is told them. They are intended to
ask questions and show initiative at the same time. Thus, they
are evaluated by their ability to concentrate and ask
intellggent questions. The following set of attributes

illustrates the distinction between those who are obedient aﬂ§
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those who are not. Note and compare these to the description in

4.1.3. of children who have not learned to be obedient.

----- 36 dii 4chini ddaat'éedi, 4addd da’iists'da’di aaddd nida‘'i-
dilxadi binshji’ &lchini ak'ida'diitijhigii hoi bééhdzin teh.
24 you see, one will know how well the children learn by the way
they are, and the way they listen and how they ask questions.

----- 3% dii &lchini nazhnitingo 1a’ doo da’iists'dq’da teh, &ko
t'é&da yidlohgo ahidilchid ieh.

4% You sece, come children do not listen when they are being taught,
and thus simply laugh and play around with one another.

----- fko dii dtchini fists'd’igii éi nideiidiyiiléh, 36 qi@eiidish—
k'idgo yaa dahalne’ leh; a3dd6 shi é1 shimd t’'aa akom
daanii 2eh.

4+ Thus, when the children are incorporating the instruetion,

they will answer you by saying "my mother tells me the same -
thing" as they answer you when you ask them about (the lesson).
T

4.2.3. B3 :{?w NAANISH YINILDZIL (WORK + ABOUT IT + IS ENDURING
STRENGTH = WORK + IS ENDURED = ENDURES WORK)
Work (naanish) is translated fairly easily from Navajo to
E qlish. On one hand it can denote wage work (naalnish), while
on the other it can denote general productivity, particularly in
the maintenance of a good herd of livestock, productive farm and

well-kept household. Rather obviously crucial to the ability to

endure work is the ability to complete it {(binaanish la' yooliil

= one's work + some of it + it is finished = One sees his/her

work through to completion.

The school takes a part in instilling this quality, as is
illustrated in the following description of a class in basket

making. In addition, the instructor stresses that it is these
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qualities, which, when combined with the economic value of the

finished product, are valuable to making a living in later 1life.

Navajos here are usually unable to obtain a livelihood
through stock raising alone, and must depend on wagé labor for
various portions of household income. This wage work, however,
is marginal, and often temporary. Thus, people here must make a
living from a variety of sources. The following quotes

illustrate.

—-—-Dii tsaa' 41'j bihojiil'da’go, ajil’iigo haanahaniihdoo,
4o t’'da nijilnish ndi t’aa biighah haka'analwo’ doo.

*%  When one masters this basket making, he can make them and
sell them; thus, even if one has a (paying) job, extra
money on the side will be there to help him.

----- Dii nijilnish nit’éé’go hats‘4ad’ ni’ kédzaago, t'ad éi
t'éiya hanaanish dzhdooliilgo bee naas jidooghaal.

A% hen one is laid off from a paying job, the making of a
basket alone, can become a full-time job, and by meagns of
it, he can make a liding.

Navajos here assume that an education stressing the ability
to endure work in school will enhance the contributions to home
not oﬁly because complementaiy sources of income will be
available. Contributions are assumed to be enhanced because the

work involved in both areas is not extremely different.

4.3. C: DOO TSESTL'AAGHAAHDA (NOT + EXTERNALLY CONSTRAINED
= IS AUTONOMOUS)

The ability to be autonomous is intended to be the
culmination of a life of integrated patience, endurance and
initiative, which is based on a firm foundation of teaching.

The values of such a life have generally been taught within the

family, and depend in considerable degree on practicum learning
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experience provided through the raising of livestock.

The school, however, is seen as clearly capable of
reinforcing these ideas. And oddly enough, such reinforcement
" is often done through teaching of subjects such as basket
weaving. While these subjects may seem to an outsi&?*observer
as non-essential, they are clearly intended to iméart values

directly to the student.

These values are not learned for their own sake, however.
They are learneé within a widely-encompassing social context of
family, clan and political system. This context not only.
involves social organization; it also includes a constellation
of ethics which involves love, warmth,.generosity, and a
security based on a certainty similar to that of the Golden
Rule: if an individual extends such generosity to others, he or

she will be able to receive them.

Thus, to be an autonomous individual, one must know one's
social’ and ethical context, and this can be diagrammed as
follows:

C

Doo tséstl’'aaghdahda
lot externally con-

straingd
\\.
'I\ 1] .
T'aa bi ada Nitséskees T84 akch’'ihji
yaiti' Thinks bidziilgo iina
Speaks for iy
oncself Lives in both

cultures succ-
essfully
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4.3.1. Cl: K'E BIL BEEHOZIN (K'E + WITH IT + ONE KNOWS = IS
FAMILIAR WITH INTERPERSONAL RELATIONSHIPS) '

The Navajo term K'e, ¢an’ loosely be translated as close—_
relative interpersonal relationships, “or "clanship."” ft is a
theory’of social organization writ large.: Included in this
theory is a classification system of clan identity with which
each individugl is affiliated. By means of this system, persons
can identify themselves according to the clan of their mother,
their father, their maternal grandmother and their paternal
grandmother. Thus, when introducing themselves to others,
Navajos will begin by naming their mother's clan, then théi:

father's, then maternal and paternal grandparents' clans.

The following is an illustration of the way in which an
ijndividual introduces himself properly at a public gathering or
meeting, Note how he specifies his place of origin as well as

mother's and father's <lan. .

—-—-Nishtiniqgii - éi  Ashijhi  nishij
That which I am is that Salt Clan I am
** T gm of the Salt Clan

———-T1'izi Eani éi ha shishchiin
. Many Goat (Clan) that - for them I am born (i.e. father).
** 1 am born for the Many Goat Clan (i.e. Tather's Clan)

————Tdich'iinii éi dashicheii

Bitter Water (Clan) My maternal grandparents (they are)
** My maternal grandparents' clan is Bitter Water.
———Tébagha éi dashindli

Edge Water Clan that they are my paternal grandparents

Hashtl'ishn ii éi ta! ba'alk'ee séda

Mud Clan that one of them in her house I dwell

** My wife's clan is the Yud Clan.

——=11 nishyéhiaii éi Tom B. yinishyé
The name I am called by that is Tom B. I am called.
** My mame is Tom B,
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Such a clan system i's what would be referred to in
anthropological theory as a descent system. The system nere 1is
matrilineal and . exogamous, and itAis recognized by Navajos as
the equivalent of incest for two individuals of the opposite sex
to marry, cohabit, or even to socialize in some other ways (such
as at school dances) unless they are of different maternal
clans. To commit such incest brings on a number of r:n:al and
physical illnesses which are difficult to cure, even wi‘:1

extensive ceremonial intervention (Morgan, m.s., 1980).

On the other hand, membership within the same clan involves
a number of rights and responsibilities toward other members.
An individual thus has rights to be helped economically, or to
cbtain other support on the basis of fellow clan membership. In
turn, éhe individual is obligated to reciprocate. Associated
with this system are emotions of warmth, compassion, love, and
generosity (Witherspoon, 1975; Lamphere, 1980). These are,
ideally, at least, supposad to offset the onuc associated with
fulfilling various obligations (Downs, 1964). Finally, combined
with Both the obligations ané agsociated values and emotions are
roles. It is often the honor and obligation of uncles to
inculcate certain values and iméart certain instruction to the
children, as they grow up, and it is the obligation of the

children to listen attentively and learn well.

From the Navajo standpoint, this theory is also justified
and explained by a consiellation of legends. These legends can

be seen as part of still another constellation of prayers and
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mcral imperatives which aré closely associated with landmarks.
The imperatives guide an individual in how he or she must be
oriented to the social and environmental milieu. The
orientation, in turn, is also learned in part through the
practice of raising livestock, and verbalized and made rational
through the legends wh%ch are iearngd at different stages of an

individual's development.

The éeneric Navajo term, K'e, thus stands for not only the
ethics of reciprocity mentioned above, but also for knowledge of
the social structure embedded within this system of ethics. It
is also assumed thaf’?f an individual can understand the system
of ethics, he or she must know the clan system (k'e bi.
beehosin), This ineans that knowledge of the clan system is seen
by others who interact with an individual as evidence that he or
she has internalized the system of ethics. For an individual to
know one's clan affilition, then, it is assumed that one must
have grown up as a Navajo. If one does not know one's clan,
then others infer that there are many other things as well which

the individual does not know.
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. {/ K'é bil bééhdzin
Is familiar with -
interpersonal re- :
Zationshj7s

c-la
K'énidzin
| Openly art-
teulates re-
- lalionship
/ rexe
C-lai ‘ C-laii
2 pdééhdlzin Diné bééhdsin
Knows one's Other Navajos
identity ‘ knows -one

Navajo children who are familiar with the clan system can
thus. introduce themselyes properly. . If Navajo children familiar
with the clan system are also familiar with the proper way of
acting toward otﬁers, then these manners can be seen as applying
to school. A Navajo teacher descibes how it is easier to ‘
discipline students by appealing to their clan membership.
Impligg here is that she can appeal to their sense of right and
wrong, rathef than having to impose external constraints on

behavior.

—---Di{ k'éhigii aldd’ t’'aa bee bich’'i’ yashti’, &ko éi
binahji' ya'at’'ééh da’dlta’, shi aldd' aydogo shimd dashilni.
#4  They (the children) learn very well the special Navajo greet-
ings that I teach to them; as a result they refer to me as
Ymy mother'.

—-——-Alchini k'éhigi{ bee nanitingo éi yinahji’ aydogo hdyg, ko
doq k& At’'{igdd t'adrdhadi bich’i’' haa’adzihgo ak’'ehol’'ii
1eh.

A% When the children are taught the special Navajo greetings,
it builds good character; thus, when they are doing wrong I
correct them only once and they obey.
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As an ihdividual matures and learns these clan
relationships properly, he or she knbws one's identity well
within the overall social context (adecholzin). This carries
with ib a sense bf personal security and is comparable to ideas
in convenhlonai education such as "self image" and "se%f
esteem." Only here, the Navaﬁo concept is mpre detailed, better

integrated, and can be learned by a child in dreater depth.
n

s

A thorough knowledge of one's own idéntlty is the
&

precondition for being known by other Navajos (Dine beehosin).
while little detail was supplieé by those interviewed here,
Navajos elsewhere explained how raising livestock and everyday
activities would result @n good self image and healthy attitude

-

toward'others. The following quote is from a Navajo in the

f\
Navajo-Hopi Land Dispute Area, and illustrates how such
development “Works. .
. |\ ' 1
i
* y s ) ’ ~
————fRo shitst' £20izi At balpy’. _
¢+ Alo, my daughter (comes to cwn) sore goats as livestoek. ~ .
Cemem=fro &0 v1iod tAd nmiviilchith, . ‘
“ Thue,ithat goat gives birihn to triplels. &
~ofzo ¢ £1'iziyachi yaa’ ahdlydqgo nigia'miyéch. ' ‘
$3  %us, my davghter takes cgre o] the 1ide as she ralccs them.
—eme—fko 61 t1'izi t'ad altso aydd’éyoni. ‘

*4  Thys, the daughter lofec all theoo goats.™ .

o dii t1'izi aydi'aydnidéd yinaalmshgo binahji’ bidd'
boe bitah va'doot'ééh dod yineedli.

O maa, ilpew the Toving work cic! Joce O curing for them, . .
The 7pl [ tuen become hedlti § and enthusiastically hkappy.




----- Ako shitsi’, shidd’ dii dibé bee iind &1'{i1gi bee na'nitinigii
,. shee holgodoo”, nirgo ydkeedgo koddd bee na’nishtin.
* Thus, rmy daughier says to me "I would 1ike to learn the
tegeitings of hew fo make a l4ving by means of having shecp,
2bio tu possess the lowledge o) it”, 1thas, I.leach her.

----- A%o’godéé.djbé boe iindnigii bee nanitingo abinidda’
nilei dibe bighanydoda yigadl lch 3addd ayazhida vé'ail- :

tsddd tch, inda nida'iilchiihgoda yaa’'ahdlyda 1leh.

L3

Thus, as she ic taught iow to maKe a living by having shecp,
she will Legir Lo go to the cheep corral early in the riorning
and jeed tic lambs, or will iake care of the larmbs during
larbing seasonm. )
----- Ako dii dibé yaa'dhdlydnigii binahji éi t'44 bi binitsékees
. halech. .

7%u§, ac che cares for the shecp her thought and dorision
making ability 412 be developed. )

-

The speaker continues by .explaining that once this attitude
and orientation have‘developed, knowledge of the clan system

follows, and will confirm and maintain good character.,

----- fxo Aii ayds'éd'd'ni ddd siih hwiinidzin wolyéhigii &diih
yrlyéchyo ¢i bimitsékees yileeh.

Y Thusy/the love and awarencss of how one should make a good
Lzpelihcod will develop within fer and il will become her
thought. ‘

---==Dii &lchini ndas dceydadi, dii adbone’'é nilinigii ad6
dabak’'éigii t'ad altso yee iishjani &'ddlzin dooleel.

As thc children grow older, they will i(dentify themcelves
by how they are rcluled to other clans.

s

—---A4d3S nadsdy dii binahiji' naachddgdd, haashii honiltéelgo
diné béédahdsin doo d4ddS yéédahdsin dooleel.

“*  And as the ciillven grod older they will bLe known and recpeceted
by olher pecpie, and viee versa. ‘ ‘ :

----- Ako dii kot'dego dlchini neeydago éi ndasdi iind yineedly
doolecl. - - ’

At Thus, if the ohild is raised (n this fashion he will later:
enjoy his life.

-~—--Ako dii naha‘dlchini k'éhigii doo binabiniltinigdd éi k’'éhée
altso bii’ hadiikah, 434d44 haadishii doo k’é dii'niida
dooleel; 4addd honaasddd haddishii diné niidliinii t'6d
bika'igi &t’'éego nihaa dahane’ dooleel, 36 diidigii nihi

©31 diné niidliinii bits'aa hasti’. ‘

Lage IERY
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A4 g, D0 o children are nol ’i(gixf the values of k'é, we
the Muvaio pecple as a whoiv il lose il, wul as a result we
1T step e practices of B¢ and thenwe {1 Lavajo people
AT go actran witl me meaning and begin to Jdo joolish
hinog; an Nesngoe (1 78 our cacped responsibilily to keep
th's Svom happsnwio.

————— Ao diigr at’éego hinitsékees yileeh ddo bee bidziil yileeh
34356 ndds yidiilkddhgdd doo ts’adeolnihda lehj; AAd0 doo
avooo brt hdyée'da 2eh.

i¢ Thys, this is the way one's thought is developed, and in turn
later, one will be friendly and not be lary.

¢

Finally, one indicator that individuals have internalized.
the social knowledge and ethics of K'e is their ability not ouly .
. to articylate kinship relationships without hesitation (doo

yanizinda = not hesitan%) L.t to be able to approéch adults and

X

initiate social interacticn wichout hesitation. The following

quote illustrates the connection.

34 nildd trah da’iiniilta’ yddddd' &4 t’adddd yanilti’i
. ho'di’niago £'60 dzisti' jilech.
’ 44 You see, when we weve tn school, we were somtimes told
e . noi te tulk, and this caused roc! of us to fear speaking.
- ) , i -
----- 001 k'ad kwe'd Alchimi da'dlta’igii éi doo yadanizinda
44a% t’34 ach'ihii doo ba nidanitl’ahodd nida’idilkid
ddé hadahadzxih., ° -
<4 jow, the children allending this school are motl Lashjful -
- thay are ecxplicell in gpeaiting and asiking quest ions in
both ?;zn‘gg;agés. .

o'n

- ) " ’ ’ o‘\ s x ’ .« ' ’ r )
————— Jé t'ah da’iiniita’. yaadaa' el bilagaanaak 'ehjl t'eiya //‘\
] ‘. ) 44 ’ e ) e ) »? - -
.. yati’'go bec hazdoodzihigll a5 saad choizdool’iiligil A
< . . 5 ’ 4 .
hol nanitl*ago, biniinaa 1ahda doo na'izhdilkida ieh.
oL A You see, when we were still in sehocl, only English was
woed for teachlng, lhus-il was di fficult to formulate )
words and find the right/words to use.
« A3 .

X\(:-—Ako t’ah nilahdd¢’ bil da’iiltg'yée'éi k’ad t'éd yadanizin
- nahalingo nidaakai, dko doo t’aa bi ddayadaatti’da.
‘ w4 hyse those with whom I went to school arc even nou still
R hash.yub when I sce them, they cannot speak up jor themselves.
- < ~

ee—nbii k'ad kd6 dchini da’éita’igii éi doo yadanizinda
£'86 nahgdd jooghadl: nidi aydogo k'é dahalni. .
. *%  pew, the children going to sehool here are not bashful,
.  they greet you in the right way when you walk among them.

Q L “' " t ' 5 5
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————— Dii k¢o alchini da’olta’igii k'é nidaazt1'qdd aydogo

b1l becdahdzin, 84déd t'aa ¢i binhji’ doo ddaadeii-
nit'ijadd aydouo hach'y' yadaalti’ ddd t'aad éi binootii’.
The c:h:'ld:'e»; gotng to cchocl here are taughl the proper
JamaSo apectng, ard macter lt; and because of that they
ave not shy; ‘hey are culcpeken und that in turn benefits
‘her in their epeating and leaming.

A4

————— Ako dii k@é alchini da'dlta’igii kot'éego baa’akonisin,

26 dii t'aa adaaltsisiddd’ k'chigii yee mdeimitin kwe'é.
Yhs, ehildren who go to cotwol nere are taught the pro-
per grecting wiile lhey are ctill young. )

Another Navajo teacher makes a similar observation in

English

The community people--the parents of the students--they
come in for the parent-teachers conferences and they stress
i a lot even in high school--that the clan is important
everywhere you go. You know, you find the same things that
a child should «know; that way they will be open-minded and
they will feel comfortable with other people and they will
talk to them and they will not tease them or something like
that-~that gives them confidence.

One may wonder why someone who did not know one's clan

would‘be teased, or would have to worry about being teased. The

reason follows from what has been said above, that if a persoé\\
knows the clan system, it indicates that he or she has
internalized the ethics of k'e. If a person then is not
familiar with the clan system, teasing him or her serves as a

. vay of chiding the individual, into concentrating better on what
they should be learning. | |
4.3.2. C2: T'AA BI ADA YALTI' (JUST + ON ONE'S OWN ONE +

SPEAKS

The quality of not being withdrawn and being able to speak

A
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for oneself is also an element of another, more generic, Navajo

goal, denoted by the phrase doo yista'da (not withdrawn). Other

elements can be related to this quality as follows:

-2
33 bi ada yatta’
Speaks for oneself

-~

—“”(’ \N
: c-2a c-2b
oo yanizinda 1 dadoole’é doo yich'y’
Not reticent’ ni’'mliida

Not hesitant (v speak oul
or take action on anyiling

The quality of not being reticent (doo yanizinda) carries
with it an emphasis on taking action. Thus, an individual no
ionger reticent is outgoing and quick to act and respond to
other people. Ability to speak forth (t*aadoole'e doo yich'i'
ni'niliida) clearly denotes a more restricted capacity of
speech, but also subsumes the ability to organize one's thinking

in order to engage in detailed discourse or oratory.

L

This oratorical ability (t'aa bi ada yalti = speaks for
himself) is thus seen as far more than what is oftenvgssociated
with speech-making by Western thinkers. That is, rather than a
simple "fast-talking" ability to appeal to peoples’ péssions,
for Na&ajos it is more reminiscent of the Classical oratorical

skills: i.e. to organize one's thought and speech to educate,




inform, and enlighten, as well as to sway, public opinion.

4.3.3. C3: NITSEKEES (THINKS)

The quote in 4.3.1. suggests that when Navajos attended
English-only schools, not only was their social development
hindered. Social reticence carried over to reluctance to
undertake the understanding of important concepts. The
understanding of important concepts, in turn, is reléted to the
overall ability to think. Thinking, here, is less separated
conceptually from action, than in the popular Western sense
(Witherspoon, 1977) and is connected to action through the

v

capacity of planning. - .

2 .. C-3
Nitsckees
Thinks -
s
.
-
C-3a C-3b
Ada ndas nitsekecs 7'33 altsoni &t'é nizin
' Thinks ahead for cnc- Te aware o) the way things
gelf 'A\ ghou2d be done
. P AN N
C e-3a c-3aii C-3bi
Adid nahat'a  Adaa’akonidzin 734 altsoni yaa'akonidzin
Plane afwdd  1s quare of Is aware of the way things
‘or onesels omesell ! are .

The following attributes describe how congruent schooling
should be to the development of good thought through the right

kind of life
4 Id
5’14 t'a8h6 Olta’igii dd6 iind nizhdnigo ddeeshliil jinizingo, 1izh-
nizingo t’éiyad dkot'éego azhdooliil, ,
A4 4 pereon has to be committed to being educated 'and to maintain hic
Jin cnevesefully; he has to desire greatly this first in order
for 1t to happen.
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----- J6 &tsé baanitsizdockos, "dii élta'igii nizhdnigo ddeeshliil, dooshlée’
t'é6 bee naashnééld, ts’ida ni'deeshta’" janiiziihgo éi nizh'dooltah.

k¢ 0T 500l succesceully complete my cchwoling; 1 will not allow myself to
rail; I will carry on to corplelion”, one has to commit onccelf co,
and he wil! curely finish.

----- Ako akwe'é hanitsékees hazli‘ée éi bi'jrilaa dooleel.
A4 Thug, wWatever a persor decides to do, he will do.

----- Nidna akdne' é1, "mzhdénigo naamishigii chdirideesht’eel”, jinizingo
baatsinddzdookos aaddd naanishiaii nizhdénigo chdjoost'e’go, jé éi
hantsékecsigil binda'jiidlaa dooleel. -

#%  copmdly, a person should corgider that, as he gains a good job, he
chonld think abou! it and real’ze that he l.as accomplished anolher
thought of his.

----- Ao aii Glta’igii tréiyd aghdago ha nidoolmsh, ndi dzinizingo t'éiya
nizhdidooléél a6 ha' adooniil.

At Thys, thls sehouling will reelly bencfii u persvn, Lut one hac to desire
areatly ile benefite, and thus they will become his.

———-J6 k'ad ¢1 nihi t'Giya nihd nitsideikees nahalin, dii andadiidliil,
két'éego andddiidliil dan:hidii'ni, ako ndasdi hadaddshii dasidoh-
ka1gdd éi t'dd nihi 4da nitsidaahkeesdoo.

You see, now we are the only onvs irying to think for you, "do this
nert, thic in the way you should do", we tell you, "thus, as you
go on i{n life, lator on you will have to make your own Jdecisions'.

A ¢

----- Nildi nida'siyolta® @86 ydwohiji' éi t'ad nihi ada nitsidaakecs
dooleel, ¢i dady éi doo hdiida nihésiigo hénaani 'nééh nihilnii-
dnadoo.

When you finish the school and then you have to Lhink for yourself,
then yeu w11 have no one waiting on you, to Lell you what to do nexi'.

L]

b
----- "J& dadi inda t'AA nihi nihinitsékees silj'igii choiinol’iidoo",
dabidii’'ni. .
"You gee, then we will Lave to use your own. developed thought", we
vould teach them. \

----- P 4ahd 4jit'é é1 t'dadhd ada nitsidzikees dolyé.
A Whonoone (o fully comnilted to life, it means he
{5 able to thinl: for himself.

While this connection may not be difficult to understand,
it is important to note that the Navajos here attributed any
reluc tance to plan ahead for one's family and livelihood not to

their cultural values, but to the suppression of their speech

Q
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and inquiry in earlier schooling.

The term nahat'a, or‘planning, carries with it the
connotaton oﬁ the power to have an effect on the environment and
assume leadership. Planning for SOmethiné, in Navajo terms,
carries with it a far greater liklihood that the thing planned
for will actually happen. This likelihood is based.on the
Navajo,assumptipp that the capacity of thought affects the
environment directly. It therefore follows that people who are

able to plan properly are more effective as individuals.

This close relationship between thought and effectiveness
also implies that if an individual makes serious mistakes, he or
she wi1]ll be able to correct them on their own,, without the
intervention of large numbers of family and friends. Thus, the
quality of self awareness (adaa'akonidzin =\f6r oneself + one /
takes care) involves an aspect of individual autonomy which

follows an ability to stand forth and speak on one's own behalf. !

?wo additional cautions must be emphasized. Ability to
think for oneself distinctly does nct imly an individualism in
thought divorced from what one has learned. Thinking for
oneself implies that an individual is knowledgeable of the total .
environment (t'aa altsoni yaa‘'akonizin = just + all things +
extensively + one is aware = 6ne is aware of ' the way things
are); and therefore knows how to deal with that environment
(t'aa altsoni at'e nisin = just + all things + as they are + one

knows what to do = is aware of the way things should be done).

And this environment includes the social one defined through the
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theories of K'e.

Similarly, while the ability to speak for oneself is often
translated as "outspoken," this does nto mean that individuals
shout at people or must speak aggressivecly. Here, "outspoken”
should denote the ability to organize one's discourse, not
mumble, and be able to explain things unfalteringly.

4.3.4. D: T'AA ALCH'IHJI BIDZIILGO IINA IIL'I (EXACTLY +
BOTH WAYS + WITH ENDURING STRENGTH + WAY OF LIFE + ONE
LIVES = CAN LIVE VIABLY IN BOTH CULTURES)

In order for an individual to be autonomous (doo
tsestl'aaghaahda) an individual must first have character of
industry (doo bil hoyee'da) and fortitude ‘ha'olni), as was
explaiped in 4.2.ff. With these prerequivites an individual can
then'develop autonomy first through a good understanding of the
structure and ethics of his or her social context (k'e bil
beehosin), as explained in 4.3.1; then, throughlan ability to
take action (doo yisti'da c.f. 4.3.2.); and then through the

develgément of clear thinking ability (nitsekes c.f. 4.3.3.).

The quotes and illustrations so far suggest that the
developing individual should receive the support of both school
and family, as he or she grows up. As these conditions are met,
however, it follows that the school has the opportunity.to take
a greater part. Such an oppoitunity arises because

A. The sphere of the individual's social interaction

increases;

B. The tasks therefore expose the individual more and
more to influences outside the family and Reservation.
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It is therefore little surprise that a mark of an
autonomous individual is the ability to negotiate the dominant

culture outside the Reservation successfully. It should be

remembered, however, that for these Navajos here, biculturalism

is built upon a solid basis of Navajo cultural values and

skills.

The crucial elements of being able to live in both cultures

are illustrated in the tree diagram below.

C-4
T™3a alch’'ihii bid-
zillgo iind 311’
[ives in both cul-
tures sucgsssfﬂlly

L .
1 " \

C-4a
144 atch'ihji
bidziilgo bina-
Well-grounded

Cc-4b
Saad t'aa alch’ih-
31 choyool’i
Is ecrpetent in
both languages
(Navagje and fng-

C-4c
T'a3 dinéji doo
bilagaanaa binaa-
nish bidzillgo
bit bééhdzin
Ic competent in

, in both
cul Lures
' 2ish}
. ,
1 / tL
C-4ai C-4aii
T'44 dinéji T'44 dinéji
nabi’neestdd’ &35 bilagaa-
a% bidziil- naa be’é'él-
0 iitta’ 'i’ yihool'ad
Recelved Learned boilh
Navajo in- iraditional
struetlion flavajo and
and leari- Western ways
ed well in
selool

both Navajo and
Wectcrn endeavors

C-4bi ,
T'44 bi bizaad 4%
bilagdanaa bizaad
yee yatti' ddo yee
ak’e'etchi Ao yoita’
Is literate in both
lavajo and Inglish

Being taught well in both cultures (t'aa alch'ihji

bidziilgo binabi' dine

estaa =
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steadfastness + has followed the course) conveys the idea that

an individual has

A, mastered an intricate course of Navajo life set out
, for him or her (t'aa dineji nabi'dineestaa' doo
bidziilgo iilta' = Just Navajo + teachings to be
mastered + and + with steadfastness + in school = has
received Navajo instruction and learned well in
school); and

B. has proceeded to follow the course through learsning
both cultures (t'aa dineji doo bilagaanaa be'eel'i'
yihool'aa' = just + Navajo + and + Anglo + extended
way of life + they learn it).

The assertion that one must first have a good basis in
Navajo before learning a bicultural approach strongly supports
the Rock Point administration position that the program here is

Navajo education, not a bilingual approach.
1

In the following quote, the individual stresses the primacy
of the Navajo teaching. He points out that while modern life is
valuable--indeed indispensible--assimilation of such a life

without Navajo tradition will amount to little success.

R ] '
-——--Di{ bilagdanaaji t'éiyd bee naneestia'co éi t’aad tsdsti'ah
hazt'y', dii dineji iina bidii’'ninigii &l bilagaanaaji
bazh adin t’'aa hazhd'd naanishigii t’'éiva.
When the children are taught only English, they are
handicapped; according lo the Navajo way, what we call life
daes no! really exist in the Anglo cense; only wage work
(exicts in the Anglo way of lifv).

A4

----- JS dii diné niidliinii bilagdanaa k'ehgo t'éiya ihwiil’'da’go
el doo nihidziilda.

You see, a: for us as Navajoe, 14 we leaqpn only the Anglo's
a0 LIfe we will mever have clrength (of thought and
plawming).
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English is good for wage worl but Navajo is required for a

4

full life. -"

4.3.5. C4B: SAAD T'AA ALCH'IHJI CHOYOOL'I (LANGUAGE + JUST +

BOTH OF THEM + ARE KNOWN = HE/SHE KNOWS HOW TO USE
BOTH LANGUAGES) ‘

Knowledge of both languages is a p}econdition for
maintaining the solidarity of the kinship system, as well as

living in the Western.one. The following quct: illustrates how

solidarity across generations is better maintained through the
* b
seemingly simple act of interpretation. ‘

————— 35 aksd k'ad 1a’ t'aa iiyisi da’jiilta’ ndy t'aa ni’ ndaji-
1eeh, 4ddéd ta’ t'éd waan t'éiyad baandhizhdiikaah, aadoo da-
haghandady éi, kéyahda t'aa bini’dii naazml.

v me, dhere ame come who lave gone on o higher education
who en g on foot, ard as a pecult, sometimes turn to drink-
g oend loave thely heme land wnattended.
—————Jé k'ad &f dii nildhydd la’ nihimasdni deo da’jilta’da ako bee
bich'y’ anidahazt'i'.
£ gy poe, now ‘here are some of our grandmothers who never went to school;
diway trenoave noneed of kel
[ ’ ’ ’ e e, ’ ’ ’ ’ 14 (K . ’ e, . ¢ .
———=Ako dii kwe'e Olta'lgil er kot'cego saanml daazly'1gil bich’i’ anahoot’i’igl
alchini bee nanitan. .
, f0 et 0 T dper, ape made aware of 1 ose grandparents who are in need of
Lelpy, al the eehosl Rere.
=16 31 4lchini saad t'dd alch’ihjyi bil bééhdézango 41 doo ba nanitl’ahgoo
caanil ya ata’ hodoolaih. o o
A vy opee, (f the ehlTaven widcrstand both languages it will not be diffi-
et for thew to interpret for Lheir elders.
L L ’ v .. ’ = « LaKd a4 » ) ’
----- J6 dfi t'aa o1lagianaa bizaad t-éiya bee nanitingo ei dii nihizaad yeg
’ e - ¢’ ’ . ’ . 4 .« . ’ N e o’ - ’ ’ .
baadad'drdooidah 34déd dii t'ud koji iind yiilt'ihyée aido’ adin doo.
A 4

You sce, 1f the Inglish language is the only language used for inqtruction,
then our 1. quage would soon be tost and owr itraditvioral way of life tuvo
vould also b2 lost.
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Aruitoxt provided by Eic:

-----Di{ na'nitiniqgii éi diné t’&& altso ba at’é. .
Ax o mhCs Pastymetion (e, in two languazes) is for all Navajos as well.

Ability to interpret between languages or between two
cultures not only provides emotional and*familial security; it
makes good economic sense. First, most Navajos engage in wage
work as well as a number of pastoral subsistence bu}suits, and
skills in the latter, such as in traditional arts aqd crafts,
can be a useful cushion against labor market insecurity. The
following quote thus illustrates a basic reasoﬁ why parents

appove of teaching such pursuits in school.

————— A350 kue'd dlchidl da’dlta’igii el dii +'3a dinéjil
be'érél’y’ aldd' yidohool'aah, 1a’ atl'dda yidahool’'aah.
And ther, the hildren geing !o scheol here ave learning
“quajc arts oud crafic, ‘some are learning to weave.

————— DI sha'alchini & yié hosindoo misin, 6 ako ¢i ndasdi

. yee dk'imdidandoo adddé @il na'anishigii ba &din ndi

~ yechdsinao doo teétl'a hazt'i’da.
" Uke ‘or my childeon to masier Navago arts and crafts; in the
furure: when there is ne wage work, ii will help them continue
theip 1w Theod oithowt ‘nlerrmgrtion. \ '

A

————Dii shimd dkGt'é, azhd doo iilta’ &6 doo naalnishda
ndy did at1 éhigii b1Y bééhdzingo t'da bibéesoo holoni
hold.

“* My nother s like that: eoer (hough che nellher wenl Lo
gei el vop cheaban d vage work, ene knows how to weave,

ol dy ez o2, e never out of money.

————— J6 dii k'adgo dii @iné be’é'él’i’ doo bééhojisingdd éi
t'ad tséstl’azh doogddlgo at'é, t'aa koji diné bikéyahji
71Naago. - ‘

Y4 eoi ey, atr thin precent time, when a man or woman does
y ot Tnow o eraft ke or che ls casily prone to lard- K
oL, esrectally [ they live on the Reseryation (i.e.

e owd ot o Recervation ceonorile conditions).
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Second, hLowever, there is hope that pastoralism can be
mo@ernized or wmproved so as to maintain its viability. Such
skills 'include not only skills with livestock, but also auto

mechanics, welding and carpentry. !

----- J’ojh"' shi atah nfldhii hooghan niit’dnigil, bee 13
asélLi{*, 16 é1 baya' & alchini t'aa alk’.433" ch'iayanee
,  Yidahool'adh.
. le childre. are learmina how to ecol traditicnad food,
in that hogar th:t wac bu’lt with oup approva/. “
_l-——fko di1gy dt’éego alchini ch'iiyéédn d1'{ t'ad atch’ihiji
yihoo'da'go nddsd: ha da’adipgo da yee bécso i1dooliil.
‘* Thue, Jf tic -hildren learn how teo eovuk food in both cul-
tupe: 1 thic »voen, they cou'd hecom: a cooi: for vages

Za’té." on .'ﬂ Lf.f','. 'i
AT s L n .\ -
----- 43306 il 4-H land ndhodwi’t'aah yéedgy' aldo’ atah

bee 13 asél{i’, 70 &1téi il niha'alchini naaldloosh
naaghdag: hazhd'o yaa dkodindoziil biniy¢.

<+ fnd Lhen, when the land for tie 4-H (lub was sel as’de,
I 1~ was 2~ ng those who approced il. You sue, that wae
for cur children, so that they might understand beller _
the = vk ' th livestock. .

————— 36 dii Aahini 4-H bihdldogo ¢ dibeé at*¢higii hazhdo

yihwiidoot' 34l 460 nadsdi yee ninda'nitin dooy ¢i doodago

be'11na’da iidooliil biniye.

You see, hen there 1s a 4-H Club for the ohtldren, they

VTl Team: how to grade sheep, and later will teach others
boue Ly oor vlee tieu therwelves might take up a way of .
" :i”LS(‘ ‘(':I. C-

e vl

2 ’ s ’ \

koddd alchini diran at’éego 12’ nitingo naasdi Naabeehd
ya’at'ééhgo yee naas dookah. ) /

————— J67dii k'ad la‘'ada dané t'ahdai dibé t'é1yad yee hind, éko /

Sty q see, rany Neao are ctill precently Living by means
2 sheep aloney thue IF theee ol Liven are educated thie
o, e daealo poople in genvpal wiil later benefit from

§

o ,
Che ] roaress,

!
/ -~

\

N . o

-
*
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—
]
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Aruitoxt provided by Eic:

ERIC

independent from welfare and within thﬁ capacity of the Navajo

’féﬁily to plan. This has been a-concern of Navajos throughout

* 3

the Reservation (Lamphere, 1980).

~

whlle Nawvajo wrltlng ablllty was also valued as a skill, it

_"" ]

is not clear, frOm all with whom we intervicwed, as to exactly

- *

how litefécy is'importan}. One parent suggests that literacy
helps facilitate the childrens' understanding of complex

. A
materials and is therefore indicative of ability to master

difficult subjects. . . - .’
————— DIl kwe'é Adchind t'aad bazaad yee ax’c’alchi &6 dlta’go T
vihmoltaah/gii ef mzhédnd. ’

Her, :+ this schoo’, 't is g- v" *ha' the eh{ldren ure

LEd

learnin: lo wAte u»u read ir 'heir oon laoguage.
—am— kwe'é amd @30 azhe’é dani:dlinigii két'éego miha’-

¥

chini t'ad din'k'ehi da'élta’go, nihi do! bidahwil-

::Lxl ud) rt’éé’ 1la dan:izan leh.

we, the r-tors uwd fathers here ¢ e ::chum, see ouy

. ch' iver pead ' the Nicais larzuage od sl fthat we
tor oo I hauo learved. \

————— DIT mthaatehind t'44 ddaatts’isidda’ dinék’'chii doo
brt nidanit}’ame niderizoh &S dayolta’.
T tt we children, Chlce they are still small, leavn to write .
and read the Yardj. Language withou! chff:.culty.

----- Ao k'ad ta’ shideezhi n11ah31 otta'go dlne} 'ehiji ayoogo

otta’ yeeh021n bxnah11 1a’ aadd diné at’éeqa bilt bédhdzin,
dko shi é1 doo shi1t bédhdzinda.

4 i 1
Thus, one of mu ¢'clers new gocs to' school heve, and reads
Sacclo repy wenly ae a pecult she knows rony things periaining  ~
»

e, "

w el D oneel S do votl know,
-
—-Another, a Navajo teacher, compares her own experiences
- 4

with the children and points out that literacy helps children

und ecstand complex Navajo concepts and therefore English ones.

‘




—ee—fAdS0 Al trad dindk chyi na’adzoh inda bihoosh'aah,
4o Alchini sha da'orta’igii éi aydogo danék’ehji ak'eda’-
o - atchi. - . ' . .
$4 ndt] o nonr trgrng to learn Navajo nriling; the children
in oy elase know how ro write very well.

- . tie—A%00 Al naakiigry daydita’go aydogo t'ad dinck’ehgo t'aa-
doole’é yaadahane’ leh. a4dd% t'aéd éi binahji’ bilagaanaa-
k'echgo nindashnitin teh. ' _

#5 pnd Bher the second graders know how to talk about varigus .
hings in Navaje very well, and it becomes an aid, as a rule, 5,
In oteaching inglish. )

£3

4.3.6. CAC: T'AA DINEJI DOO BILAGAANAA BINAANISH BIDZIILGO
BIL BEEHOZIN (NAVAJO + ANGLO + ENDEAVORS + WITH
ENDURING STRENGTH + WITH IT + THEY UNDERSTAND = THEY
MASTER BOTH NAVAJO AND ANGLO ENDEAVORS WELL)

- The final important element in the ability to 1ive!viab1y
v in.both cultures (t'aa glch'ihji bidziilgo iina iil'i) and thug
. in the development df an autonomous individual (doo
. tsestl'aaghaahda) is the culmination of the Navajo educdfion
;‘ procéés. As discussed in the previous sections, it is the \

integrated development of basic values orientations, self-image,

social interaction, competence, skills in thought and planning,

.

o« e

» . ' and development of. bicultural competence by assimilation into

‘the Navajo ways.

v

4.4. . THE CONFIRMATION OF THE SOUNDNESS OF TEACHINGS . _ -~
The soundness of these teaspings are tonfirmed not only
through the-success of one's life, but also through the o . P

recapitulation of one's life in future generations.

. 68
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o, ——————— e e me &

e /&/ - -, - = e e = . Mmoo ke e M me Ame e 0

o

o <

----- nA4456 t'ad Al Dik’chao éi dif na’dlchini bee bich'i’
, . vanilty'doo, &ddo0 yiylists'éa’qo néridiildago nadsdi
> o t'aa akds'éego bil ndshoolzhishdoo", shi’doo’niid.
' Y T uas instructed ‘to the following eflect’ "l then
Juct ‘ac you have been taught, you wiil teach your
3 .ehildren, and as they hear and receive (these leachings)
they 'Ll carru on their [i{celliool acrordingly”.
————— Ao kod's nat'da‘go razhndl’ijgo niléi hastdi hadahaasdzi’-
yoo Jpr3d dkotUébh leh. ,
hus, things e nr et as tite] were vhen one looks
bk »: w2t the elder’y Jecoribel.

[

————— A5066 t'&6 baan:tsidzikeesgo ha’at’iild t’'aa bahadzoo
. hastél mtsidaakees nit'é¢’ 14 dzinizin leh.

And then one ~cten wonders just how accurate and wise

werce the tioygnts of eldeply aboul tie future.
————— J5 niléidéé' hastdiyée yadaalti'go ddaanii leh, "niléi
naasdy két ' Gedoo,, dady hasiniydago két’dedoo", &ko t'da
aanii baajiighaddgo t’da axddaane’.
vou o, the vlderly men of the past uced to say "in your
Suture thinge will lappon at a certain point in your life', .
sure crcugi, at that poiut in one's life these biings do \
tud-ed nuappen.

68

———-Ako dii na‘nitinigii éi doo t'66 at’éeda t'ad aanii

at'e. v

Thus, Lhis teaching Ts nol usc!bsshﬁit is the trulh.
[ .

*

————— Ako dii shi sé#{{déd &I k'ad kéniZphdi hoolzhishdi :
' .. sha'dlchini bee nahonishtin. )
. A% fue, T oprcelf teach my children now in (his way. ) .

»

* ’ [ x4 % 4 « - , a4 . .' »
’ ——mm=AAdGG Ali d3d3¢ na’nitinigii bik’ehgo nihinaanish ¢
) : ddeillyaa), dko t'06 baamitsdhdkeesyo t'aa aanii nahalin.
‘ S 4 e rade i Uicclheod aceordiyg to Lhese {oachings, thus
whin one thinde about. them they are indecd truc.
\V \ * - N ¥

s ~

: 4.5.  WHAT IS A TRADITIONAL NAVAJO?

1

Thﬁpughoug the Reservation and in recent literature the

question arises as to-just what constitutes a "traditional"

o ' ~ :
Navajo. The question has p@rplexed a number of writers and
< o . . .

- . o, . .

’
\ { Ll
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others on the Reservation because of the large number of Navajo

A

Jpeople who considgr themselves traditional--despite the distinct
posibility that they have converted to Christianity, are
bilingual, live in modern housing, and maintain a wage-paying
job as their primary source of income. The information in

cubsection 4.1. - 4.4. above suggests that "traditional” means

A, Having grown up (or still in the process of growing
up) raising livestock--and particularly sheep--for
significant portion of one's living.

. ) , . .

B. Being able to speak Navajo fluently--most likely as a
first language--not only among close friends and,
relatives, but in public gatherings as well. .

C. Practing K'e, through being willing and able to etend
the generosity, warmth, respect and suppoct required
in reciprocal relationships within one's family and

clan, as well as Reing confident of expecting help in

return. \

D. Being willing to take part in everyday Navajo life and
“ 7 material culture.

All these anﬁ much more are subsumed in the Navajo.concept
of K'e. It is therefore possible that Navajos who consider
themsglves in allegiance with the prac£ice of the Traditional
feligion‘but have grown up in an urban setting all of their
lives may not be considered as "traditional" as are Christians
or_Native American Chugch praétitioners who have grown up on
their ancestral lands. This position has bgen expressed
éspecially in areas which have faced (or are about to face)
massive economic de&elopment. Thus, while we did not e aqtually
see this expression in Rock Point, because of the short tiﬁe in

+hich the reseatch was done, the possibility of its occurrence

warrants further investigation.

cr
.
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In turn, the practice of comparing who is more traditional

has becn reported as a sensitive issue in younger bilingual
Navajos, in contrast to older monolingual Navajos, who are seen
by their descendants as more secure in their traditional
identity. There thus appears to be a core of traditionalism,
and this core appears centered around the concepts of K'e.
Thus, !lavajos presently living in moedern housing, owning little
or no livestock, possibly practicing Christianity, and sending
their children to school, still aspire to the label
"traditional" at the same time that they themselves are acutely

f
aware of differences between themselves and their elders.
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SECTION 5

THE INSTITUTIONAL ROLE IH DEVELOPMENT OF EDUCATIONAL PHILOSOPHY

)

This formulation of educational phllosophy by Qﬂvajo stat f
and parents should not be construed to mean that Navajos all had
a caretully-articulated educational philosophy to which the
school needed only to respond. Instead, the program of Rock
Point School and parental expectations of ;he program evolved

tcgether through the years.

The Rock Point School Board decided to become a -Contract
Schouol so that children could be taugpt closer to their homes,
the children would not be alienated from parents by being sent
to far-off dormitory schools, and local people could participate
in the program in new and different ways. Through the years a
number of guestions pertaining to political and educational
policy had to be resolved caretully by the School Board. The
administration thus found itself in the role of mediator on a
number of occasions, and adapted to the role through the re-
adaptation of a number of traditional Navajo political and .

social relationships.
To understand how this system may have evolved, we will,

A, provide an overview of the Rock Point program as
described by Holm et al, 1981 and as in Roessel
(1979); then

B. describe some of the features of the program
considered outstanding by statf and parents, and

J:

72




C. describing the overall impacts of these features from
the view of the parents.

5.1. OVERVIEW OF THE RCCK POINT PROGRAMS

In presenting their program, the Rock Point School system
provides the visitor with a description of bilingual education
in general, the Kkinds of staff, the overall organizations of the
elementary, primary and secondary classes, and a number of
specialty classes which-have been instituted. We will quoté

from these verbatim.

5.1.1. BILINGUAL EDUCATION

Different wvilingual programs may have one or more

components: bilingual education (teaching "out loud" in

Navajo and English), biliteral education (teaching reading

and writing in Navajo and English), bicultural education

(teaching Navajo and Anglo culture), and bicognitive education
(teaching thinking in Navajo and English). Rock Point tries to do
all four, with perhaps heavier emphases on the biliteracy and bi-
cognitive components than is common elsewhere.

The Rock Point program is a co-ordinate bilingual
program: and effort is made to keep the use of Navajo and
English separate (but parallel or complementary).

The Rock Point program is a maintenance program:
Navajo theracy (reading and writing) and Navajo culture
are taught in all grades (Kdg. - 12).

See 5.2.3. for more description on intcrview and

observations about the Bilingual Education operation.

5.1.2. STAFF

Rock Point has NLT's (Navajo Language Teachers who teach in
Navajo), ELT's (English Language Teachers who teach in
English), and PRT's (programmed Reading Tutors who tutor
students individually in Engllsh reading.) There are no
"aides"

Some of the teachers do not have degrees. All who do not
are working toward degrees. College courses are taught at
Rock Point by NAU [Northern Arizona University], NCC
[Navajo Community College], and by local instructors: many
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teachers and tutors go to NAU in the summer. So far 31.
teachers have obtained degrces while employed here; 35
peorle have done their student teaching here.

5.1.3. ° KINDERGARTEN

There are two kindergarten groups: one in the morning and
one in the afternoon. Both are here for lunch at noon.

There are two NLT's and one ELT in kindergarten; they work
as a team. One NLT concentrates on Navajo reading-
readiness, SRA [?] and (Navajo) social studies. The other
NLT concentrates on Math and.Science in Navajo. Both NLTs
use NAMDC [Native American Materials Development Center, in
Albuquerque, see 2.4.ff] Navajo curriculum as supplementary
materials. ELTs concentrate on ESL [English as a Second
Language] and Arithmetic-in-English. (The NLT teachers
teach arithmetic concepts; the ELT teaches the related
language of arithmetic in English). The childten have art,
and music and story telling in both languages.

. 5.1.4, PRIMARY

In the six 1lst and 2nd grade classrooms, there are two
teachers: an NLT and an ELT. They are a team; there are
no "aides" and no "boss teachers". They let each other
know what they're doing, but. each plans and teaches
separately. One teaches in Navajo at one end of the room,
the other teaches in English at the other end of the room.
The students go to one or the other or work on independent
work in the middle.

The NLT teaches Navajo Literacy, arithmetic in Navajo,
Navajo Social Studies, Science in Navajo, and the SRA

jthinking" materials, The ELT teaches ESL and arithmetic
in English. « .

Only when students are felt to be reading well in Navajo

are they introduced to reading-in-English. This is usually
at second grade. From then on they read in both languages.
(I.e., at Rock Point reading-in-Navajo is not just used to

teach reading-in-English.) The children have some art and music
in-poth languages. ;

1
i

5.1.5. ELEMENTARY '

In the seven 3rd - 6th grade classroom, there is
one teacher; an ELT. The classroom teacher teaches ESL,
reading-in-English that emphasizes comprehension, and
arithmetic. The students go out in half-class groups to
specialty classes....The classroom teacher works with the
half-class groups that remain. The whole class is in the
room for only parts of the day.




5.1.6. SPECIALTY CLASSES

For the elementary school level there are six specialty
classes. The first is elementary reading, and the others are

diécussed as they follow.

Elementary reading. All students grades 2 - 6 go to the

- library every day for } ogrammed reading. There they work
with English reading maierials that emphasize word attack
skills and simple comprehension. Students read aloud to a
tutor for ten minutes, read to themselves for ten minutes, do
independent work for ten minutes, and have ten minutes for
other activities in the library.

Navajo literacy. All students grades 3 - 6 go to Navajo
Literacy every day. Emphasis is on more advanced reading and
on language experience activities in Navajo.

Navajo Social Studies, Students in grades 3 - 6 go to
Navajo Social Studies every school-day for half a year and to
Scienca-in-Navajo the other half of the year.- [These

classes are taught in two separate classroops].

The units taught come from local curriculum still being
developed.

Science-in-Navajo. Students in grades 3 - 6 go to Science

in Navajo every school-day for half a year, This involves
teaching steps toward scientific thinking by a "process-
approach"; students are expected to do things and they try to
talk through (in Navajo) what they think they have seen or
done.

[]

The kindergarten and the primary level students receive
science instruction in Navajo by the NLT's.

Navajo-as—a-Second-Language. A small number of students
(Anglos and Navaios for whom Navajo is not their stronger
language) attend small-group classes [in] NSL. [This too is
taught in a separate classroom].

Individualized Instruction. This is mainly for extra help

for students that are new, or low in one or two academic
subject area[s], or who have not passed a given criterion-
referenced test their classmates have. The-child leavr~ the
classroom to go work with the Itinerant Teacher [teacher who
goes from class to class to provide individualized att. tion]
for 20 to 30 minutes a day, until the child is
caught...up....We have found this to work better than isolating
students that are slow in one room and labelling them.

There is one Itinerant for English Language instruction




from Kdg. to 6th. There is also one Itinerant for Navajo
Language instruction Kdg. to €th.

Clanship instruction [See 5.2.1. below]. Seven parents

work as Clanship Instructors in the classroom ,..at the
beginning of the school year for four weeks. After New Year
they will come in again for four weeks of review. The
purpose of the CI parents.is to work with ELT and PRT tutor
on classroom language, behavior, and to teach kinship to
students in upper literacy classroom.

5.1.7. SECONDARY PROGRAM

5.2,

The Secondary program has been expanding at the
rate of one grade per year since 1976. This year, we have
approximately 131 students in grades 7 -~ 12. This spring
Rock Point will be having their first 12th grade
graduation.

Since 1976, we have gradually converted the old
dormitory into classroom spaces, a science lab, an art lab
a solar greenhouse, Home Ec., and a solar auto mechanics
building. Much of this work has been done with the help of
students and staff.

Our curriculum includes some of the basic five,
such as English, Math, Social Studies and Science, but one
goal at each level is to teach skills which our students
will be able to use, Mastery of objectives is stressed,

We also include in our curriculum Science-in-Navajo for 7th
and 8th, Language arts for 9th to 12th in Navajo, typing,
art, auto mechanics, woodworking, welding and home
economics, There are also several elective courses offered
on a rotation basis. These include photography, annual,
silk screening, pottery, greenhouse, weightlifting,
ddvanced sewing, choir, electronics, newspaper, advanced
math, knitting and several others.

In addition, throughout the year special
activities take place which enhance our curriculum as well
as develop understanding and a good working relationship
between teachers and students, These include camping
trips, swimming lesons at Navajo, New Mexico, skiing trips
to Durango, Colorado, visits to off-Reservation towns by
each grade in order to practice language and math skills as
well as to explore post secondary educational
opportunities, dances and a host of other activities.

OVERVIEW OF THE PROGRAMS

In this section we highlight some of the features described

in 5.1.£f which parents and staff came to consider important as
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they observed the progress of the school. 1In a way, we can see

them also. as the major impacts which the school has had on the

community's thinking.

To these people the following program innovations and
impacts were considered the most significant:
A. the teaching of Navajo clan organization, or clanship,
in the classroom;

B. the less formal teachings which were derived from the
clanship teaching;

Cc. the delivery of a Navajo-language and bilingual
instruction;

D. the encouragement of parental participation through
conferences which also include the students as well as
teacher and parent.

5.2.1. NAVAJO CLANSHIP

The significant part of the Navajo curriculum at Rock Point
revolves aéound the concept of K'e, and strong emphasis is
focused on children learning their clan relationships.
Instruction begins in Kindergarten with five year olds:and
contiflies throughout the primary and elementary grades. In the
Kindergarten ciassroom children are told that they each belong
to their mother's clan (i.e. born from) and are born for their
father's (refer back to 4.3.1. for example). kKindergartén
children are also told the names of the chapter officers, their

clan membership and how they are related to members of the

Kindergarten class.

In examples obsetved in the classroom, children would be

informed about their relationsh.ps with certain individualc in
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the community. For example, in one instance, a child was told
"nizhe'e yazhi iit'eela (he is your father)," or "nihei dats'ii

at'e (He is your grandfather on your mother's side)."

In addition to teaching of formal relationships, children
were also instructed in the more interpersonal aspects of
relationships. Examples included priviledges, formal and
informal posturing and joking relationships. Also observed were
instructions in informal Navajo behavior. 1In one case, in which
a student was staring at the observer, the teacher said "Kooji
dats'ido'o'iila' ayoo dazhneeliida (look back over here; when

one has a visitor one does not stare at them)".

This form of instruction continues throughout the

elementary grades.

One younger Navajo (i.e. in late 20's) teacher reported
that the normal rate of mastery of the clanship and its system
of introduction has been accelerated by the School's approach to

teachihg it.

I think that what is really interesting to me was the
clanship...that it worked out. I was a little surprised
how the crildren at that age, children of seven or eight,
nine, ten...they learn the four clans and the groups of the
clans, which is a little-~I would say--too much for me when
I was that age to learn, and they would learn all that in
six weeks. .

He [speaker's son] knows which group he belongs to...what
his mother clan is, what his father clan group is...and he
can [introduce not only himself]... but somebody else. Ané-
then he can figure out what four clan group that person is,
and he can figure out how they are related to him this
way...either my grandfather or my mother, my aunt--
whatever--my sister, my brother--he can do that, I myself
had about ten years learning that.
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From the teacher's viewpoint, this approach appears to
differ from that used in the normal family settings because of
the additional introduction of Navajo literacy and the use of

classroom aids such as what one or two teachers referred to as

flash cards.

They recite things and they have flash card--you know--like
the flash cards that have letters on them. They can
recognize and just do it orally, and then when they get to
the third grade, they start writing, putting them together,
and making words out of the sounds and letters that they
have learned in the first and second grade.

5.2.2. THE HIDDEN CURRICULUM ENSUING FROM THE CLANSHIP
5.2.2.1. EXTENSION OF SOCIAL RELATIONSHIPS TO THE OUTSIDE WORLD
The teachers provided further detail on the instruction in
interpersonal relationships which was observed in the classroom.
They pointed out that in addition to instructing simply on
propes'social relationships, they could also compare these
social relationships to what the student would experience in the
non-Navajo world. In the following example, a clanship
instructor describes how she orients her students to the
pitfalls which a Navajo may encounter off-Reservation.
————— Akv doo blwllqhahgoo éi hanaji' t'éiya anahwiit’ ech, aadé¢'da béeso
jin1ihgo koddo béesoo hach'i' al'ijhgo 44dé¢’ nijidaah.

*+  Thus, if one canmnot make it ameng the white peOPZe, one hac a mother
to ask for lclp co he can return to the Reservation,
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“#--—-£Ako doo bijiighahgdd ¢i akét'yih, t'ad’aanmii adildajy’ nitsidzikeds
Jileehgo éi Lévsoo t'ad bitséedi hasht'e' nizhdit'adhgo dadi chojool’iih.
Thus, 7f a person is unable to make a living amony the Whites, this ic
~hat happens; ;z,}f a person thinks ahead for himself he will save gome
mnmig Jor the difficult time laler in life there (in the While man's
world).

>

----- AXo t'4adoo hooyani doo nanilnishdadoo ho'di’niih, ko 43ddd &1 hdady
nidhwiidoolkdal ddS ha‘'at’'ii éi bik'é andazhdoolnah, jé dkddaat'éégdd
4d114a3i’ baanitsidzikeesgo ya'dt'ééh. -

Thus, sometimes a person ecur suddenly be laid off from work; thus, after
that where ecan a person stay for the nights and what can he pay for his
meals? Thuse are some of the things a person must consider.

R

—=---Dii doo hol bééhdzingdd éi dadi t'aa adzaaji’ ch'ijighddh, ko t'aadoo
ya'ashchdoda axdjrit iihgo.

If a person is ignorant of this know/edge, he can end up with nothing;
thus it is notl good for that person.

4

————— Biniinaada t'aa adzaagdo nikizhdiighddh ddd hdnadsddd t’dadoole’éd.
jini‘iihgo baa nizhdiiddsh aadi awaalyahda bjghyilj.

As u reaull of the luck of knowledye, « person ean end up wandering here
and there, stealing can beeome a habit end a: a result he will end up
wm gall. '

4

————— AdddS honddsddd t'ddda biniinaa azhniidliih, dko dadi t'dd la'alydiiji’
inizhdiilwo'go t'ad adzaaadd nikizhdiighadh.

Aand sometimes, as a resull, one can later start drinking heavily; thus
us a result, he might growp himeclf wiih difforent people and end wp
wandering.

* 4

————— Ako diigi adaat'cégdd ndi baa'dkoilinizango é1 hi ya'at'ééh doo, bidish-
niigo bil hashne’.

Viue, these are sorme of ihe important kinds of knowledge a person must
gain for his beneTt in life, I would (ell them.

LR

Essentially, she explains that
A, Warm, familial reciprocity is difficult to maintain
off—Reseryation

B. Seemingly selfish personal budget management is
therefore necessary for survival.

C. If such planning is not followed, one's life will
dissolve into a series of unstable, transient
frienships accompanied by bouts of drinking.

We must remember that the explanations are advice about the

outside world, not the values themselves. Such advice,

pa
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incidentally, is similar to that given by paronts,

The values and orientations, which follow from knowledge of
clans, are legitimized as important things to know in school.
The stﬁdent, is, in effect, told that while the school system
must prepare the student for modern life, teachings of parents
are to be taken seriously because they constitute viable

knowledge.

5.2.2,2, IMPLEMENTATION OF CLANSHIP IN CLASSROOM STYLE

It is very difficult to determine how mucﬁvthe teachings of
K'e and the philosophy of education in Section 4 were
implemented into the instructional style. Had we been able to
do so, we would have been able to put together a "how-to-be-a-
good-teacher-at~Rock~Point" recipe for teachers in Rock Point
School, and such a definitive work is still well beyond our
Qrasp. Nevertheless, classroom observations will serve to
illustrate how children acted in the'claserOms, and how these

could‘relate to some of the philosophical elements discussed in

Section 4.

Doo hadi si'aada (not sensitive to criticism or mistakes)
was illustrated in the way that children took their mistakes as a
matter of course. They corrected each other's work, either
verbally, or by marking paperé for each other. Teachers also
verbalized recognition of their own mistakes, making remarks such

as Chizh. Ha'at'iila dishni? (Cripes. What did I say?)?"

While they were seldom reprimanded harshly for making
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mistakes, this is not to say that teachers ignored errors. 1In
one classroom the children were all reading their stories orally
when the teacher suddenly commented "I heard the work 'choke!;

it shoyld be chalk."

Teachers were observed to ask the children if they
understand the tasks to be accomplished. If the children
indicated that they did not understand, they would ask the
teacher questions such as "Da' kot'eego adini (Is what you
mean)?" When children indicated that they understood a'task,
they would make comments such as "Roo' t'aa biigha (Yes that is

indeed possible)."

When illustrating t“e child's ability to sit still and
concentrate on what is being taught, the classroom configuration
itself should be described. With the exception of the
secondary-level classrooms, small groups of children would sit
near the teacher in semicircula; fashion at one end of the room-
—clos% to a chalkboard--for as long as 20 minutes or more.
During this time tPe teachers appeared to control the pacing of
instruction and discussion. The wo:'an teachers woul@ sit near
the chalkboard, while the men would stand before it. The
teachers would interrupt discussions or other presentations to
have small-group interactions,with individual students, At the

same time there would be whispering among the students,

When asked about whether or not they knew the students were
paying attention, teachers maintained that they could tell, by

the staring, squirming and laughing, whether or not the students
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were talking about the subject matter, or up to some sort of

mischief. At the same time, students were free to make
suggestions about some of the ways in which classroom
instruction was to be conducted. For example, students would

suggest to the teacher "...let's stand on the stage because some

of us talk soft".

5.2.3. NAVAJO EDUCATION: NON-PARALLEL TEACHING IN TWO
LANGUAGES

The Rock Point Board and administration used "Navajo
education" to refer to their instructional approach. Parallel
subject matter is not taught once in English and again in
Navajo. While high transferability between the subjects is the
hope of the program personnel, redundancy is not. It is thus a
maintenance program, i.e. it delivers instruction in two
languages through a parallel approach. Rosier and Holm (1980)
provide still more detail on what is meant by a maintenance s
program. They point out that the School Board itself has decided
that Eather than being an adjunct program to regular instruction,
that bilingual education constitutes the entire program (Rosier
and Holm, 1979).

The program could be characterized as a maintenance
program with a progressive shift towards English. 1In the
" Kindergarten, about 70 percent of the instruction is in

Navajo; in the primary classrooms (beginner through grade

two), about 50 percent is in Navajo; in the elementary

grades (three through six), about 20 percent is in Navajo;

about 15 percent in the Junior high, and perhaps 5 - 10

percent of the instruction is in Navajo at the high school

level.
The school has attempted to develop an integrated .

education and student care program with multiple funding
sources. The School Board has, in proposals, stated that
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their goal is the continued development of quality Navajo

education through increased community mamagement and control.

Bilingual education is not a component of, or an adjunct

to, the education program; bilingual education is the

education program. The Board has tended to structure the

school toward this end--activities which are not felt to
contribute directly to a bilingual curriculum have been
modified or eliminated.

Instructional strategies observed in the classroom included
small-group instruction, individual seatwork, and half-classroom
groups. Grades 3 - 6 go to other rooms to receive special
instruction daily in Programmed Reading, Navajo Literacy, Navajo
Social Studies, and Science-in-Navajo. Navajo Social studies
and Science-in-Navajo are taught one semester each. Health is
taught once a week. Initial literacy is achieved in Navajo,
with children adding English literacy during the second grade.

(See 5.1.6. for more information),

According to a teacher in a class in which English was
added to Navajo (i.e. second graders), the children can be
expected to know already how to read upon entrance to the
classgoom, as they have been reading in Navajo for up to two
years. In the classroom the teachers were observed to make the
achievement levels clear to the students through comments such
as "You missed two items and you say you are ready for the

test?...Look here; you said two cup of coffees; it's coffee.™

For mathematics, the foliowing gquote makes it appear that

parallelism goes on, and it does, to some extent. Math concepts

are taught in Navajo. English is taght in English-as-a-Second-.
Language form, i.e. is used for teaching certain mathematical

manipulations. When those parts taught normally in Navajo have
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to be taught in English, the rate of student progress through

the curriculum slows down, as a Navajo tcacher explains below.

For mathematics, the procedure is similar, with the
parallel lessons taught in both Navajo and English. The
other teacher [i.e. English-speaking teacher] teaches in
the other side, the English part, and we do work close
together with them--especially with the math part....We do
the math part the same thing that they do. 1In the Navajo

part we are...about two or three lessons ahead of the
English teachers,

[Beiﬁg ahead of the English-language teachers in math]...is
because the student need to truly understand the concepts
of addition and subtraction--how it works--before they can
be taught the English lesson.
5.1.4. PLANNED CURRICULUM
The program offers fewer choices in the content of this
NavajorEnglish instruction than might be found in other schools,

although the nature of this content appears similar to that

offered elsewhere.

The Rock Point administration and Board base their decision

tc take this course on the need to make priorities.

The Rock Point program puts very heavy emphasis on
academic skills: thinking, reading and writing (in both
languages), on arithmetic (in both languges); on English-
as-a-Second Language; and on some Navajo social studies and
Science (in Navajo). Other commen elementary schonol activities
are either shifted to the dormitory, cut back, or cut out.

In effect, Rock Point says "since we can not do all these
things in the time we have, we should do those things we
think are most important and do them well.” Rock Point

thinks that success in academic skills is most important.
That students who are expected to succeed, and are able to
succeed, will succeed. And that students who do succeed most
of the time will come to see themselves as capable students.
Other schools and other communities may have other priorities. Fo1 -
this same reason all arts and crafts are taught after
school hours or for electives in the secondary program.

85 10.{




This seemingly austere description need not be taken out of
character with the philosophy of education discussed in section
4, however. This is not simply a "back-to-the-basics" program
in Navajo. As one Navajo teacher explains below, there are
important differences between this program and other Reservation
schecols. First, the material is presented systematically in
Navajo, and second, that the objectives of these curricula are
made explicit and are followed by the teacher.

As far as the lesson went, to some extent...the subjecfs

that we teach here, there wasn't a difference, really [i.e.

between Rock Point and the other schools]. Only that the

teaching was done in Navajo. I used to work at a school
where we did all this teaching, and all this subjects too,
but we didn't have objectives. We didn't have to worry
about objectives. But here at this school, we have to, for
each subject that we teach we start--from [grade] one all
the way up to four--and when we feel that the students are
ready then we call the evaluator--I quess we call it
evaluator. He does the testing on the students. [So, for
example] the students...have to maybe do a 90% average and

if they go below that, then we have to go back and teach
the whole thing again.

Students are expected to progress through a sequence of
90eci§ic objectives. Promotion of students is not automatic, -
In addition to teaching Navajo, the presence of objectives
differentiates this school from the BIA and public schools,

according to a number of teachers.

5.3. PARENT-TEACHER-STUDENT CONFERENCES

These conferences are heid twice a year, They are
occasions at which one or both parents, the student, teachers
and interpreter (wherever necessary) are brought together to
review the student's progress, 1In addition, at least some of

the staff maintained that a definite function of the conferences
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was, in addition to informing the parents of the student's
academic and behavioral progress, further implementing the goal
of having the student be more articulate and thoughtful of his
or her . purpose in school. As such; they are seen as

complementary to the clanship and bilingual curriculum, as the

gquote below illustrates,

----- K'ad &1 df5 dlchinivazhi t"54 haish{{ nizanigii
hacahadzaih azh’'a t’dadoo bik'ida'diyiinihi nd:.

4 Kow, thege 1.lttle childrer: are free tuv express them (i.c.
diffieddt concepts and terme) whatever they feel--without
being promptcd to do so.

iishjani ddaale’ biniyd yil Alah nidaadlech dko &kdd
alchini &xddaat’dego baa'dkonisin.
You sce, ar thic scleol, the parents have conferences with
the teachers about their progress in sehool. Thus, through-
out the conferences I obecrve the ohildren to be able to

be rree to express themcelves.

----- JO dii kwe'é diné ba'adchini yihool'aahigii bil

4

----- Jo dii @iné ba’dlchini yaa’Alah nidaadlechgdd é1 na’-
alchini dii yihool’aah d&6 két'éego éi doo yanizinda

doo ha’'niigo yil dahane’.

You see, when the parents and leachers have a conference,
they are made auware of what their ciildren are learning,
apd diceussions are conducted on how the children can be
mere outspoken,

A A

----- JO t'ah da’iiniita’ ydadad’ éi t’aadoole’é bina'ididiil-
kilyda, éi doodago hadiidzihyda, t'&0 baa yadaniizin nit’'éé’.

o You see, when we were going lo school, we used lo be too shy
to ask any sort of -questions, or to speak up.

By intending to provide the students the opportunity to

speak for themselves, some teachers have observed that they have
had to.adapt to the students' presence by structuring their
conduct in conference differently from what they may have been

accustomed to elsewhere., The first adaptation is to proceed
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with a detailed explanatiocn of how the child is evaluated in

school, as is illustrated by this Navajo teacher,

The parents come in for their conferences; they are told
how their child is progressing in class and what they have
learned so far since the beginning of the school
year....They [i,e. the interpreter and/or teacher] review
the first conference and they go on to tell them how much
progress the child made. Maybe one conference will be in
the Fall and then another one in the Spring time,

Then, the parents are given an overall background of their

child's progress--the good points as well as the bad.

We tell them...if they are having behavior problems...we
give them a specific behavior. [We tell them)] this is what
your child has problem in. Then, [we tell them] this is
how slow he is going in certain subjects, and this is how
fast he is going in certain subject. [We tell the parents
that] some of them will be fast in math, and they are way
ahead of their group, but real slow in reading--or
something like that. And we account [to] them specifically
what their child is doing.

For their part, the teachers consider this three-way
conference helpful in enlisting the parents' help in settling
teacher-student disputes in class and in generally improving the

students's deportment., One monolingual English-speaking teacher
‘“

illustrates how, through an interpreter, the conference is

operated so as to maximize the opportunity for student and

parental involvement,

About half the time I need an interpreter....I have enough
psychology around, [though]. I know how to handle people
enough to know when to say the bad things [i.e.] the things
I want help with. I tell them all the good things first
[and] I have gotten very good responses from the parents.

The spgaker then illustrated with an example of parental

e

involvement in solving a classroom discipline problem.




I have a little stinker this year. She and I have fought.
We fight one week and we get along one week. This is the
way it is. So, I tell her mother...how delighted I am we
have been getting along for a month now--until last week--
so her mother wanted to know what was going on. So, I said
she won't work; [that] if she gets angry she won't work--
and she can get angry for about everything--and she
stiffens up--[that] she can be the toughest little girl you
ever saw. And the mother says "Mmmmmm."--she speaks
Englich--She says: I don't know, why don't you try this:
if she does not want to do it during the school time, let
her stay after school and do it." and she [i.e. the
student] is a boarde. [i.s. lives at the dormitory, so] I
can do that. It workd and she and I are getting along now.
Our conference was [a month ago] and we have gotten along
beavtifully since then. I tell her, as soon as she starts
puffing up with something, "you want to work on a puzzle?
We can do it after school." She says "Oh no," she is
willing to do it now. So, anyhow, the conferences with the
students make sense.

In addition to the conferences, the Rock Point School
administration follows a policy of leaving the classrooms open
to visits by parents. In the halls are benches where the
parents can sit. The intent of this policy is clear, as the

following speaker describes.

Since it is a community school, everybody comes to the
school and gets together. 1It's their school, so the
community is invited to come to the school any time they
want to. You know, my daughter goes to public school in [a
Reservation administrative town to the south of Rock
Point], and I have never been to the school....I have never
been invited to the school. But here, parents come every
Wednesday throughout the year; they have parent-teacher
conferences, where the parent comes to the school and talks
to the teacher, and [visits] both the Navajo language and
English language teacher, and even the programmed Reading
Department, to see how their children are doing in school,
which is good. They know what their kids are
doing...where(as] I don't know how my daughter is doing
down there [at the other, public, school]) and I have never
been invited., I don't even know if they have a PTA down
there because we are not really involved in the school, to
know what our kids are doing down there, But here, they
know what their kids are doing.

Parents in other communities have reported feeling

-~
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intimidated and discouraged by the frequently iong distances
both they and their children must travel to reach the school.
Once they do manage to obtain transportation for a visit, they
report.dismay at being greeted'with barbed wire~topped chain
link fences and s}gns which say "all visitors must register at
the,front office" (Platero et al, 1977). We do not know whether
or not a failure to be invited maj also involve -the possibility
that the parent may rcside outside the school district, or
routine difficulties in informing parents, such as students
mﬁsplacing notices or, parents not checking mail boxes.
Nevetheless, the parents themselves often perceive an eﬂhanced

access.

-~
v

At Rock Point, while the ad@ministration laments somewhat
that parents usually only "poke their heads in at the door," and
use the hallway benches more often than classroom chairs, the
availability of chairs in the classroom, and benches in the
hall, set aside expressly for parents to sit on when visiting,
is c0681dered~by Rock Point Navajos with whom we intérviewedlto ’
be a di§tinct improvement over other schools.

5.4. THE LESS VISIBLE SIDE OF COMMUNITY CONTROL: PLANNED
CURRICULUM c T

Rock Point has an active policy in which non-degreed Nédajo
teachers from the community a}e encouraged to take a combinaéion
of on-site instruction and on-campus courses at Northern Arizona
University (NAU). Through this program, sponsored by the Navajo
Tribe, local Navajos may obtain certification (see 5.1.2.).

-

Many are doing so0, and an increasing number of Navajo teachers
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are from the community. This policy has been one of the markers

of an exemplary program (see Section 2.4.ff).

While the value of having Navajo-speaking teachers for
effecting student comprehension and community involvement are
obvious, another function is to reduce the adverse effects of
rapid statf turnover. Staff turnover has plagued schools
throughout the Reservation for years, and has affected édversely
the contihuity of curriculum from'grade to grade, the
accountability and morale of teachers, and the capability of
institutions to grow and develop. The training of Navajo
teachers, whilie no doubt the best long-term solution, is not
effective in the short run because thete are still too few of
them. xAs a result, Rock Point has stumbled upon an interim
solution: a curriculum which is planned so strictly‘that
teachers may be replaced at any time, with only minimal effect on

the operation of the classroom.

This planned curriculum was not intended to make the

ba
teachers dispensible, replaceable, or anonymous, but it has come
to function at least to make the sudden departure of short term

teachers less chaotic,

It is thus one form of adaptation, through a rigidly-
planned curriculum program, to the problems of statf turnover
and the demoralizing chaos which often ensues, It also

functions, of course, tv make programs easily evaluable.

In the planned curriculum around which the objectives are




centered, all teachers are required to meet similar, or
comparaable objectives. This servies to combat a fall in teacher
morale by allowing teachers to appreciate the fruits of their
labor., One-teacher illustrates by an example of comparison with

a public school north of Rock Point.

[The new teachers] took a job--but then who wants to live
in [name of the Navajo community]? They keep this [job in
this Navajo community] for two years and maybe there may be
an opening [elsewhere in the state, further away from the
Reservation] and they can get there, There was no
organized program., There was no stfucture. I would work
so hard for a year, and see the children go to the next
room and cut out paper dolls--we would say--for a yedt..
And it got to where I couldn't take it any more, I mean,
why kill youreif chen it is not going to do any good at
all? What attrectad.me here was the structure in the
program. I knew that I could do a good job. I think I am
a good teacher, and I know that if somebody else next year
is going to take off from where I left off--that's why I
[am more satisfied here at Rock Point].

While this structure helped combat teacher turnover, in some
cases, it met with objections from both Navajo and Anglc staff
for being too restrictive, Somelmaintained that it failed to
offer teachers the opportunity to make innovations in their
classds, and to offer students avenues for creative activity in

drama, poetry, art and music.

The curriculum here is esentially...just a series of text
books, so the.curriculum is dominated by the materials,
and...their goal is to make them teacher-proof, in a
sense....You [i.e. the new teacher] come in and the
materials are already preselected for you. There is no
choice of three reading series that you can use; there is
just one. And you go to the store room and there...are
other materials that you can use to supplement--but the
text that you use is already predetermined for all of the
inservice. Then, there are preselected materials related
to teaching reading...via those texts that have been
determined for your grade level.




So, you merely are brought into line with that. Sometimes
[this] is really boring.

The math is the same thing; it's a series that you use--
it's two different math series, but one butts against the
other, so they are not taught parallel to each other. One
series is finished; then you start the next one. And the
ESL is the same, at least in the elementary school. [At]
the high school it isn't true. They are still searching
for a direction in there, in the ESL curriculum,

The structuring which the speaker points out for the elmentary

school does indeed seem not to function the same way at the

junior high and high schools because the latter are still

., developing. That is, they are still adding on grades,

recruiting new statf, and develcning curricula.

5.5. OVERALL IMPACTS OF THE ROCK POINT SCHOOL

Tﬁe progress of the Rock Po?nt School Program must be seen
against the backdrop of the widely-acknowledgd deplorable
condition of Navajo education in general, and bilingual
education in particular. Thus, many parents know little or no
English because they themselves may have had no education beyond
the tHird grade level. So, they may know little of what goes on
in the classroom. Nevertheless, they do see striking
differences between the schooling they received as children and

that of their own children, at Rock Point.

1iddd’ da’dlta'yée éi k'ad: (Those who went to school then
are now:) )

~——=-T'35 yadanizin nahalin.
*r . Juct bashful they seem.

~=--Doo t’aa bi 4da yadaalti'da.
They could not for tnemeelves cpeak up.

A4




1id34" Olta'vée éi: (The school of the past was:) -

---—Bilagianaak ‘ehgo t'éiya vati' nit'¢é’.
** In the English language only, teaching wa: done.

-L——-Ch'6éh bik'izhdiitjjh leh.
A In vain would one try to wilerctand, usually.

—--—Ch'ééh hol hane' teh.
4 In vain was one taught as a 1ule.

—---Hol nanitl’'a 1eh.
M1t wes diffieult for one.

—-—T"'4adoo yanilti’i ho'di'nii 1eh.
4 Do mol speak, onz wac told as a mde.

-—--Saad bee ha’'doodzihigii &din ieh.

Yo Nords by which to speck in seatences were nonexistent,
as a rule,

—---Saad choiidoo’jjligii adin 2eh.

W Words uced to speak were nonexistent, as a rule.

————— Ha'doodzihgi baa yazhnizin ieh.

* 4

To speak wp, onec was bashful to do tv, as a rule.

-——-T'4d jisti’ jilech.
*t One would hecilate to opeul.

——--T'4adoole’é doo bina’'izhdilkida leh. '
** One could not ask questions about anything, as a rule.

(XY

Children going to school now appear to be more capable

academically, better-behaved, and more socially astute.

’

'K'ad da'otta’igii éi: (Nowadays, at this school (ithe children):

————— T'44 alch'ihji saad yinahji’' idahool’aah.
A2 In both language uysages they are learning

—-—T'4a alch’'ihji saad doo ba nidanitl’ada.
At In both language they are fluent.

-~—--T'aa alch'ihji saad yee yadaalti’.
4 In both languages  they speak.
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~=—-Aydogo hach'j’ yadaalti’.
2 Very oratorically they gpeuk.

—--~J113'ig2 ndi yadaalti’.
** Crowds do not hinder them from speaking.

~——=Aydoyo k'¢é daani.
24 Very well by means of k'é they capress themselves.

----- 1" dadoole’é doo yich'i’ ni daniljida.
Any under taking ihey have no fear of.

~==--Doo adaadeiinit’ijda.

** They do nol hesitate to speuk.

——---Saad nanittl’aii ndi yce yadaalti’.

o Diffienlt words are used in their speaking (in both
languages) .

—---=T'dadoo hodiina'i idahool’aah.
0 Very rapidly they learn. ~

-—-=-K'é naazt'i'gi aydogo bil béédahdzin.
MOK'é dn its structural eomplexily is known (by them).

“+—-T'44 bi bizaad yee ak’'ida'alch'i.
o Inthelr own language, they write.

-=-—T'44 bi bizaad daydlta’.
o In their own language tley read.

—--—Doo haada yit'éeda.
** In no way ave they handicapped.

t

RBetter behavior on the part of the student can now be
reinforced in school the same as it can be reinforced at home,
through an appeal to the student's obligation toward kith and

kin connoted by the relationships themselves.

By such reinforcement the Navajo teacher can better

understand when children are or are not comprehending something,

as opposed to merely not pPaying attention (or possibly even

feignithg attention while not understanding).

Parents maintain that these innovations function to
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maintain better integration between family and school, as they

see their own teachings as more relevant to what is taught in
school, and as preparing children for a better life. At the
same time, formal teachings of these Navajo ideas in a formal
classroom setting and with the aid of iiteracy are seen as gtill

further reinforcement of this integration. ‘

However, as the existence of smarter and better-behaved

children has far-reaching social effects, so we may expect the

. school to have similar effects in the community. Indirect

evidence thus emerges for community unity far beyond that of
traditional kin lines. One clanship instructor points cut how
she implemented her instructions by the School Board, to

2
censider all children as if they were her own.

——=-J6 alchini t'6&d atah ylghahago ¢1 t°30 honaldzid lch; dko ndi t’aa s&ha
bil 11n1neohoo éf bich'y’ yajliiti'addo bl?hdllnlhgo bizc¢éjinii 'goda

44000 t'ad ha'dlchini nihalingo baa nitsidzikeesyo t'dadoo bahaL aadi tahgo
ar’iih.

You*iec vhen a child is new in school, he or she will be qfruid o»f you;
“Phus one chould take him or her cside, Lo cpeak and touch him ov her, put
yeur arm around then, and treal him or her a: one of your own ('hbull'(’n

aud ther the chiZd will “e’? at case in no lirc.

4

T e "AAA06 Aid £ A3 kwc é ni nllhal ako nighan nahalingo baa nitsinikees doo

aadoo kO nidorilmishigii éi ama nahallnao nihaanitsinikees doo", bi-

jinii 2leh.

x4 mad this will be your Lone fhr the echoo! year, so think of Zb,f» your ;
home, and tien ‘iink of ws who work al (his dorm as your muthur would
tell them.

~—-—"h4dd t'dadoo ndnildzidi, koo aichini bil nidaniné, d¢é dii daané’é éi
bee nidaahnéeco nihd ahdot'i’", bijinii leh.

t4 o mead then, do ot be afraid; play with the other ehildren; therc are toys
anwld games For you io pZaJ", I would tc?Z them.

————— A4dd6 diigr at’éego alchlnl bich'i’ ydjilti’go Oita’gi ndi aydogo ylneed—
1ii 1eh.

4% nii then, Lf one "pﬁak and instructs the ohillven in this fashion, he or
she will be enthusiastic ahout schooling.
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The clanship instructor describes the instruction she gives
as of an individualized nature, in which the child is first made

to feel that the counselor is approachable as a parent.

————— Alchini da’dita’igii 1a’ t'ad ayisii alchini yazhi daniliigo nehekiah,

la’ at'ééyazhi mliygo' atah niya.

The children going to schecl here urrive as very yow:y children; there wus
one such child, a litile girl.

————— T'66 atsé ¢i haasiid niléi didt'yildi, dood at'éegi, 43dadé Archini ahi-
néésh”ishgo bich'i’ yanashtih.

o Mgt 1 woula begin te observe the tliings she doce and the way che ic
reucting to things; I wvould then) yather the childven to talk te them.

————— Déi'élchini t’ad sahdil ats'adzildosil’, t’adsdhd bich’i’ yaiilti'go éi
ya'at’'ééh.

At One should sometimes ‘ale a ¢h'ld astde lo tadlk to Wim alone; this is a
oery siuecersul way Lo deal with childven. '

————— "J¢ dii kwe'é t'dS jighdhdgo éi kdt'ée iteh, dii at'éékéda nida'ats’ih
doo, ako nidi t'aa akQQ baa hone'" bijinii ieh.

A MYou cee, wen wow come ac a new studen! fo 8chool, some other girls will
tease you a lot, but always report them lo me'.

————— "T'aa ha'at’éegida nich'i’' andhddét'i’go ni'di1l’'dagoda bee shil hdlne’
dooleel", bidirii leh.

A X

"I7 there are any problems, or 1f comething is bothering you, you come
and tell me", T would iell Llhem,

€

From such individualized attention, correction of -improper
. "‘\
behavior should always be acompanied by positive example, so

that corrections are a form of instruction, not simply

-

punishment.

————— Jo dii alchini t'aa Adniltigii, dii la’da béesoo ninddayiijaahgo, aaddo
¢¢'da la’ ninddayiijadhgo, aheedeenit’'ijhgo 4addd na’nitin haat’i’.

4 You sve, inclruction beginc wherever these children do sometiiing; for ex-
ample, one will bring back moncy or elothing and another would sieal them
from him.

————— "Jé doo hwii'ii doo nijiildahda, hadla t'da &kdjit'iigo hénéésdéé t'aa
nitsaaida jini’iihgo baa nizhdiidadh", bidishniigo bich’i’ yashti' eh.

o Mou see, you eannot take comething thatl is not yours if you coniinue to
do so it will become your habit and later you will begin to Iluke Dbigger
and more valuahle things", I would tell them.
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————— "A4dd6 t’ad nitsaarda §ini’iih jilechgo biniinaada diné at’'ijil’y
jilech, ako binilnaa doots'iid at'éégdd ahddt’'i', bidishni.
** And then, wshen you begin to take bigger and more valuable things, you

will begin to hurt people for them, and it can place you in an cven worce
situation.

—-—-3addd t'ad bida 1a’ ati’ahil’{igo, diné doo 1a’ atijil’iida haald doo
akot'éego ninihi’declvaada niléideéd:.

And then when the children begin to muwt and Tight onc anoiher, you
teach them, "you should not>hurt one another, for this wus nol the
purpose o our existence. from the beginning".

----- "T'dadoo diné hak'ehdii naaghdii déd t’iadoo biniinaanigdd doo atijilééhda,
Aadoo dil naas jidighdahgo dii na'nitiniigii t'a4 bééjilniih leh", bijinii
teh,

Tt Mo eannc' hurt others who are Iiving their own livee and are not hurting
others for no reasor, and as you go on in lifc always remember this', one
should teach.the citi ldren. :

————— Dii ndasdi yd'at'ééhgo jiindddoogo éf ts'idd t'adho ajit’éego éi ha’at’ii
shii nidideeshlééi G&6 ha'dt’ii shii ddeeshliil jinizinigii dolyé.

A A

Indeed, if a person commits himgel f ceriocusly to life, he will commit him-
self te gain, and in following thal course of life.

[y

Finally, by being able to speak and write Navajo in school,
children can avoid embarrassing and demoralizing moments of
ignordfice, particularly within their own families and

households,
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—---Dii shi {ilta’ yéedad’ éi t'i4 bilagianaak’ehqo t’érya
dhool’da’'go banianaa £'dd dinék’ehji t'dadoole’é
baanahodoonih doo hazhd'd shil bédhdzinda.

Thus, when I went to scheel, T was only taught by means of
English language; as u result, I do not know very well
things which are discussed in the Nawvujo language.

x4

----- A3d6o dii shi hastdi A sdanii bich’i’ ha’doodzihigii doo
hazhé'6 shit bééhdzinda.

And as for me, T don'i know very well words which ave to be
spcken Lo older men and women.

————— Ako dii shigi at'éego bilagdanaak’ehgo t'éiyd ihojiil’dago
4adéé’ koji’' diné bitah nidzidzdago bil dazhdeeshnishgo
doo ya'ashooda. .
** 0 Thus, as with wyself, vhen only the Bnglish language is taught,
(liye) becomes very difficult later on, buck here, should
one Wish to return to Navajo land.

——---fko k'ad shicheii t'dadoolc'é bee bil hodeeshnih yée,
atsé shimd bil hashnihgo inda 44ji sha yil ndhalnih dko
doo shil ya’ashdoda.

Thus, now when I want to speak-to my grandfather about
cobtething, I firet have to tell it to my mother and she
will tell him whal I said; thus it is very disappoiniing
to me.

A%
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SECTION 6:

THE DEVELOPMENT OF ROCK POINT COMMUNITY SCHOOL:

THE ISSUES OF BILINGUAL EDUCATION FROM A NAVAJO VIEWPOINT

The way in which Navajo language is taught at Rock Point
differs not only as to its exemplary nature vis a vis other
schools in the ways discussed in Section 2.4.ff. It also differs
in more subtle ways with other contract schools, such as Rough
Rock. While an in-depth comparison with Rough tock or other
contract schools would shed light on these differences in
emphasis, such a comparison is beyond the scope of this report.
Instead, we will look back to earlier times at Rock Point

Communitj School, in order to highlight these emphases.

A disclaimer is in order. This is not intended to be a
chronology of events leading up to the school. Such a
chronology is a project in and of itself. Therefore, the events
descr%?ed here are intended primarily to provide more
information about present conditions and the issues faced in

implementing them. In this section, then, we will explore

A. why the people of Rock Point Chapter and Community
decided to take control of their school.

B. what sorts of issues the people of Rock Point had to
contend with before they could establish this school;

C. what sorts of issues the people of Rock Point had to
contend with once the programs were developing.

D. why this program succeeded while others did not.
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"6.1, TO HAVE A COMMUNITY SCHOOL

It should be emphasized from the start that thg idea of
Rock Point school as a community-controlled school began long
before the actual contracting, and was based on objectives far
smaller in scope than is considered today. The following
chronolegy provides an idea of the length of time involved in

Rock Point School's history (Holm, 1973; also Roessel, 1979).

1935, (?): "First school" built: two-classroom day school.

|
1942 School becomes a "community day school": day and
boarder

1953: Quonset hut added. Three-classroom day-and-
boarding school

1958: Education committee formed by the Chapter to .
N enlarge school

1963-4: "Second school” built: seven classroom boarding
school

1967: Education Committee begins operating Title I

1968-9: "Third school"” built: 16 classroom day-and-
boarding school

1969: Council sets up "Local Navajo Community School
‘e Boards"

1971: Board receives Title VII grant from U.S. Office
of Education. Board obtains small feasibility
and planning grants from Bureau of Indian
Affairs.

1972: "Fourth school." Board contracts with the Bureau
for school operation,

1976: Seventh grade added; began adding one grade per
year,

1977: Ninth grade added,
1981: Twelfth Grade Added.

The school was first built during the massive local school




construction program of the Collier Administration of the

1930's. By 1958 the Chapter had delegated an education
committee whose primary task was to enlarge the school so that
more students could attend a school close to their homes.
Initially, they were simply to ¢ ~d out how to add a quonset hut
to their two-room school. By 19v0, they had, in effect, a
growing school, and this growth occurred within the same period
that the Bureau of Indian Affairs still had in effect the growth
of "their cwn school system (Szaz, 1979). Thus, funds were

available for construction.

This coincidence was fortunate because, unlike other
communitf—controlled schools today, the School Board could
choose‘when they wanted to contract. That is, the contracting
operation was not forced upon them when the BIA later changed
its school expansion policy .to consolidation in large,

centralized on-Reservation boarding schools.

?Qis also meant that they decided to contract because they
had reached the limits by which they could develop their program
in the way they wanted it developed, instead of having to "go
contract” in order to save their community school from being
closed by the Bureau. Thus, from about 1963 through 1967 they had
been gradually been developing a community school program, and
from a small beginning in 1967, with Title I monies, a bilingual
education program. Up through 1971, then, the bilingual

education program continued to grow through use of Title VII

monies. It was only when the program could no longer progress
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through these means that the decision was made to go contract.
By that time, they had caretully throught throuh the kind of

education they wanted: the integration of Navajo and English in

schooling.

----- i1 kwe'é Olta' €1 neezndd nddhai t'ah .ydwohddd’ é baahwiinit’{igo
hahoolzh: 171
This kinl of education has been for ten years now, before that time
Oisencsions about il began.

----- Dii 6lta’igii t'ada diné bi‘'dlta’ 4doolniiit ha’'niigo, School Board yiniyé
alnaadaakax.
*  As @ Schuol Bourd they ret oftin for the purpoce of deciding how the
sehol would be a Navajo-owmed senool.

—---J5 dii kol'éego 6lta’ haalwodd®d bilagdanua bizaad t'aa bil ahazh y.it’ihgo
bee namtindoo hodoo'niid.

You see, this e the way the school began, and it was satid that they would
hape a teuchiry rethod [r which both lavajo und English would be taught
tegeller . ‘

9

----- J5 dii nads hodeezhiizhydd nihizaadigii doo yaadidookahda ha’niigo két'éego
olta’ haalwod.

2 You see, thic Nwajo way of commmicating would not be lest, in the future,
S owas saidy in this way the school began.

----- Aaddd dii Archind bllagaanaa bizaad t°’ elya ylhool aa’ g0 aaji t'éiya yee
yalti'doo 4addd t’ad aaji naamishigii t'éiya yaa'dkonizindoo.

Y pd then, if mecm%hwzmwtwwitmduzn’h:hyluhlmmmmm they
Wl Le JZueni only in that language and have knowledye onZy of the Anglo
way of working.

----- Ako dii miha’ alchlnl dii saadigii ds6 llnanlgll t'aa aich’ ihji yaa'-

akonizindoo ha’niigo, School Board yah'anajahgo bee 13 azlii’.

Thus, owr children will come to wnderstand hoth languages and ways of

‘ife from loth cides; it wac discucsed in the Cchool Board meetings until

2L wai approved.

----- Aaddd k'ad el dii alchini ya'at’'éégo t'aa aich'ihji saadigii binahji’
t’aadoole’é yaa'akonizingo da’dita’.

And then now that these children are fluent in both languages, they. have
come to understand many things in school.

A comparison of the past and present by the following

speaker pinpoints the main problem as a loss of respect for the
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Navajo ways by their children, their attendant inability to

think and act in éwmature fashion, and the danger of no longer
~

being able to pass on Navajo cultural knowledge to future

generations.

----- Ako la' 117’ bak'ih dah’adoo’nilgi doo bil béédahozinda nit’éé’, 'aaddo
dibo yéz.‘n ba 13dlteolgi ndi dho bid béédahdézinda nit’éé’.

‘Y Thus, in previous times, come of the ehildren did not cven know how Lo
saddle a horse, and they Jdidn't ever know how to j‘bed a lamb.

————— K*ad &1 ni1zhonigo daashii niltsoqo él yaa dkonidaniidziy’.
** how, the children have very succer:fu'ly relearncd surte of' thece triportant
ski'lls. -

----- AAXH £'33 Li duid:dooljahyo atsd i'di'doolniit nda doo yéédahdsinda nit'éé’.
»* And then, they didn't even know how tu build a *re or cook their own meal.

————— fo k'ad &1 t’aa aitso bil béédahdzin ko' daltli’ déé t0.ddd ch’iiyaan bil
ah%l sildaqo a1'i, axo doo bich}’' andhddt'i’'qdd ani'dilnéeéh.

**  Thus, now all of them are avare of and underctand the process. of fire and
how witer and food can be mixed to be covked; und thuu they now have be-
come self-reliant.

————— fko éi shii yee ch'ikéi ddd tsitkéi dadoolect 44ddd t'ad éi yee sdanii déd
hasté1l dadeoleel.

*4 Thus, these wil. bucome the benefits which come to dependable young men
and wemen, ard later in 1ife tliey will become respeclable older men and
womenfolk.

----AfE66 ndasdi nida’ 1lsta'goshii 41 nizhdénigo ba'dlchini yee nindadeinitin
dooleellgll at'dela.

A4 And then, when they have fmzshcd their education, in “he fulure, they
will contirue cn h/ instructing theiy childrven accoz'du;d to their cwn
experience.

The reversal of this.deterioration was the overall goal of
the program, and was to be achieved by‘instruction intended to
instill respect for the culture on the part of the student,taqd
by implication, the cognitive orientation needed to achieve a
good life. The'following sbeaker illustrates how the teaching

*

of traditional Navajo cooking was part of the instruction

Fad
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intended to help achieve this respect and good life.

————— Aadoo dal dln(-‘_')l t 34 alk’'1d3a’ ch’ uyanaa aldo bee na’nitin hdlg, 6

é1 koji diiji t'ada bilagdanaa bich'iiya' i1il'inigii t’'aa bil ahaah

yit’'ihgo-bee nanitan.

hnd then, they will be taught about food in the old traditionul Navajo way;
.« vee, at present time the Anglo food preparation ic taught cid.-by-side,

in a parallel fashion, with the Navajo teaching.

* 4

———-J6 dii t'3a alk'addd’ ch'ilyadan daaddnda bee nanitinigii éi t'dO bunahji’
b1 bééhozin doo 3addd yinahiji' nitsékeesdoo.

** You see, the teaching about the way the old ilraditicvna’ fool was obtained
to be eaten is the means for them to start thinking. =

———--fko dii két'éego alchini bee namtmgo t'aadoo bahat'aadi lahgo at'éego
yaanitsékees leh, dko aadd¢’ yinind'idiikid ich.

Thus, when lhe children ar: taught in this way, a very definite change in
their way of thinking will occur; thus, in return fhey will ack qucstwno
about many Lhings, as a rule.

$ %

————— "Da’ &ko ch’iiyddn diigar dt'éego &daal'i nit’'¢d’, 4addS da’ diigi at’éego
bee ndads da'ildee’ ", daaniigo nida’'idilkid leh.

"R il that the foud wae prepared in this way, and ts il in this wvay
that life wus carried on with it?" Ime would inquire.

————— J6 dii alchlm doo bee nanltmgoo el dn diné bich’iiya’ igii t'dd
yots'i'go yi'iigo neiilée leh, &ko éi yee doo at'éeda yileeh.

You suve, when the children are not taught in this way, then they will
handle Havajo food with Lhe tip of their finger, showing a dislike for it;
Thus, all that will change when tlhey are taught.

————— Jo dii élcmm. doo bee nanitingdd éi diné be'é'él'i' doo bil niliida leh,

43ddS t'06 yee yidloh leh.

Yéu sec, when the childven ave not Lauqht in this fashion, they will not

respeet the iraditional ways and will just laugh at Lhem.

————— Ako t'aa d_mejl nabi'di’'nitingo éi dmcn be'¢'él'i’ bil nili nadleeh
45dd6 t'ad é1 binahji’ &dil midli nadlech.

A Thus, when they are taught the davajo ways they will respeet them, and then
J’at will result in their having sel f-redpeet.

-——-A3d66 dii naas deeyaagoo bxl 11{ dooleelgyo el dii adoone é mllm.gu
bee nabi’dineestda’so v'Ad éi bainahji' doo vanizingdd k'é nii dooleel.

** nd in later years he will be grateful that he was taught about his clan-
ship, so trnat he will be unashamed to relale to himself.

———=Jb 44d04 dii be'iina’igii yd'at’'ééhgo Ayiilaago naas ba &lchini yee
rinéi’nitindoo.

4 You see, when thic philovoply of life provides him a good life, lhcn luter
on he will teach his own children by y means of it.
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Thus, the teaching of what seems to be a non-essential
course to an outside observer was intended as a medium for the
transmission of important cultural values, This values
orientation would then facilitate the mastery of Western culture

as well,

--—-=Alchini bizaad yinikwiidool'dtigii bimiyé, diné bi'd'ool’iyl t'adat’é,
diné bi’oodly’ aldd’ 44ddd inda ko' dilt'a’d3d hodees’daddd hooghan biyi
ghoot'éhigii A6) £1'do’jL dhoot’dhigii 13 &1 bee na’nitin.

o Aleo conctituting the source of our teaching was the purpose of having the
children become agu’n avare of and relcarning their language; their cul-
tural practices, their faith and their sourcc of life, lhe fire and dwell-
ing place, und their currounding cnvirorrent.

----- Aadd0 1nda asdzani badahiistl’'o ddS bi’na’ach’gah 14, sis daatl’d, ts'aa’
daatl'd, dii alchiniydzhi yihwiidool'aal biniye.

‘* And then the rug and arl work of the women, such as Lheir sash bell and
hatket veaving--a’l this should be taught 1o the ehildren.

—---A2d60 ts'ida t'aa at'é ahidinilnaago yidahool'aah doo, dii dahiistl’d
aldd’ yihool'aah doo, inda akal daatsid ddd bééshligaii yitsid &5',
ako éi alchini yil nouséélgo yihool'aahgo aaddd t'aa yil dita’doo.

0 Thus, we want them to learn everything in both cultures; we want them to
Jearn v wbyr and Later, work such as silveremiihing; thus the children
(at (he s time) grow up with knowledge ineluded in books.

----- Aadéo inda k'é yihool'aah, shadi ninigii yihool'aah, shitsili, shideezhi,
stvima dod shizhé'é ninigii yihool'aahdoo, haala ta' k'é ha’ninigii doo
bilt béédahdzinda.

o And besides this they will learn the right relationships wilh other kin,
swel ag "my older sister", "my younger brother", "my younger sister", "my
mother and father";, "--they will learn lo vay this; the reason for this is
that many elildren (nowaday) do notl Kuow how to cxpress themselves in
the right vay.

~—---J6 dinéji &'ool’iilii altso bii' haiikai nit'éé’.
** You sce, we have almosl removed oursclves from the Navajo way, in
our education, completely.

----- K'ad éi nizhdnigo bitsiit’43ddd niléi bikdshliaji’ diné bi'd'ool’iil ddd
diné bizaad yindhool'aah 4addd bilagaanaak'chgo yati'dd’ yihool'aah.

4 fllqw It {5 good beeause we have re-intergraled the whole body of the Navagjo
ways of wlwuatlon and use of Mavajo and bnglish languages are mastered.
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6.2, OBJECTIONS TO EARLY DEVELOPMENT
The fact that there was considerable discussion within éhe
Chapter about the goal of the program and the instruction ﬁeeded
to implement this program goél implies that there was doubt and
disagreement. The first issue to be confronted was the desire
on the part of some parents for their children to learn English.
In turn, they assumed that the best way to for their students to
learn Englich is in an English-only classroom.
—-—-£3356 dahdaiit'y’ malinioii &1 Tsé Nitsaah Decz’dhi hoolyéhigii, Chapter House
bryi' baa yati'go hodeesh’zhiizh.

And Lhen discussion of Biligual Education for Rock Poinl Cormminity was
first initiated at the Rock Foint Chapier.

*

—----£3306 Tsé Nitsaah Deez’dhigi é1 diné bizaad 486 bilagdanaa bizaad t’aa
brl ah11’ sinilgo Olta’doo hodooniid. "

** And then the S('f:ool al Rock Point will operate und educate children through
the use of both English and Navajo languages, it was said.

————— 23486 1a' &% t'43 Waashindoon bi’dlta’igii bini’dii t'4& dadiiniidgo
4431 baa mydzti', dii la’ niha'dlchini t'66 Olta’gone bi'niilnii’go
bilagdanaa bizaad t’'éiya yihool’aah.

ind then there werw some who wanted lo continue the BIA school, and as a
pesuit the e wvas discussion to the effect of "if we continue fo allow the
BIA to h our children they will learn only English'.

At

————— Ako niléi nihizaady¢e 466 nihi'é’ool’iil yee sha’ éi hait’ée dooleel, dii
kéne' haz'aagi, honeeshuish sitaagi, Ao ko' diltli’'gi, inda tsesk’eh
haz’aagi.

AV Thus (vas the reply) what will become of owr ways of doing things, the
things at the place of our dwelling, our five place, our fire and the placé
of our bedling? [

————— pii mhild ald3’ nihina’'nitin hélgone’ bini'dii t’43 akét’ée dooleel,
bilagdanaa bizaad t'da bil &hii’ sinilgo 6lta’ dooleel hodoo’niid.

44 e have all this for the teaching of our children; let us reserve that
and tnlergrate [t into the Angld way of inctruction and use it lo educate
our children, 1t was scatd. o

————— Ako t'aa yd bee alts’'d'aldahgo tahodoolzhiizh.

R

Thus, there were Jiffevent feelings about bilingual education for some time.
*
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Addressed to this objection was the overall goal of re-
integrating their children ‘into Navajo life, as described in

6.1. above,

Another issue was.the doubg that_ﬁavéjos were capable of
operating their own schools so that children could be educated
ef?ectively. Program proponents replied to these doubts in two
ways. First, they observed that'leaving the education of their
children todlhe BIA wag what got thém in trouble to begin with,
The second, also outlined by the speaker belog, appears to be
implied by the first: since the BIA could not educate their
children, the community aé least deserves the.opportunity to

make their own mistakes,

————— J6 niha’alchini éi lta’ gone t'00 bi! milnii’ nit’ éé', ako doo bich'i’
)meltlgoot:oornharum*tu1nth$

Yoy see, when we sent them to school to be taught before, we stopped our
side of tlie instruction for our children. : )

————— J& dko nit'¢¢' alchini doo hazhd'd nitsékeesda nahalin silii’.
9 Lou see, as a result of this, we discovered that our chitdren no longer
vero zlznkmqg propeplz

——-——Aadoo blnllnaa alts’'a’aldah 511; 1gil é1 Waashindoon biyaa haikai, "é1
doo nmihd ya'at'éehda, ha'dt’iisha’ bee dabiiniilyeedoo ninigii t'dd ahaydi.
4 And then, because of these resulting difficulties (wilh Lheir children)
we disaccociated curcelvec from the BIA; thus, many said this is not good
For ue Navajo, "how can we operate owr own school?".
. 2
——--£4dS6 bini'dis j6 t’aadoole’é nibihonit'aahgo t'éiya bééhdzin ninigii
aldd’ t'6o ahay01, &ko bini’dii t’'aa nihi dabiiniilyeed doo.
** . and then, the caying of many more was "so what? a person can only learn
through uxpcrzmentatzon, so let us give a try to run our own school™,

————— fko éi biniinaa i'dx’yoo’'nil hodooniid, dko t'aa Waashindoonjiigii ba
ala niidee'go éi t'aa éi dooleel, 43déS diné doo bilagdanaa bina'nitin
t'ad bil ahii’ sinilgo Olta’igii dé' dooleel.

*4 oy that reason it was said "let us vote; zf you on the side of W&shzng—
toa win, we will continue as a BIA school; if you on the side of using
foth Navajo and English languages for instruction win, so be it'.
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————— Ako i'dr’yoo’nil hodoo'niid, &ko diné bi'élta’ nohsinigii inda kot ’éego
sha’alchini ihool’aahgo 6lta’doo nohsinigii &4ddS Waishindoon
bi'élta’ bini’dii ndds yilwoldoo nohsinigii aldd' bd ida‘diyoohnit,
kodzaago, dinc bizaad dod bilagdanaa bizaad t'4a bil ahii’ sinilgo dlta‘doo
hodooniidé¢é' ba ald’'niidee’go bee honeezna. ‘
ks, "we will vote!, it was said, thus "those who arc for Navajoroperated
school, that ig those who want Lo be tnvolved in the education of their
childuen, and thosc-who want the BIA to continue the education of your
children, you pole as you please”, 1 was said; Thus Lhere was a marjority
vole fer the use of both the Navajo and English language” for the education
Of thelr children. ,

A

To be sure, some,of the decisiveness with which the events
are described as occuring may be due to retrospection. The
Board, for its part, was very cautious toward the way in;which
it dealt with the Bureau of Indian Affairs, and went out of its
way to avoid outright confrontations. When the readers consider
these éﬁotes, theywshould examine more how Navajos saw
themselves as having to overcome a long-ingrained }ack of
cbnfideﬁce which they had in dealing with people in‘authority B
and in runniné their own affairs., One speaker attributed this
lack of confidenée to a generalized insecurity inherent in the —

feeliﬁg that the people here had never undertaken such a venture

before,

————— Yak'ijy' danilinigii éi dii biniinaa éi t'aadoo dediiniida. .
Y Those who were againct il (i.c. lhe. school) never really stated their
reasone for being againsi it.

~--=-J6 t'65 shii doo nidayéliida 4din t'66 &jini £'66 shif két'é.
Y You cee, perhaps they doubted the (possibility of the school's) success;
"they are luing" was' perhaps their feeling.

~-—--fko 1id34’ d6lta’ akddoolniil hodoo'niidgo, t:§5 yé,dog da’gh%jooﬂlégda,
ch'inidahaniih t'é4 ani, 1idda’ bilagdanaa dé6 t'aad diné niliige yil
ni'aazh. . o . ,
#¢  fhys, during thal time some didn'l belicve it possible fbr.the;ﬁavago to
ope. ate their own cckool, caying "I do not helieve it pocsible.
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——-—-fko t'4d adzaaydd ajini, 10 kdét'dego éi nitsahakees, jO dii shii bi-
niinaa la' yits’'3aji danilii nit’'¢¢’. .

**  Thug, "I do nol believe it pocsible" wus the thought of some; you see,
this was the reacon come were againct it.

----- £ko, "shi (i Wadshindoon bi'élta’jiigii, jo daani nahalingo 1idjd’ t'aa
1ahidi daats'i shiindal baa'atah azlii'go. ‘

*4  Thug, "I am for the BlA schooi" wus the statement made by some; thic was
during the time i attended one of the meetings.

-——--J0 11d3aa' ¢i adaadan diné bi‘élta’ két'éhig@i, iidéé"igda nahgdd naaznil
"s1lii’, akondishii t’aa doo ahaahodzddli t'éiya atis aniltsogo baa
n1tsahakees. '

You see, there was no Nacajo-run school, und as a result, people were per-
hap: do.btful of each other, (theruby) outweiyhing other considerations.

LR

Interestingly, individvals in the area were well aware of
developments in Rough Rock Demonstration School, to the
southwest of Rock Point, ang maintainkd that the community
dgcisions to start a school theréwere based on the same
concerns as at Rock Point, and faced the same issues, 1Indeed,
the Rock Point people visited Rough Rock frequently. Thus, it
appears that much of the” the insecurity was seen as revolving

arounq the generalized doubts that Navajos were capable of co-

operation toward such ventures.

A third source of questioning was the fear that there would
not be enough money available from the BIA to continue the

‘school's operation.,

----- Dii Eég:éggo 61ta"@oh9deest'énéadéé' éi la’' doo yik'ida’'diitjjhda nit'éé’,
ako haadee’ sha' ei béesoo nidadidiit'ailgo” daani nit'éé’.
When this bilingual educational program was first discussed for this school,

some people did not understand; Thus, they quectioned it at the time, saying
"where will we obtain money io run our school?.
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While the issue was evidently resolved throdgh a

combination of community-level discussion, administrative

o

jawboning, and demonstration (Flannery, 1973), people still

worry about the availability of sufficient funds for growth...

~——-=A2d&S naakits’ aaéhh;; niniltta'go éi hggéiié é1 hddahgo Slta’'igii
yich'i’' danaadidoodaal.

And wher these children finish 1hu high school, where will they go for a
higher education?.

LE3

--—-Ako é1 db’ t'aa kdd keyah ba nahodldootaal 43d% y11 danljahlgll atds’
ba holoogo t'dadoo bich'i’' andhddt’i'i nida’iiltaahgo t'dd daji’
anahékaahgo, 6lta’ le', laanaa hwiinidzin.

Thus, we would lcke to set aside a land around here for highce education;
we would like them to have a dormitory, so that they can stay here while
they are getting a higher education; this is our wish.

At

-———fko Waashindoondé¢' béesoo ta’ bee nakd' andd'dlyeedgo hooghan ddd bee
biyi' dé¢' hadahodit'éhigii t'dd’At’é bee ninddnao’'niil niidzingo
baamitsiikees.

Thus, we would like more funding from Washington in order to build more
dormitories with all the inside furnishings; we wish for all this to
happen as we think,

LE

—-—-Ako diigi at’'éego éi amd dd6 azhé'é niilinigii 4ad00 amdsani ddd acheii

niilinigii baanitiikees, két'éego é1 nihil ya'at’ééh ddS baa nad'iikaah.

This si the way we as mothers, fathers and grandparents do in fact think
and look forward, and we ask for this from the funding agent.

* 4

,..or for present program goal implementation,

————Jb d11 Rock Point-ji Olta'igii éi t’aa lahago, dii béesoo ha'ninigii
t'éiyd bi’'ch nahalingo baa hane’.

*4 You see, at this school at Rock Point, there is one draw back, which
18 that there is barely enough money fbr ite operation.

——===Ako doo t’ 44 kwe'é t’ elya &kot’ée da, ndi t'aa’altsogo, Wadshindoon
bi'dlta’'gdd ardd’ akédt'e. ‘

**  Thus, this iv noi the only place facing this, but all Covernment funded
schools.

~—w==fko aajllgll é1 béesoo daash;; nlltsogo ba &din éi blnllnaa haani ttsogo
shii, t'da dikwihi yee' éi bii' sild nahalin k'ad &két' eego hoolzhish.

4

Thus, now the money available for bilingual education is small; therefore

we have integrated only a few of the things we want to integrate into
our educational program.
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6.3.

EX

relig

[

ISSUES ARISING AFTER THE PROGRAM IMPLEMENTATION

Once the program was in process, a number of those who had
either questioned the educational approach, or who were taking a
"wait-and-see" attitude were convinced of the program's efficacy

through its demonstration.,

----- J6 k'ad ¢1yd le'dda diré mzhonigo yaa'akoniizii'go nihik'ina’aldech.

Thus, there are now many Navajog who ..ell understand, anl are bringing morve
and more children here.

----- AddéS k’ad ¢i Ali kwe'é Olta’igii hadeesiid biniyé haashii nizaadéé:

nihaanida’aldah.
And nov that we have a :chou! here to be vbserved, many people come from
Jar awmay to observe.

-----A2d66 dii kwe'¢ Olta’igil t'ad danizaaddd’ ndi ba'adichini nidayii'ééshgo

1a'ada yahaada'diil’ith.
And then many parenls ccme from a consideruble distance to bring their
children here for rejiciration at this vchoul.

----- "Dil diné ddb bilagdanaa bizaad 3addd) diné inda bilagdanaa be'é'él'y’

t’4d brl ahaah naanilgo Slta'igii nizhdni" daaniigo’ ba'alchini
nidayi1i'éésh. :

"Tt is good that the Marajo and Brglish languages are both being tuught
s’z;o'lzby-side as a method of teaching", they wuuld say av they enroll their
ehildren.

----- Dii amd dod azhé'é éi dii kot'éego Olta’igii binahyi’ két'éego dayiil-

tsdago 4adod yaa nitsidaarzkéézgo ¢i aadég’ ba’dlchini nidayiiniil.
When they suw this way cf learning and thoughl about it afterward,
these mothers and fathers would aftervard. enroll their children here.

One issue which had erupted as the program progressed was

the degree to which Navajo culture would involve the teaching of

lon, The teaching of religion has been a bone of

contention because Rock Point shares with many other parts of




the Reservation a diversity of other religious faiths practiced
by Navajos who nevertheless call themselves Traditional. Among
the three dominant religions in the area are the Traditional
Navajo Religion (Dine k'eji bi'oodla'); the Native Aﬁerican
‘Church (Azee' bee nahaghaaji bi'oodla') and various
denominations of organized church-controlled Christians
(Bilagaanaa bi'oodla'), and some Navajo—éontrolled Christian

churches (oodla' t'aa dine dayiilyeedigii).

One concern voiced by students of Navajo culture elsewhere
was that Christians and Native American Church people would
disagree vehemently on the degree to which Navajo culture should
be taught. while the small size of the ethnographic sample
precludes a definitive answer, it appears that all the religions
co-exist witbin the school community. Co-existence appears to
pe based, at least in part, on restrictions placed on the
teaching of Navajo cultural knowledge, much of which is sacred
and thch could be easily abgsed. To state the timitation is
simpld: a conceptual difference has been made by at least some
of the Navajos bet;ween whag Qould properly be the domain of the
home and what should be taught in the school. The latter was
properly the domain of K'e or "clanship, while the former is

referred to as specifically sacred teachings, to be imparted

through the family.

It was very difficult to ascertain what were the crucial
properties of K'e which distinguished it from the more sacred

teachings of Navajo medicine men, the Native American Church and
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the Christians. One Navajo, however, ventured an explanation of
the differeﬁces. The key difference appears to be that
religion--whatever its foundation--is comprised of unchanging
beliefs, while K'e--and culture--are comprised of piinciples of
how humans should act toward each other anc how children should

be brought up to act accordingly.

I don't really know what...they teach here because nobody
has given me a general idea of what they teach, but I know
clanship. Way back we used to get told to run and all
that, and herd sheep....There are a lot of places where the
are empty corrals [now, however]. Most parts of the
culture--I think--should be taught so that they [i.e. the
students] know their culture. When some people brings up
the culture [however], they are confused with the religicus
[aspect]. I don't think they'yean the same thing.

The way I understand it, culture is nothing but the way you
have been brought up--up to this day--as our grandparents
taught their children since they are younger until they are
adults, and the way they dress, [the way] they act and the
[way they] addresses--this is culture, the way I understand
it.

[Culture is when] your grandparents would tell you “"don't

just lie there, do something, get up early in the morning.

Run! That way, when you grow up, you won't be late to do

Héthing, [or be] lazy"--all that. "You may as well be

prepared for the life ahead of you." That is what you would

be told.

Culture, as the individual describes it, is thus a set of
orientations and proscriptions which children shoulé@ learn and
follow no matter what their beliefs, He offers further
explanation by suggesting that "respect" should be taught, and
especially because much of the oppoffunity to learn these things
through practice are no lbngei available (c.f. the observation in

the first speaker‘s quote, that many shegp corrals are empty).
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Again, we interpret this "respect" to mecan acceptance of the
proscriptions and values derivable fron the bellefs without
accepting the beliefs themselves. Thus, one may perhaps be
téught.the importance of legends and prayers, but not actually
. have to undergo a ceremony. Similarly, a teacher might teach
about the importance of a ceremony without‘reciting the actual

changes and prayérs which have important power.

On the other hand, another speaker discusses how he taught
various subjects in Navajo class which pertained to traditional
practices. Nevertheless, the importance of these practices in

leading a'good life is stressed, not their sacred nature.

————— Jo Qii ¢ e n:;angadéé é1 £dd altso t'ad yé doo bit

Jeu dahozirda nlt'QQ ' aaddo hoshcg:' 1a° aaoo b1l naho-

sésne’; dko k'ad &I £'ad vaa'adshonizin, 4addd aydogo
nida’idiikid.

Yo goe, when I first came here, jusl aboul all (the sludinis)
Keew LiL.2e of what T was Leanhzng them; then later, I laught lhem
many things, so now Lhey understand clearly and ask many questions.

————— Dii kwe'é t'6O niyahago éi awééts'ddl al'i yldahool aa’
43d6d bee hadit’éii ddaalydhigiida.

A4 yhen I fivst came, they had learncd rames for many parts
of the Cradle Board Art York.

————— AAdc6 dii bee adizi al’ 1191 da, inda niléidéé’ bee iina
al'{igo binahji’ hosiidliji'gddda bil hashne’.

A1 And then I uould te?l them about the Navajo spinning stick
i, fbr spinning wool for weaving yarn): lhe arl of
makzng i1, kow to make a living by it, ond how we grew
up by means of iLl.




————— J6 11d¢¢ A1 naanish agaad*ngo koL'éego hesiidliy'; jo
k'ad e1 kOO naamish d&ahdld bidishniigo bil hashne'.

Tou see, when we grew up there wgs no wage work, so I Lell
Lthem "you see, now there 1s wage work',

————— Aadoo dii hooyhan d0' 1a’ andddeiilyaa, dko hooghan
S1'dayl 65 bui® sildii da bee bil nahosésne’ . '

44 And then we made a Lraditional hogan (i.e. huse); thus, -
T would tell them about the ieaching arcund and inside
the hugan

————— Adddd A'1l al’qq ddaalyéii ddd chodaco'1igi dubinabinishtin.
" and then T would tcacl them about tle different names of
©oplants ard how Lhen ave used.

The first speaker adds that some Christian leaders may have
misunderstood this distinction, between aqfual ceremonial

performance and respect for the importance of the ceremonies.

rd
[When culture is taught] all there should be taught is how
to respect. That is all., Well, you know, some of them
will like to be a priest, or SOmethlng like that...,I think
those are the kind of people that mix what the culture and
rellglon are, I wonder whether some of these people work
here at Rock Point. I think they are Christian. And when
somebody talks about the culture, they think it is the same
as religion, Some of them go to NAU. I don't know what
they learn about that. The way I know it is that culture
and religion are not the -same, ,

The way the dlétlonary [defines it]...culture and religion
have different meanings. And religions will have different
meanings too. That's why the people are confused. That's
why they say "I don't want Rock Point to be taught in
culture.”™ That's why they get mixed up.
6.4, OTHER ISSUES OF VARIABILITY
While an increasing number of parents have been sending
their children to Rock Point as the program continues, the fact

remains that there are other schools in the area to which
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parents send their chiadren, 1In fact, right across the road

from the Rock Point School is a Lutheran mission school serving
children from nearﬁy.

Religious issues similar to those in 6.3. appear to be of
some influence toward urging children tc attend the mission
school. However, the students have a great part in deciding
where they will attend. Some are better at mastering English
and do not want to take up time learning Navajo. This is
particularly true for highschoql students who have spent most of

their educational careers mastering English elsewhere.

Our kids are all mixed; there are some [who] like doing
sort of writing down--they are writing Navajo and all--but
some of the professionals...don't even know how to write
two times two, but they do better in the [writing skills].
That is what one teacher from NAU [Northern Arizona
University] told me....I think that the students are the
same way with that: some of them go faster in English and
some would go faster in Navajo. I think that--whatever
they are fiqain——they [should not be] pushed to do what
they dc not want to do. If they do not want to do the B,
Navajo, they can just let it go--maybe give them a test or
something, and let it go to English.

cher parents mentioned similar decisions on the part of
secondary-level students. One girl had grown up speaking no
Navajo and therefore found the Rock Point system difficult. She
theretore reportedly did much better at a nearby public school.

Student distress with such difficulties have been noted in other

Contract Schools.

As for parents who send elementary school students
e}séwhere, there is less information in this study. Some, are
indigent and cannot afford to‘keep their children at home, and

as a result have had to relinquish educational responsibility to
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perhaps a BIA dormitory school.

Again, the student decision plays a great .part, with some

of them having no desire to learn certain subjegts required by
Rock Point, such as Navajo.

Our kids are truant like that. [My kid,] he wants to be an
engineer. Right now he would have been pushed back [i.e.
held back in high school a grade] btecause he does not know
how to write Navajo. We could go faster in English-~in
math and all that--so he has been put back in the Navajo
wrltlng....Anyway, I let it go and I told him "you finish
it here; you have one more year to go." ind he told me "I
am not going to school anymore; they put me back where I
was because I do not know this Navajo; they put me back
where I was before; I am not going." So, I told him "there
is a bus out there, go and pick up a bus for the Red Mesa
Public School” He just jump and took his book and took off.
Down chere he got put just one year...behind his [older]
brothers [because] they gave him tests. So, he went on
through [to] Engineering School at Phoenix.

We could nowhere find a rule that stated that students in the
secondary levels of school were held back in their progress
because they did not master Navajo language classes. Some
adﬁinistration maintained that they wished that this rule were
the case, but that it was not. Thus, other factors may be at
work Here. Fdr example, it was reported tﬁat some students
simply wanted to avoid the often burdensome respon51b111t1es
they had at home, and felt that a boarding school would be a
good place to get away from them. Many more such deci§ions are

also no doubt possitle.

6.5, - WHY ROCK POINT AND NOT SOMEWHERE ELSE?
The concerns voiced by people in Rock Point have been

raised elsewhere on the Navajo Reservation, Only rarely has

this voicing resulted in action being taken toward the




contracting of school program and a movement toward community
control. Blame could easily--and with good reason--be laid with
the Bureau of Indian Affair's opposition to such programs. The
Bureau made évert attempts to delay and frustrate the
implementation of the program by regularly raising issues of
pclicy and contracting, ahd by inciting community resiétance by
telling 1oéa1 BIA school workers that they .would lose their jobs
(Flannery, 1973). But the question remains as to why Rock Point
and Rough Rock still managed to initiate their programs while
othets did not. A good part of the answer therefore resides
with the organization of Rock Point's Chapter, Schocl Board, and
school staff. A highlighting of these featurés from the
viewpoint of the School Board and Administration may help

explain the program's success.

Perhaps the most important factor in the school's success
is simply that the program has been in action for a long time so
that decision to contract could be made more on the terms of the
School Board, then on the broad sweeping policy changes in the

Bureau (seé 6.1.).

This also means that they decided to contract the program
before the Indian Self-Determination Act provided Federal
mandate. Title VII monies too came much later, and their use
has since been discontinued. The school thus had the
opportunity to develop gradually, and to do so from within, not
in rapid response to oppoitunlty (or emergency) from the Federal

Government.
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SECTION 7

CONCLUSION

P

In this report we first’discused in Section 3, how we came
to define and choose Rock Point as an exemblary bilingual
education program. In Section 4, we provided a structural
description of what kind of education the parents'and staff -
involved with the school wanted. What they wanted, in effecf,
could be seen as a philosophy of education étated as an eﬁd
goal--the well-directed person--and a sequenée of objectives,

stated as the kinds of values. they wanted their educated people

to' have. ’ |

Iﬁ Section 5 we described how the schéol implemented this
philosophy of Navajo education through the teaching of certain
elements of these activities, The Navajos clearly intended this
instruction not simply as the strict impartation of Navajo
cultural knowledge or of Western skills per se, but as important
elemeqts in values orientations which would facilitate the
learning of Navajo knowledge, and by implication, Western
knowledge., While this intent is made manifest in Section 4, it
becomes more obvious in Section 5, because hére, the eftects of
this instruction are described more clearly; and these effeects

are the orientation of the idndividuals's thought and ability to

learn--in Navajo terms,

it is with Section 6, however, that some of the doubts
about the Program are dicussed, which Navajos in the community

raised. For the most part, these are doubts still raised by
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Navajos elsewhere on the Reservation, to this very day (Platero

et al, 1977). Thus, many Navijos are still against bilingual
education because the Navajo language is considered something
which should be taught, ip/its religious contexts, at home, not in
the purportedly foreign contexts of school. Similarly, Navajos
voice doubt that they can run their schools. They also fear
forfeiture of their scarce funding, should they so wish to “"go

H

contract" (Platero et al, 1977).

At the same timé, they complain about the unilateral
decision-making, the lack of individualized care for their
children, and policy-based disregard by these schools for the
cultural heritage of the Navajos (Platero et al, 1977). They
similarly lament the scorn for Na&ajo ways brought home from
school by their children, the deterioriékion of their Navajo
language competence, and their inabilify to cope with a bicultural
environment. In fact, an increasing number see good need for
teaching in two cultures (Roessel, 1979)., In Section 6, then,
we aldo discussed the features of khe Rock Point Community and
school which allowed these concerns to be converted to

meaningful action in Navajo terms.

In the remainder of ‘this section, then, we must remind the
reader just what this report is and is not. In 7.1, we will
address ourselves to issues inherent in the limitations of
ethnography in general. 1In 7.2., we will discuss some of the
limitations which emerge from the uée of cognitive ethnography,

and the fact that we concentrated our interviews on what was




important to the people in Rock Point, rather than on a pre-

arranged set of questions.

7.1. REPREéENTATION AND PSYCHOLOGICAL REALITY
7.1.1., . DEPTH OF INTERVIEW VS. BREADTH OF SAMPLE

First, we may ask whether or not the Report treats
adequately the breadth of knowledge and opinion in Rock Point
toward the school. To insure beyond a reasonable doubt that we
have in fact done so requires a statistical survey, which is
beyond the scope of this study. Nevertheeless, the depth fo the
ethnographic interviews, combined with the small numbers of
people sampled, compensates to a degree (See 2.1.) for lack of
breadth. This partial compensation is in part possible because,
first, individuals could discuss what they themse%ves know about
other opinions. Second, in-depth interview of the nature done
here will usually obtain variability of opinion in a small
number of people. Third, Rock Point Communtiy was small enough
that a judgemental sample ébuld be obtained of different people
involved with the school in different ways, and’éttitudes
compared (See 2.1.3.).
7.1.2. . THE SHARING OF A BODY OF KNOWLEDGE: PSYCHOLOGICAL

REALITY

Second, we may ask about the degree to which all
individuals adhere to the phiiosophy outlined in Sectin 4, Two
further questions derfve from this. The first concerns what may
be 1posely termed psychological reality. The secénd pertains to

a.peCuliar form of bias (see 7.1.3.). The question of

psychological reality involves determining the degree to which
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all individuals in a community or social system share certain

perceptions or knowledge. We assume that all individuals of a
community must share at least enough knowledge in order for the
society to function as it has been described as functioning in

this ethnography.

Again, to pinpoint beyond a reasonable doubt the degree to
which knowledge and perceptions are shared requires statistical

testing of cognition, which is beyond the scope of this study.

Thus, for example, we could conduct a multidimensional scaling

of shared attributes among a random sample of at least 80
people. If the attributes clustered with high correlétion among
terms within these clusters, they would have a high degree of
semantic similarity kif the elic¢itation' instrument were
constructed properly). In turn, if they had a high degree of
semantic similarity. taxonomic trees could be inferred from the
clusters (Burton & Nerlove, 1976). If these inductively-derived
trees were congruent to those derived from the ethnographic )

study,; we would have validated the ethnographic conclusions.

One additional detail is necessary here. The best way to
conduct such a survey would be to conduct the ethnography first,
so that the testing, or elicitation, ins@rument coyld be worded
properly and hypotﬁeses properly defined. Short of this approach
(a rigorously desfrable one, to be sure), it ié safe, at this
time, to propose that, because of shared meaning of terms used in
the Navajo language all individuals have immediate access to this

knowedge because, once communicated this knowledge should be




understood and synthesized by all its members. The way to test
this simpler proposal, or hypothesis, is then simply to present
the synthesis in Section 4 back to the School Board (or other

polity) and solicit their approval or critique.

Thus, we assume for now that the taxonomy presented in
Section 4 is a synthesis from the interview information of many
individuals, and not in the head of any one person, The
taxonomy is ngaertheless a description of the cultural, system,
because we assume that all individuals share at least enough of
this knowledge not only to initiate the program, but to keep the
social system (i.e. Rock Point Commupity School) operating and

evolving.

7.1.3.  BIAS AND CONSENSUS

The question of bias enters here because it is necessary to
consider the possibility that some key individuals in the system
know more about it than do others. For example, some
indiv%duals who had been with the school for a relatively long
time (since its inception, for example) might be more familiar
with philosophical goals of the schools than would newer
members. Consideration of this possibility prompted the
researcheps to sample, initially, individuals who had been
involved closely with the program a long time and then
interviewing a second sample of individuals who had been less-

1

involved, or whose children went to school elsewhere (see

* 2.1.3.). Through this judgemental sampling we found that sharp

differences in attitude toward bilingual teaching seemed related
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less to deep-seated differences in community and more to how
long the individuals had worked with the school and had learned
informally the philqsophical‘principles. Thus, sampling bias
had to take into account the inforﬁal socializing influences of

the school itself on the workers and community.

7.2, FEATURES AND BIASES OF COGNITIVE ETHNOGRAPHY
The application of cognitive ethnography requires that we
address ourselves to
A. The generality of the philosophy and its immediate
applicability .

B. The fact that it is an ideal formulation and must be
compared against the reality of classroom performance

C. The fact that this is a description, and while
applicable to an evaluation, is itself not an
evaluation.

D. The reasons that various parts in the Program, such as

the development of the Postsecondary program, were
discussed less than the primary and elementary.

7.2.1! GENERALITY

A quick glance at the master taxonomy in Section 4 conveys
the idea that the philosophy is highly generalized and stated at
a high level of abstractlon: y, With high abstraction and

generality, it is also applicable to the whole life of a person,

These issues have all pointed to one central one: is this
a philosophy of learning in general, which any Navajo could
have, or is it proper to Navajos at Rock Point? We maintain
- \

that it is proper to Navajos at Rock Point because they
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themselves observed that they refined their philosophy as a

result of observing the program in actin. Moreover, since our
questions were initially directed toward finding what weré the
impacts of the school p}ogram (see i.l.3.), it is likely that
the philosophy pertains to one of education and schooling,

\
rather than of learning, in general. !

7.2.2, IDEALIZATION VS. THE REAL

Some teachers and staff at Rock Point School maintained
that the philosophy is an idealization of behavior, or a
proscription of ideal behavior, and does not spell out clearly
what is dong in the event of discipline problems or other
educational-related issues. We would certainly have to concede
that this is true, to an extent. However, these staff also
observed that the study was applicable toward more particular
activites in two ways. Some Navajo staff observed that one
épplication was the development of Navajo curriculum, which .
could be exicnded from what had already been formulated from the

Report.

Some non-Navajo staff observed that it provided a basis for
how to expect that students would and should behave in class,
This observation is clearly important more widely than at Rock
Point because it addresses itself to the question of how to
define and analyze issues in the school and classroom. For a
long time there has been a tendancy to attribute problems in the
classroom to the culture of the minority student. To be sure;

such an approach is certainly an improvement over the informal
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tendancy to blame problems on lack of parental and student
concern for education. Nevertheless, when this approach is
narrowed only to the student and his or her family, it becomes
simply a more refined version of "blaming the victim." The
obvious solutign is to look at school, student and family as a
svstem (Bohannén et al, 1973), and any good ethnography, should
aid this inquiry '

Thus, this study is not a proscription of how to teach; it
is a systematic perspective. If this is true, then it is also
unlikely that this study is a guide for how to réplicate this

program elsewhere.

7.2.3. EVALUATION

Rock Point School System has an intricate combination of
internal and external evaluations for their programs. The
external ones are required by the BIA, the Navajo Tribal
Division of Education, as well as by a number of granting
agenc%es contributing to the program. Mention has also been
made of explicit classroom observations in 5.1.3.ff. This study
is descriptive, and it is unlikely that it would contribute

directly to either internal or external evaluation.

On the other hand, it is ‘possible that it will contribute,
in the future, to defining paiameters for such evaluations. For
example, if an outside evaluatof decided that the classes were
too structured, Rock Point staff would be in a position to
require that the evaluator took into account the Navajo

philosophy of education in its final recommendations.

~
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7.2.4.  WHY-NOT THE HIGH SCHOOL?

It is obvious from the description in Section 5 that the
high school and junior high programs are not as intricately
described as are the primary and elementary systems. Three
possible reasons emerge. The flrst, we must acknowledge, is the
possibility that we simply did not ask the right questions, or
did not dlrect,the questions properly once the open—ended
questions had been asked (see 2.1.ff). While this is always

possible, we also suspect that had it been a visible issue with

parents, they would have found a way of discussing it.

Also plausible is the possibility that the parents had not
thought as much about the secondary school as they had about the
primary and elementare ones. Almost all the parents and staff
with whom we interviewed had had at most a third‘grade
education, with the exception of the professional and

administrative statf. Thus, they may not know as much about

what a high school should do.
]

Third, it is possible that the parents have concentrated
more on the primary and elementary grades because theyg%ave
identified these grades (as have many other people, no doubt) as

ghe most important in the orientation of their students.

At the same time, it is obvious from Section 6 that the
parents have thought about: the school program, and fully intend
that their philosophical goals and objectives be throughout the
life of an individuall If this is the case, then parents are

}
simply thinking their program through at a comfortable pace, and
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are hardly to be faulted for advancing their program at a pace
which best effects their participation in the education of their

“children.
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o APPENDIX I
COMPARISON OF SCHOOLS BASED ON SELECTION CRITERIA

A-1. TITLE I ESEA

Title I funds are utilized, here, to provide supplemental
programs and personnel to ameliorate educational deficiencies in
langauge arts, reading, mathematics, and special education (in
accordance with PL 94-142). On the next page is a list of the
57 BIA-funded schools (i.e. funded either through Navajo Area
educationalAallocations, ¢ directly, through contract, with the
Department of the Interior through PL(95-561) reviewed. Of
these 55 are primary-elementary schéols anq two are secondary.
Tuba City, one of the secondary schools, shared facilities with

tge State of Arizona-funded school system. When information was

available, all were first reviewed as to criteria in "D" in A-1.

above.
Chinle Boarding School . Dilcon Boarding School
Cottonwood Boarding School Greasewood Boarding School
Low Mountain Boardiﬁg School Hunters Point School
Lukachukai Boarding School Kinlichee Boarding School
Many Farms High School Pine Springs School
Nazlini Boarding School Seba balgai Boarding School
Pinon Boarding Schopl Tohatchi Boarding School
Rock Point Communié Schooi Toyei Boarding School

Rough Rock Demonstration Schocl Wide Ruins Boarding School

Alamo Boardang School - Aneth Community School

134




Baca Bqarding School

Borrego Pass Community School
Bread Springs School
Canoncito Community School
Chichiltah Boarding School
Dloo'ir Yazhi Pay School
Crownpoint Boarding School
Dzil na‘o' dilii Day School
Jones Ranch Day School

L]

Lake Valley Day School
‘Mariano Lake School

Pueblo Pintado Boarding School
Standing Rock Boarding School
0jo, Encino Day School

Torreon Day School

Wwingate Elcmentary School

Fort Wingate High School

Chuska Boarding School
]

Crystal Boarding School

A-1.1. LANGUAGE ARTS

Beclabito Day School
Cove Day §chool
Nchahnozad fioarding School
Red Rock Day School
Sanostcee Roarding School

3
Teecnosvos Boarding School
Toadlena Boarding School
Chilchinbeto Day School
Denrniehotso Boardiné.School
Kaibeto Elementary School
Kayenta Boarding School
Leupp Boarding School
Navajo Mountain School
Red Lake Day School
Rocky Ridge Boarding School
Shonto Boarding School

Tuba City Boarding School

Tuba City High School

\

? s *

All schools carried some sort of langauge arts program.

Title I funds were almost always used to support Navajo-speaking

teacher aides to work with regqgular classroom teachers. These
aides were intended to "provide individualized, small or whole
group instructions" or to "provide reinforcement activities for

target students and assist the teacher by interpreting concepts

.

into the children's native language." ‘R\




A-1.1.1. THE INSTRUCIIONAL CAPACITY OF NAVAJO TEACHING AIDES
AND MATERIALS DEVELOPHMENT

Of the 57 sthools, Baca Boarding School, Canoncito and
Dennehotso explicitly included "bilingual instruction™ or "use C
of Navajo where needed" as part of thc activities, However, we
found that these differed little from approaches used in other
schools utilizing Title I funds, which can be described in the
_following terms:

A. Navajo-speaking aides are expected to provide

interpretation for teachers in general instruction

B. Aides then work with individual students or small
aroups of students who are identified by teachers as
having trouble with spoken and written English.

C. Instruction by aides does not have to proceed
according to any lesson plan, systematic translation,
body of curriculum materials, or testing in Navajo
language skills,

In effect, funds for Title I Language Arts appear to be
used primarily as a means of hiring low-cost Navajo
paraprofessionals to provide ad hoc translation for the Anglo
teacher, The term "bilingual" can be said to apply only insofar

¢
as both languages (Navajo and English) must be used, from time to

time, in the instruction process. The student's immediate mastery

of English language skills is the primary behavioral objective .

of these programé.

A-1.1.2., PERSONNEL TRAINING

Navajos hired in Title I programs do not qualify for many
of 2 promotion tracks and security benefits available to Civil

Ser..ce employees, .They are hired on yearly-renewable

contracts, While the BIA school administrators will generally




release such aides should they wish to participate in training
programs (such as the Navajo teacher Education DéQelopment
Project (NTEDP) administered by the Navajo Tribe), it is clearly
not to their interest to make the availability of these programs
widely known to their contract employees. This is because the
periodical absence of the aides detracts from the viable
functioning of the classroom and cannot be justified as the
upgrading of Navajo personnelhfor perférmance improvement, since

the hiring of these Navajo personnel is only temporary.

The usual justification given for this state of affairs is
that ther is a shortage'of qualified Navajo teachers, which is
true. However, the scope of Title I-funded progams éannot'be
interpreted, from the information presently available, to be

used in a way to ameliorate this shortage.

A-1.1.3- IMPLICATIONS FOR SCREENING
From the considerations in A-1.1.1, - A-1.1.2. we conclude
that none of the Title I programs in language arts can be said
to qualify the schools above for exemplary status, with one
exception: Rock Point Community School. Contrary to the
findings above, this school was the only one for which both of the
following applied:
A, The program was intended to utilize Navajo teachers,
not teacher aides, in instruction of the students.
B. The program was intended to utilize English as a
Second Language as the means to improve language

skills.

This means that Rock Point is the only school which adheres




to the position that initial instruction should procced from
Navajo, with English taught as a second language. It is also
the only school in which Navajo and English are taught side-by-
side throughout .the student's whole schouol career. Both
considerations are important because it appears that many
Navajos, if their hopes for the future are taken seriously into
consideration, would like Navajo and English taught
concurrently, not to have Navajo language-based material used as

a means of transition into English.

A-1.2, OTHER TITLE I-RELATED PROGRAMS

Other activities funded by Title X include reading,
remedial mathematics, and special educatien. These have little
bearing on whether or not Title I activities could be considered
bilingual education. The reading courses were all openly
designed to improve reading skills in English. Generally, age
grades 2 and up were the targets. Math programs were introduced
at later ages (grades 5 and up), and no claim was made to the
use of any forms of bilingual instruction, Special education
was instituted in response to PL 94-142, and again, no claim was

made for bilingual education.

A-A- TITLE IV ESEA

These funds may be used to upgrade secondary educational
services, including curriculum development, and therefore may be
discussed in connection with bilingual education. All schools
funded through the BIA are discounted from examination because

of BIA decisions made for Fiscal Year 1980:
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" Funds received for Fiscal Year 1980 under this part [i.e.
Part B] shall be expended for Library Resources, other
Instructignal Materials, Testing, Counseling, and Guidance.
Upon receipt of these funds, they shall be made available
to the Agencies and Schools on an individual project basis.
Funds allotted to Navajo Area for Fiscal Year 1980 [i.e.
Part C) shall be expended in accordance with the approved
Bureau of Indian Affairs annual program' plan.

(Navajo Area Report: "Attacking Educaticnal Deficiencies

Through Special Projects" FY 1980, pp 126-127).

No other Title IV projects have come to our attention from
state~-funded public schools. One contract school, the Navajo
Academy, is utilizing Title IV, Part B funds for bilingual
curriculum development. However, bec?use that program has been
funded only as of this year, it is not considered in the choice

of an exemplary program.

A-3. TITLE VII ESEA
A-3.1. BIA-FUNDED SCHOOLS
These funds are the ones specifically designated for‘design
of bifingual educational curricula, teaching programs, and
training of bilingual teachers. Forlschools funded by BIA, the
FY 1980 Directory does not list any programs. All that is '
reported is that:
Funds allocated to schools by the Office of Education,
Title VII, shall be used as authorized in the approved
projects. The main emphasis of Title VII projects in the

Navajo Area is in development of bilingual programs and
materials for Grades K through A- '

No schools were listed specifically for FY 1979 or FY 1980.

For FY 1978, bilingual educational programs were reported as
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offered at Lake Valley, Low Mountain, Pinion, Many Farms and

Sanostee schools.

A-3.1.1. SCREENING IMPLICATIONS
Many Farms High School was eliminated from consideration
because it failed to satisfy Criteria "D" and "G" in the
beginning of Section A- That is,
A. It is only a supplementél course, for one period per
day. )
B. It includes only.grade levels 9 - 12, and is therefore
"of little relevance to other schools who might have to
integrate high school curricula (as entrance
requirements for their students) with primary and

elementary schools.

C. No mention was made of curriculum materials
development.

D. Training and upgrading of teachers is definitely not
included in the program.

Pinion and Low Mountain--and also Cottonwood Day School~--
make use of the servics of AIBEC and NAMDC, Curriculum
materials requested from NAMDC included the Navajo language
vegsiéns of the Science Curriculum Improvement Study (SCIS)
prepared by NAMDC., These materials are written in thé Navajo
language and translated directly from English language versions.
Navajo teachers are provided an intensive two-week training
period in which they learn the fundamentals of Navajo literacy.
This literacy workshop is necessary because the materials are
written in Navajo. In the materials themselves, Navajo
summaries of given subjects are listed with key terms denoting

them, and a set of sentence attributes supplying further detail

are provided., Teachers are then at liberty to insert their own
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knowledge into the courses when drawing up their lesson plans.

However, these three schools were eliminated from
consideration because the-materials by teachers were pilot
tested only last year. While the reviews and comments of these
materials were favorable, more time is needed for long-term

review,

Sanostee utilizes the same services as Low Mountain and
Pinion. 1In addition, it utilizes the services of the Uni@ersity
of New Mexico staff who are flown in to upgrade and train
instructional staff at the school. This program, unlike the
others, has been in existence in some form for the last 10
years. Howevér, a review of the materials developed before the
involvement of AIBEC indicates that all of them were in English.
Thus, a true bilngual educatioﬁal approach has only been in

process for at most two years.

A-3.1.2., THE ADDITIONAL CRITERION: NAVAJO LITERACY

‘#inally, in none of these schools, is Navajo literacy for
the students stressed. We feel, in view of the discussion in A~
l.1.3-, that this critgrion should be included in screening.
NAMDC statf explained that the Bureau of Indan Affairs policy on
bilingual education tended to discourage any attempt to teach
literacy. Therefore, NAMDC CGE}iculum develgpment staf £ were
limited to training Navajo teachers and teacher aides in the

oral presentation of science materials (SCIIS).




A-2.2, OTHER TITLE VII NON-LITERACY PROGRAMS
A-3.2.1. PROGRAMS OUTSIDE BIA PURVIEW

Other schools, outside of the BIA administration system,

also receive Title VII help from AIBEC. This includes

Bloomfield, Window Rock, Fort Defiance, and Tuba Ciéy.

An examination of its Title VII proposal justified the
exclusion of Bloomfield from consideration because:
A, The primary goal of the program was the upgrading of
non-Navajo teachers rather than training of Navajo

teacher aides. R -

B. Navajo literacy was not to be taught in the schools.
Funding was not continued through FY 1981, in any event.

Fort Defiance and Tuba City require more serious attention
because both include programs for literacy. They will be
discussed in 1-4. below. Window Rock is dismissed because of
its deletion of literacy as part of the program.

A-3.2.2. OTHER PROGRAMS WITHIN BIA ADMINISTRATION SYSTEM
ASSISTED BY AIBEC

These schools include Rock Point, Round Rock, Pine Hill
(Ramah), Chinle Boarding School‘and Flagstaff Boardipg School.
These were not listed in the FY 1980 BIA Directory "Attacking
Educational Deficiencies Through Special Projects."

Nevertheless, AIBEC and NAMDC reported providing them services.

Chinle and Flagstaff and Round Rock are eliminated because of

the relative newness of their programs (2 years) and because

literacy is not practiced (see A-3.1.3- above). Additionally,
//// g /
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Flagstaff’s location in a border town suggests that a
significant perceﬁtage of students, although Native American,
are not Navajo. Thus, English is usually the main lingua Pranca

1

of classroom communication,

This leaves Rough Rock, Rock Point and Pine Hill (Ramah) .
schools. These programs have been suppdrted by funds in
addition to Title VII, and all are contract schools whose '
programs have been in action for more than five years. All
provid% literacy courses to their students as.part of the

bilingual educational curricula.

1-4, FINAL SCREENING DECISIONS
The following schools therefore emerge for serious

consideration as having exemplary bilingual educational

A, Rock Point Community School -
B. Tuba City Public School

C. Pine Hill (Raﬁah) Navajo School

D. Rough Rock Demonstration School

E. Fort Defiance Public School

F. Borrego Pass Community School

G. Little Singer Community School

With the exceptions of "B" and "E" these schools are all

community;controlled contract‘schools. L

We concluded that Rock Point has the most competitive
advantage for consideration, when compared with the other

programs. Our inferences are based on a perusal of recent
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evaluations of programs of these schools from the Navajo

Division of Education.

1-4.1. TUBA CITY PUBLIC SCHOOLS

Since 1973 there has been a center for :bilingual
educational curriculum development. While this center was
,originally intendéd for other Indian groups in addition to
Navajo, its emphasis shifted to Navajo by 1975. However it was
not until 1979 that attempts were made to'integrate the
curriculum materials genercted by this center into the standard
classroom instruction. This delay has been due to resistance by
State and District ad?}nistrations and-it is reasonaﬁle to
assyme that had it not been for the persistence of key Center
statf, there still might not be any classroom implementation,
Rock Point, therefore, has had a more stable and continuous

history, as well as qreater administrative support for its

program.

1—4.2: PINE HILL

Pine Hill School is unique in that its first bilingual
education materials developments were directed toward secondary
school students, rather than elementary and primary students.
Subsequently, its materials development has been'directed tbward
younger student clientele, as the scope of the school's program
was widened gradually to include younger grades, This is the
reverse of the progress that the other schools have made, in

which bilingual education programs are initiated at the primary

levels and increased in scope to include secondary levels. Rock
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Point, therefore, carries with it a;pompetitive advantage on /
A
Criterion "G" in A-1l. because ethnographic study of its program

would be more widely applicable to those in other schools.

1-4.3~ ROUGH ROCK DEMONISTRATION SCHOOL

Rough Rock Scool is thg first of all the Navaﬁo contract
schools. Begun in 1968, the school pioneéréd in the
implenentation of bilingual and bicultural gurriculuﬁ materials.
It also shares with Rock Point and Tuba City the distinction of

its own curriculum development center. Our preference of Rock

Point, in this case, is based on an examination of curriculum
materials, Rough Rock's materials feature a greater emphasis on
English language-written history and cultural description, '
rather than explication of cultural knowledge in Navajo. In

part, this emphasis is due to the diverse explorations wshich the

school has pugsﬁed through the years iﬁ’determining the kinds of

curricudum materials most appropriate.

1-4.4.  FORT DEFIANCE PUBLIC SCHOOL

As early as 1975, Fort Defiance Title VII staff vigorously
enlisted the aid of NAMDC in obtaining bilingual curriculum
materials. However, 'this school, in sharing with Tuba City the
status of public school, has had to contend with its location in
an ethnically heterogeneous community. As a result,
implementation of bilingual curriculum materials into cliassroom
teaching has been slower., As with other Reservation public
schools, many more students do not speak Navajo as a first

langauge, than in BIA and contract schools, and this diversfty

-~
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has tended to slow down broad acceptance of bilingual ,
educational materials by community, despite apparently strong
support by the pre;intendent and administration. As a result,
Rock Point has a competitive advantage in being less dependent

on materials development centers, and kceping more staff in the

area who can vead and write Navaijo,

1-4.5, BORREGO PASS COMMUNITY SCHOOIL ,
Initiated in 1975, this school has had less éime to develop
its own curriculum body. 1ts relatively smaller size viz Rock
Point also contributes to a slo@ér de&elopment. Finally, while a
school caﬂ develop and refine materials more rapidlf if it has.its
owp development, it ;s also cle;rgthat regular communication
with éé@eloﬁmehticenters and other.séhools is also important.
Borrego Pass Community School, perhaps because of its size, has

had 1leéss opportunity for gpsh communication.

20

1-4.6. LITTLE SINGER COMMUNITY SCHOOL

" This school, was finally implemented in 1978, and has begun

too recently for consideration here. - A
1-4, THE DRAMATIC IMPLICATIONS: THE SAD STATE OF NAVAJO™
EDUCATION

The above survey places in‘sharp relief the nature of Rock
Poin}'s exemplary program, even without a close examination;
Rock Point, and other contract schools especially, have had to
buiid bilingual programs with little or no outside help. . The

Bureau of Indian Affairs' "accepted language of instruction is

" English with all instruction designed to advance final student
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ahievement in the English language." Thus, unlike the contract
schools, "all initial instructicn will bLe méde in English

language with provision madec as required for follow up
presentation in Navajo langauge when the language deficiency
becomes a barrier to learn&ng on thé part of individual children."
No thought is given to teaching Na'a3» first, and English

second.
\ .

Also, culture is not a school responsibility, and is to be

taught at home. "The school responsibility for maintenance of
cultural items is limited to those areas or topics wﬁich are
acceptable within existing curricular disciplines (science,
social studies, math, reading, etc.)." (BIA REG 209, Dilcon

School, 1977).

Tribal governmental efforts to effect a comprehensive plan
which would at least recommend an educationa; policy for
bilingualism was aborted in 1977, and has only this year been
reintgoduced. It is small surprise, theh, that the Tribe is
powerless either to support or- co-ordinate bilingual program
development. Without any coherent p licy of their own, they are
in no p051t16n to influence eitner the BIA or public schools,

and can offer no assistance to Contract Schools.

All contract schools are therefore on their own to effect

programs, and face a wide range of resistance~-particularly from
the BIA. They make their gains at great risk and.vulnerability,

and with considerable effort.
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